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Appendix: Blended Learning Guidance Tools
	Tools
	Double-click to open the file
	Or click to download

	Educator Role Diagnostic

This tool asks a series of questions to help schools define the roles that educators will need to play.
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	Download>

	Goals and Considerations

Establishing what your blended learning model is intended to accomplish and evaluating considerations that will impact your ability to implement it will help you choose the most appropriate model for your district or school.
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	Download>


	Sample 360⁰ Review Questions

Student surveys may be modified to give evaluators a view into the student experience to understand their feelings toward the blended learning model and the teacher’s role. Here are some blended-learning-specific questions to consider adding.
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	Sample Interview Questions 

In these sample teacher candidate interview questions, we focus each question on one or more of the core competencies critical to success for blended learning teachers.
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	Download>

	Talent Assessment

This talent assessment is designed to help you determine your talent needs at the classroom level, who among your staff could fill available roles, their skills and how they align with your talent needs, necessary external recruitment, and gaps to address in professional development.
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	Download>

	TNTP Core Teaching Rubric for Blended Learning

This teacher observation rubric modifies TNTP’s Core Rubric for blended learning considerations. Use this rubric or use as a guide to modify the rubric used in your school.  
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Considerations for Launching a Blended Learning Program

October 2014

Overview

Blended learning should be considered a means to an end — heightened student growth and success. Establishing
what your blended learning model is intended to accomplish and evaluating considerations that will impact your
ability to implement it will help you choose the most appropriate model for your district or school. It will also allow
you to identify talent that will help ensure its success.

Why Blended Learning?
There are many ways to justify pursuing a blended learning model, but those that support student academic growth
and preparation for college and post-graduate success should be prioritized.

Student-Centered Objectives
Personalization
W Students have unique needs and learn at different paces and in different ways. The traditional classroom is
not designed to tailor instruction to individual students based on these differences. Whether by adapting the
level of rigor to a student’s current mastery in real time or allowing student discretion over the pace and
method of content acquisition, blended learning leverages technology to facilitate more personalized
learning trajectories that help students achieve their full academic potential.’

Broadened Content Access
The use of technology-based instruction provides students access to a wider array of specialized content
than is typically available in the traditional classroom model. For students with specialized learning needs, at

R

schools located in remote or rural areas or at small schools with limited staff, content access through
technology-facilitated channels enables them to engage with material that may be beyond the expertise of
in-school faculty. This access also allows teachers to align instruction with each student’s readiness level.

J@ 21t Century Skills
Many students lack personal access to and fluency in the technology tools critical to success in the modern
workforce. Blended learning integrates technology into the classroom experience, enabling students to build
comfort with technology in a way that prepares them for success in the world beyond K-12 education.

W Engagement
In a rapidly evolving and technology-dependent society, leveraging technology to facilitate learning may
provide educational paths that are more intuitive and enticing to students than traditional approaches.
Online dashboards and report cards that provide real-time updates on students’ content and skill acquisition
can also drive more direct student ownership of learning and provide parents with better access to
information about their children, thereby enhancing their engagement in students’ education process.

" For a more complete look at what different levels of personalization might look like, please see the Blended Learning Student
Personalization Continuum.
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Classroom-Level Benefits

Some classroom-level advantages blended learning provides may also help students achieve heightened
personalization and increased academic growth.

Z Time Flexibility
Students are often limited to school operating hours to access new content and instructional support. By
hosting a portion of instruction online, blended learning models enable students to engage in learning from
multiple locations and outside standard school operating hours, allowing teachers greater flexibility to
structure in-school time.

T Teacher Capacity

Teachers may not always be able to create a robust learning experience if they need to prioritize basic skills
development. Blended learning may be used to divide the responsibility for students’ lower-order and
higher-order skill development, using online platforms to introduce students to new concepts and facilitate
student acquisition of basic skills. Teacher capacity may then be directed to developing higher-order skills
including critical thinking, written and oral communication and collaboration.

Real-Time Data

(7

The use of technology to capture and track real-time data on student progress enables teachers to gather
more information on students more quickly, facilitating more timely adaptation of instruction to evolving
student needs. This information on student progress may be used to inform both virtual and in-person
instruction, ultimately improving the student experience by providing more, better and faster information
about what students need and how teachers can help them.

Considerations for Implementing Blended Learning Models

There are several key considerations to pursuing a blended learning approach. While their importance may vary
depending on the context and specific model, they should all should be evaluated to best understand and prepare for
challenges that will arise in moving to a blended approach to serving students.

@ Talent
Adopting a blended learning model requires the school team to embrace change and uncertainty and
ultimately redefine and adapt roles to meet the needs of students in a new system. Carefully assessing
existing and potential talent to guide thinking about your model and transition approach is necessary to
facilitate a successful launch. This is especially true for districts and schools with restrictions on moving or
reallocating staff, or which struggle to attract and retain talent due to location, performance record or other
factors.

Curriculum

As an emerging instructional tool, most blended learning curricular options remain in the pilot or emerging
phase. It remains challenging to find and aggregate programs, resources, and curricula that together provide
a rigorous, skills-aligned experience for students in a given blended learning model. As a result, it is
necessary to dedicate time and resources to vet materials for quality and cohesion and to integrate them
with in-person learning.
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Technology

Acquiring the technology infrastructure and systems necessary to a blended learning model, and developing
or hiring the talent necessary to support it, can be costly and time consuming, especially given that early
adoption of blended learning will require testing and iterating different technology-based approaches to
support student learning.

Physical Space
The more clearly a blended learning model diverges from traditional, one-size-fits-all instruction, the more

likely physical classroom space will need to be adapted to support it. Reconfiguring physical space in existing
buildings or arranging for the use of new buildings can be a complex, expensive and time-intensive
undertaking.

Information Management + Systems Integration
Blended learning systems typically generate large amounts of data on student learning and performance
that can inform teacher instruction and improve the student experience. However, this information may be
difficult to use due to poor integration and alignment between online and offline assessments, data tracking
systems and instructional approaches. The ability to integrate virtual and in-person approaches, and skillfully
use the data both systems create, is a key consideration to effectively implementing a blended learning
model. As blended learning matures, the availability of both data integration platforms that facilitate
online/offline alignment and robust blended curricula should improve, but will likely persist as challenges to
effective implementation in the near-term.

$ The Financial Impact of Blended Learning
Though blended learning models may require substantial up-front investment in technology, the capacity
gained by leveraging technology-supported instruction may allow for staff and resource reallocation that
lowers long-term operating costs, potentially freeing up funds to support teachers and enhance student
achievement and growth. Depending on the context and the model, financial considerations could serve as
either a constraint or motivation for the adoption of blended learning.

Conclusion

Though there is no formula for designing a best-fit blended learning model, clearly defining desired outcomes and
evaluating considerations will provide much of the requisite information needed to begin making informed design
decisions about the specific model structure and human capital needed to best serve your district or school.
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Sample Interview Questions

October 2014

Overview

The questions you might ask a teacher candidate during an interview differ depending on whether you are speaking
to a novice or experienced teacher. As a result, we have structured these sample interview questions accordingly,
focusing each question on one or more of the core competencies critical to success for blended learning teachers.

Sample Interview Questions: Experienced Teacher
1. Describe a successful lesson that you have taught. (Competencies: planning, classroom management,
content expertise)
a. Explain what it looked like in your plan, how it was delivered, and what made it a success.
b. How many of the students in your class understood the content and attained the skills taught? How
did you know?
c.  What did you do to address the students who did not understand the concepts?
2. How do you approach differentiating your teaching for students with different learning abilities and
preferences? (Competencies: planning, classroom management, content expertise)
3. Have you ever divided your class into multiple groups, focusing your teaching on one group while others
work on different tasks? (Competency: classroom management)
a.  What are your most effective tools for managing in this setting?
How do you track the engagement and progress of all groups while maintaining focus on your
lesson delivery?
c.  What are your greatest challenges in that setting? What has been most helpful to overcoming those
challenges?
4. Describe a group of students you have worked with who were not motivated. (Competency: classroom
management)
a. How did their lack of motivation manifest itself in your class?
b. Describe the action(s) you took in response to any of these factors that you felt you could control.
5. You have a student who is continually disrupting class. Sometimes it's just her; other times, she involves
other students in the disruption. What do you do? (Competency: Classroom management)
6. Describe an “aha” moment you have had while reviewing data about one of your students. (Competency:
data collection, analysis & usage)
a. What did you learn from it?
b. How it improve your ability to plan and deliver lessons that improved his or her performance? Did
you modify your practice in any way as a result? Why or why not?
7. Describe a tactic you have adopted to improve your practice as a result of observing another teacher in class
or sharing ideas and practices during professional development time. (Competency: Collaboration)
a. Describe a successful practice that you have shared with other teachers. Did they adopt it? Did it
help them improve? Why or why not?
8. Describe a risk you took in your job. (Competency: Risk taking)
a.  Why did you take that risk?
b. What was the outcome?
c. Did it help you improve some aspect of your practice? Why or why not?
9. Explain how you decide when to take a risk in your work. What makes the risk worth taking? What do you
expect to learn or achieve from taking a risk? (Competency: Risk taking)
10. How you make sure your content knowledge stays fresh? (Competency: content expertise)
a. How do you keep up to date on emerging ideas in your content area, including new teaching
tactics?
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Sample Interview Questions: Novice Teacher

1.

Imagine you are teaching 7th grade math. After giving your students an assessment at the beginning of the
year, you determine that approximately 1/3 of students are on grade-level, a handful of students are above
grade level, and the majority of students are below grade level. Among the students who are below grade
level, many are working at a 5th or 6th grade level, but a few have not grasped basic mathematical concepts
such as multiplication and division. (Competency: Planning)

a.  What goals would you set for the students in your class?

b. How do you develop plans to meet all of your students’ academic needs?

Describe an instance where you have had to complete a task while also maintaining part of your attention on
one or more other activities. How did you manage? (Competency: Classroom management)

Describe a group of students you have worked with (whether through student teaching or other experiences)
who were not motivated. How did their lack of motivation manifest itself in your class? (Competency:
Classroom management)

a. Describe the action(s) you took in response to any of these factors which you felt you could control.
Imagine you have a student who is continually disrupting class. Sometimes it's just her; other times, she
involves other students in the disruption. What do you do? (Competency: classroom management)

Describe an instance where you had to read and interpret a set of data. (Competency: data collection,
analysis & usage)

a. What did that data tell you?

b. How did you uncover that information?

c. How were you able to use it productively?

Describe an occasion, either professionally or in school, in which you had to work as a team to achieve a
goal. (Competency: collaboration)

What role did you play?

What was the team’s greatest challenge?

What was your greatest challenge?

What, if anything, would you have done differently in retrospect?

e. Might the team have worked more effectively with greater or fewer participants? Why or why not?
Describe a risk you took at work or in school. (Competency: risk taking)

a.  Why did you take that risk?

b. What was the outcome?

c. Did it help you improve some aspect of your work? Why or why not?

How did you develop your content expertise? (Competency: content expertise)

a. How do you plan to maintain and improve it?

o0 oo
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Recruitment & Selection: Assessing Your Existing Talent

October 2014

Overview

This talent assessment is designed to help you determine what your talent needs are at the classroom level, who
among your staff may be desirable candidates to fill your available roles, what their skills are and how they are aligned
with your talent needs, what external recruitment may be necessary, and what gaps may need to be addressed
through professional development. It will not only help you as you build your internal selection strategy, but will also
help you determine what, if any external recruitment may be necessary, and what to consider as you are assembling a
professional development plan.

Rethinking Talent Assessment for Blended Learning
The following steps should be considered to complete your assessment:

1. Establish teacher roles in each classroom. To do so, consider asking:
e What responsibilities must be fulfilled in the classroom based on:
Number of students in class;
Grade/mastery level(s);
Expected course content for each student;
Physical structure/layout of classroom; and

O 0O O O O

Tools to be used (technology, equipment, books, manipulatives, supplies, etc.) to facilitate instruction and
learning

e  Will those responsibilities be assigned to an individual or a team?

e How many people will the team comprise?

e Ifitis team, then will it be co-managed or led by one person?

e What will their respective roles be, and how are they expected to complement one another?

2. Identify the skills and mindsets needed to fill each of those roles. To do so, consider asking:
e What skills are needed to successfully manage the classroom responsibilities identified in step 2?
e What is the baseline level of competency in each skill required to be considered for selection to the role? What is the
desired level of competency in each skill for the position?
e What basic personality traits/mindsets must all candidates possess to be considered for selection?

3.  Determine how many blended learning classroom instructional positions need to be filled. To do so, consider asking:
e How many schools will participate in your blended learning program in the coming school year?
e  What grade/mastery levels and courses will use blended learning?
e How many students in each school at each grade level will participate in your program?
. What will classroom and, if relevant, technology lab sizes be?
e How many instructors will be placed in each classroom?

4.  Establish a talent budget for your blended learning program. To do so, consider the following:
e Begin by crafting an ideal budget based on the positions identified and anticipated teacher quality and experience
needs
e  Determine the actual available capital to fill these positions
e If there is a mismatch between actual and desired funding, then conduct a budget review to determine whether
money can and should be reallocated
e  Revise budget accordingly following review

5. Identify interested internal candidates for the positions to be filled. To do so, consider the following:
e Assemble a draft job description and list of selling points/marketing messages for the job description
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e Determine the budget for promoting the new positions’

e  Determine the promotion methods to be used:

Website

Social media

Signs/flyers in schools

Meetings with principals to promote word-of-mouth

O O O O O

School visits to engage in direct dialogue with faculty

e  Develop all online and offline collateral materials for promotion
e Assembile talking points from marketing messages

e  Develop a rollout plan for position promotion

®  Launch and execute the promotion

6. Develop a skills scorecard to assess interested internal candidates. Assign a minimum acceptable score for
each category and overall. Weigh the scorecard according to baseline skills and mindsets needed. The
following page features a sample scorecard for an imaginary teacher. It provides a hypothetical picture of
how you might define scores, establish minimum scores, and weigh scores according to the relative
importance of each indicator.?

T Assumes that it will be coordinated with a separate communications plan with all relevant stakeholders, including faculty, for the
blending learning program as a whole. That communications plan should address expected outcomes, model, process, scope and
sequence of rollout, and plans for scaling.

2 See attached scorecard template to help you create your own.
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TALENT SCORECARD*

CANDIDATE
MINIMUM | CANDIDATE SCORE WEIGHTED
Skills SCORE RAW SCORE | WEIGHT SCORE
Planning
Prepares classroom objectives appropriate to standards
taught and student mastery 3 5 0.9 4.5
Plans lessons for each individual, maximizing available
time for learning 3 4 1.1 4.4
Uses student performance data to identify standards and
lessons taught 3 4 1.25 5
Groups students according to mastery level and learning
preferences 3 5 0.9 4.5
Classroom Management
Manage multiple learning environments simultaneously 3 3 1.25 3.75
Students transition seamlessly from one activity to the
next 3 4 0.8 3.2
Students in every learning environment comprehend the
day’s learning objective and tasks to be completed 3 4 1.25 5
Students have access to the tools they need to complete
daily objectives 3 5 0.9 4.5
Students have the knowledge and skills to be self-sufficient 3 4 1.1 4.4
Teacher demonstrates that s/he understands when it is
appropriate to intervene 3 4 1 4
Gathering, Analysis & Effective Use of Data
Successfully identifies and understands available data 3 4 1 4
Identifies appropriate methods of interpreting and using
data 3 4 1.25 5
Identifies gaps in data 3 3 0.9 2.7
Develops other methods of assessment to fill gaps 3 3 0.9 2.7
Integrates data from other assessment results with
existing data 3 3 0.85 2.55
Works with colleagues to identify other useful data points
and uses 3 5 1.1 5.5
Collaboration
Share practices that have improved student performance 3 5 1.1 5.5
Lead and participate in team problem solving 3 5 1.1 5.5
Model strong practices for other teachers 3 5 1 5
Provide feedback to other teachers 3 5 0.95 4.75
Content Expertise
Develop lesson plans and playlists for students with
varying interests and skill levels; 3 4 1.1 4.4
Teach different skills and content to students within the
same classroom; 3 3 1.1 3.3
Ask or respond to questions from students about a variety
of topics within the same class; and 3 4 1.2 4.8
Grade student work along a broad spectrum of topics and
learning levels. 3 4 1 4
Minimum Subtotal: 75
Subtotal: 102.95
Perfect Score: 125
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CANDIDATE
MINIMUM | CANDIDATE SCORE WEIGHTED

Mindsets SCORE RAW SCORE | WEIGHT SCORE

Risk Taking

Develop new approaches to structuring an instructional

model or implementing parts of the model 3 4 1 4

Tests new curriculum content or delivery approaches 3 5 1.25 6.25

Identifies and tests new approaches to solving classroom

management problems 3 4 1.25 5

Tests new approaches to scheduling student learning

progression 3 4 1.1 4.4

Tests approaches to mastery-based progression 3 5 0.9 4.5

Growth mindset for self, students, school and broader
instructional model

Demonstrates a willingness to fail and learn from

outcomes 3 5 1.25 6.25

Seeks counsel from leaders and colleagues 3 5 1 5
Consistently demonstrates a desire to improve teaching

practices 3 4 1.25 5

Minimum Subtotal: 27

Subtotal: 40.4

Perfect Score: 45

Minimum Total: 102

Total: 143.35

Perfect Score: 170

*Candidates scored on a scale of 1 to 5, where 1 is Ineffective, 2 is Minimally Effective, 3 is Developing, 4 is Effective, and 5 is Exemplary

7. Assign scores to each candidate based on:
e Up to three or four years of his/her most recent evaluation results
e Updated resume and notes from most recent candidate selection process
e Interviews with principals and coaches to fill in the gaps between skills and mindsets needed and
what is recorded in evaluations, resumes and selection notes

8. Conduct an analysis of scorecard results:

e Separate candidates who do and do not meet minimum criteria and determine whether you have
an adequate candidate pool to staff your blended learning classrooms between internal candidates
identified and anticipated available openings to consider external candidates. Use the results to
begin building an external recruitment plan.

e Determine where scores are consistently weakest and determine where weak scores are aligned
with highest priority skills to identify top professional development priorities for the coming year.
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Observing in a Blended Learning Classroom

October 2014

Observing in a blended learning setting is different than observing in a traditional setting. Specifically, it is much easier to
identify effective classroom management than it is to know if students are learning since students are working on multiple
lessons at any given time and since deep engagement with content is more difficult to detect on a computer. It is more
difficult to parse out whether students’ individual plans are aligned to appropriate grade level standards since observers aren’t
looking at just one lesson. You may see a student appear engaged in a virtual lesson but in reality they may just sit quietly
without progressing through the lesson at an appropriate pace.

Most schools and districts utilize a specific rubric when observing teachers. Any good rubric will work well when observing in a
blended learning setting, but most will need to be modified. On the pages that follow, we have modified TNTP’s Core Rubric
for blended learning considerations. You can use this rubric or use as a guide to modify the rubric used in your school.
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A TOOL FOR CONDUCTING COMMON CORE-ALIGNED CLASSROOM OBSERVATIONS

Thank you for your interest in the TNTP Core Teaching Rubric!
TNTP Core describes excellent instruction aligned to the
Common Core, and provides a common language to
articulate what it looks like in practice. Even in schools and
districts not adopting Common Core standards, this short but
comprehensive tool can train focus on the essential
components of instruction that can be identified in a
classroom observation. By rating only four performance areas,
TNTP Core allows observers and teachers to focus on
feedback and development. It is not a comprehensive
evaluation system, but should be one of multiple measures of

performance.

Schools are encouraged to pilot this rubric and customize the
language to fit local context. Consider the following guidance:

e To maintain focus, we don't recommend adding more
than one additional performance area.

e The current selection of teacher actions and skills was
developed based on TNTP's experience training and
developing teachers. Be flexible in adding and adjusting
the Core Teacher Skills, and encourage observers and
teachers to create their own additions in the field. After
observers and teachers agree on a Core Teacher Skill to
focus on, they should then discuss and agree on the
specific and bite-sized action that the teacher will take
within the next week.

e We reserve the Exemplary rating for teachers
demonstrating truly exceptional practice. A teacher rated
Effective is meeting all performance expectations.
Exemplary descriptors are based on teachers who have
won our national Fishman Prize for Superlative Classroom
Practice.

Even the best rubric will fail to help teachers develop if it is
not implemented with care. Thoughtful introduction and
deliberate training with ongoing practice will ensure that all
stakeholders share an understanding of the rubric’s meaning
and use. Principals, coaches and teachers should also be well
trained on the rubric and its use, and have opportunities to

The TNTP Core Teaching Rubric is used to describe and
assess teacher performance across four performance areas:

o STUDENT ENGAGEMENT: Are all students engaged in the
work of the lesson from start to finish?

o ESSENTIAL CONTENT: Are all students working with
content aligned to the appropriate standards for their
subject and grade?

o ACADEMIC OWNERSHIP: Are all students responsible for
doing the thinking in this classroom?

o DEMONSTRATION OF LEARNING: Do all students
demonstrate that they are learning?

Each performance area has three components:

1. Essential Question: The core question to answer about
the particular performance area. In an effective teacher’s
classroom, the answer to each Essential Question is “yes.”

2. Descriptor Language: Descriptions of the essence of
each performance area, used to differentiate five levels of
performance: Exemplary, Effective, Developing, Minimally
Effective, and Ineffective. The TNTP Core Teaching Rubric
uses descriptors that focus primarily on student actions
and responses.

3. Core Teacher Skills: A non-exhaustive list of the teacher
skills and behaviors that contribute to the student
outcomes in each performance area. After observing and
rating a lesson, we recommend that you select or identify
one or two Core Teacher Skills to prioritize for the next
development cycle.

When observers use the TNTP Core Teaching Rubric, they
select the rating where the combination of descriptors most
closely describes the observed performance, using a
preponderance of evidence for each performance area.
Observers do not rate the teacher on Core Teacher Skills;
those are included only for coaching and development

- ~ - ' ~1 o '

practice observing instruction together to ensure consistent, accurate ratings.

Take what you learn from a pilot to inform ongoing training and norming. And please tell us what you learn, at info@tntp.org.

The TNTP Core Teaching Rubric and all associated materials for download are licensed under a Creative Commons
Attribution-Noncommercial 4.0 International License. Under the terms of this Creative Commons license, you are free to use
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and modify the TNTP Core Teaching Rubric and associated materials at no cost. Modified works must be attributed to TNTP; for example, "This
rubric was adapted from the TNTP Core Teaching Rubric (CC BY-NC 4.0).”
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STUDENT ENGAGEMENT | Are all students engaged in the work of the lesson' from start to finish?

1. INEFFECTIVE 2. MINIMALLY EFFECTIVE 3. DEVELOPING 4, EFFECTIVE 5. EXEMPLARY

Very few or no students complete
instructional tasks, volunteer responses
and/or ask appropriate questions.

Very few or no students demonstrate a
clear understanding of behavioral
expectations and/or directions through
their actions.

Students do not execute transitions,
routines and procedures in an orderly
manner.

Students are left without work to do
for a significant portion of the class
period.

Some students complete instructional
tasks, volunteer responses and/or ask
appropriate questions.

Some students demonstrate a clear
understanding of behavioral
expectations and/or directions.

Students execute transitions, routines
and procedures in an orderly and
efficient manner only some of the time
and/or require substantial direction
from the teacher.

Students are idle while waiting for the
teacher or left with nothing to do for
one or two minutes at a time.

"o

Most students complete instructional
tasks, volunteer responses and/or ask
appropriate questions.

Most students demonstrate a clear
understanding of behavioral
expectations and directions.

Students execute transitions, routines
and procedures in an orderly and
efficient manner most of the time,
though they may require some
direction from the teacher.

Students are idle for short periods of
time (less than one minute at a time)
while waiting for the teacher to
provide directions, when finishing
assigned work early, or during
transitions.

All or almost all students complete
instructional tasks, volunteer
responses and/or ask appropriate
questions.

All or almost all students follow
behavioral expectations and/or
directions.

Students execute transitions,
routines and procedures in an
orderly and efficient manner with
minimal direction or narration
from the teacher.

Class has a quick pace and
students are engaged in the work
of the lesson from start to finish.
Students who finish assigned work
early engage in meaningful
learning without interrupting
other students’ learning.

All descriptors for Level 4 are met,
and at least one of the following
types of evidence is demonstrated:

Students assume responsibility for
routines and procedures and
execute them in an orderly,
efficient and self-directed manner,
requiring no direction or narration
from the teacher.

Students demonstrate a sense of
ownership of behavioral
expectations by holding each
other accountable for meeting
them.

1 BL: Never think “lesson” in a blended learning context. Always think “lessons.” It will take more time and more post-observation follow-up (through teacher
conferencing and data-mining) to know if most or all students are engaged in their lessons.
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Core Teacher Skills

Maintaining High Behavior Expectations

e  Providing specific, concrete, sequential, and observable directions for behavior and academics

e  Addressing all negative and off-task student behavior immediately and in a way that does not slow or disrupt lesson momentum

e Issuing logical and appropriate consequences as needed without hesitation, such that consequences are successful in changing student behavior
e  Using voice and presence to maintain authority and convey caring for students

e Investing time in knowing individual students and in forming relationships to best support their learning

e  Developing an active interest in students’ well-being and demonstrating that interest through his/her engagement with students

Maximizing Instructional Time

e  Using efficient techniques for starting and ending lessons
e  Using efficient routines and procedures
. BL:R dina-to student reauests without int tina-instruction (Learnina is hannenina throuah multinle modalities. Some interruntion should be exnected.)
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ESSENTIAL CONTENT | Are all students working with content aligned to the appropriate standards for their subject and grade?

1. INEFFECTIVE 2. MINIMALLY EFFECTIVE 3. DEVELOPING 4. EFFECTIVE 5. EXEMPLARY

The lesson does not focus on content

that advances students toward grade-
level standards or expectations and/or
IEP goals.

Most of the activities students engage
in are not aligned to the stated or
implied learning goal(s) or to each
other.

Instructional materials students use,
such as texts, questions, problems,
exercises and assessments, are not
appropriately demanding for the
grade/course and time in the school-
year, based on guidance in the
standards and/or students’ IEP goals

(ex. Lexile level and complexity of text).

The lesson partially focuses on content
that advances students toward grade-
level standards or expectations and/or
IEP goals.

Only some activities students engage
in are aligned to the stated or implied
learning goal(s).

Some instructional materials students
use, such as texts, questions,
problems, exercises and assessments,
are not appropriately demanding for
the grade/course and time in the
school-year, based on guidance in the
standards and/or students’ IEP goals
(ex. Lexile level and complexity of
text).

The lesson focuses on content that
advances students toward grade-level
standards or expectations and/or IEP
goals.

Most activities students engage in are
aligned to the stated or implied
learning goal(s) and move students
toward mastery of the grade-level
standard(s) and/or IEP goal(s).

Most instructional materials students
use, such as texts, questions,
problems, exercises and assessments,
are appropriately demanding for the
grade/course and time in the school-
year, based on guidance in the
standards and/or students’ IEP goals

(ex. Lexile level and complexity of text).

All lessons focus on content that
advances students toward grade-
level standards or expectations
and/or IEP goals.

All activities students engage in
are aligned to their stated or
implied learning goal(s) and are
well-sequenced and build on each
other to move students toward
mastery of the grade-level
standard(s) and/or IEP goals.

All instructional materials students
use, such as online programs,
texts, questions, problems,
exercises and assessments, are
high-quality and appropriately
demanding for the grade/course
and time in the school-year, based
on guidance in the standards
and/or students’ IEP goals (ex.
Lexile level and complexity of
text).

All descriptors for Level 4 are met,
and the following evidence is
demonstrated:

Students make connections
between what they are learning
and other content across
disciplines.

Students independently connect
lesson content to real-world
situations.
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Core Teacher Skills

Planning Effectively
o BL: Allecating-in uctional time to-addre he_most imbportant content forthe arade orcou
e  Developing and clearly communicating a well-framed, standards-aligned and appropriately rigorous objective to describe the goal(s) of the lesson
e  Developing and/or using appropriately demanding instructional materials, such as online programs, texts, questions, problems, exercises and assessments
e  Developing a vision for student success and standards-aligned, big goal(s) that are ambitious, measurable and appropriate for all students
e  Developing and/or using daily lesson activities that are well sequenced and move students toward mastery of grade-level standards
e  Developing and providing accommodations and modifications as needed to ensure all students are able to attain learning goals
e  Considering students’ IEP goals and other specific learning needs in developing learning goals and preparing lessons (where applicable)
e  Anticipating common student misunderstandings given the content, and ensuring strategies are in place to overcome those misunderstandings
e  BL: Using instructional time smartly to maximize individual student needs
e  BL: Ensuring students are moving at an appropriate pace through their learning goals in order to meet long-term goals in a timely manner.
e  BL: Developing plans in coordination with other teachers working in the BL model.

e nd/o na ona-term aqguen B n-th d oO-m arv-o he-mo Mbo n o an A he o de g 0

Note to observers: When assessing the content of the lesson, your goal is to first examine what students are being asked to do during the lesson, and with what materials.
Then, compare this to the expectation of the relevant Common Core or state standard for that particular subject/grade to assess whether or not the students are working with
appropriately rigorous content.
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ACADEMIC OWNERSHIP | Are all students responsible for doing the thinking in this classroom?

1. INEFFECTIVE 2. MINIMALLY EFFECTIVE 3. DEVELOPING 4. EFFECTIVE 5. EXEMPLARY

Very few or no students provide

meaningful oral or written evidence to

support their thinking.

Students complete very little of the
cognitive work during the lesson, such
as reading, writing, discussion, analysis,
computation, or problem solving; the
teacher completes all or almost all of

the cognitive work.

Students respond negatively to their

peers' thinking, ideas, or answers.

No students or very few students try

hard to complete challenging

academic work or answer questions.

Some students provide
meaningful oral or written
evidence to support their
thinking.

Students complete some of the
cognitive work during the lesson,
such as reading, writing,
discussion, analysis, computation,
or problem solving, but the
teacher or a very small number of
students complete most of the
cognitive work.

Students do not respond to their
peers’ thinking, ideas, or answers,
or do not provide feedback.

Some students try hard to
complete challenging academic
work and answer questions.

Most students provide
meaningful oral or written
evidence to support their
thinking.

Students complete an
appropriately challenging
amount of the cognitive work
during the lesson, such as
reading, writing, discussion,
analysis, computation, or
problem solving, given the
focus of the lesson.

Students respond to their peers’

thinking, ideas or answers, and
provide feedback to their
classmates.

Most students try hard to
complete academic work and
answer questions, even if the
work is challenging.

All or almost all students provide meaningful oral or
written evidence to support their thinking. (BL: May
not happen during independent virtual time)

Students complete an appropriately challenging
amount of the cognitive work during the lesson,
such as reading, writing, discussion, analysis,
computation, or problem solving, given the focus of
the lesson.

Students respond to and build on their peers’
thinking, ideas or answers. (BL: May not happen
during independent virtual time)

Students routinely provide constructive feedback to
their classmates and respond productively when a
peer answers a question incorrectly or when they do
not agree with the response.

BL: All or almost all students consistently try
hard to complete academic work and answer
questions, even if the work is challenging.

BL: Students know how their virtual work fits
their larger learning goals.

All descriptors for Level 4 are
met, and at least one of the
following types of evidence is
demonstrated:

Students synthesize diverse
perspectives or points of
view during the lesson.

Students independently
show enthusiasm and
interest in taking on
advanced or more
challenging content.

2014 Edition | 8





Core Teacher Skills

Maintaining High Academic Expectations

e  Promoting student persistence to get correct, defended responses

e Using an appropriate tone when responding to student answers

e  Requiring that students use complete sentences, correct grammar and academic language

e  BL: Circulating during independent virtual learning time to probe for deeper understanding
e  BL: Demanding that students think through difficult problems

Building Thinking Skills

e  Structuring and delivering lesson activities so that students do an appropriate amount of the thinking required by the lesson
e  Posing questions or providing lesson activities that require students to cite evidence to support their thinking
e Providing opportunities for students to respond to and build on their peers' ideas
e Providing support necessary for students to complete instructional tasks requiring higher-order thinking skills
Providing individualized instruction so that all students can access content and participate in the class
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DEMONSTRATION OF LEARNING ' Do all students demonstrate that they are learning?

Questions, tasks or assessments do
not yield data that allow the teacher to
assess students’ progress toward
learning goals.

Students have very few or no
opportunities to express learning
through academic writing and/or

explanations using academic language.

Very few or no students demonstrate
how well they understand lesson
content and their progress toward
learning goals.

Student responses, work and
interactions demonstrate that most
students are not on track to achieve
stated or implied learning goals.

Questions, tasks or assessments yield
data that only partially allow the
teacher to assess students’ progress
toward learning goals.

Students have few opportunities to
express learning through academic
writing and/or explanations using
academic language.

Some students demonstrate how well
they understand lesson content and
their progress toward learning goals
through their work and/or responses.

Student responses, work and
interactions demonstrate that some
students are on track to achieve stated
or implied learning goals.

Questions, tasks or assessments yield
data that allow the teacher to assess
students’ progress toward learning
goals.

Students have some opportunities to
express learning through academic
writing and/or explanations using
academic language.

Most students demonstrate how well
they understand lesson content and
their progress toward learning goals
through their work and/or responses.

Student responses, work and
interactions demonstrate that most
students are on track to achieve stated
or implied learning goals.

Questions, tasks or assessments
yield data that allow the teacher
to assess students’ progress
toward learning goals and help
pinpoint where understanding
breaks down.

Students have extensive
opportunities to express learning
through academic writing and/or
explanations using academic
language.

All students demonstrate how well
they understand lesson content

and their progress toward learning

goals through their work and/or
responses.

Student responses, work and
interactions demonstrate that all
or almost all students are on track
to achieve stated or implied
learning goals.

All descriptors for Level 4 are met,
and at least one of the following
types of evidence is demonstrated:

Students self-assess whether they
have achieved the lesson objective
and provide feedback to the
teacher.

Students monitor their own
progress, identify their own errors
and seek additional opportunities
for practice.
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Core Teacher Skills

Leading Instruction

e  Conveying or providing accurate content and all content necessary for students to achieve the learning goal(s)
e Using explanations of content that are clear, coherent and support student understanding of content
e Differentiating instruction as needed in response to student learning needs, including enrichment and extra support
e  BL: Using a mix of learning opportunities to teach and re-teach content
e  BL: Aligning virtual instruction and offline instruction
Checking for Understanding of Content

e Accurately checking for whether students understand the key content needed to master the lesson at key moments in the lesson (e.g. during direct instruction, before independent
practice, at a transition and with an exit ticket at the end of a lesson)
e  Developing and/or using informal and formal assessments that yield useable data on students’ progress toward grade-level standards

Responding to Student Misunderstanding

e  Providing feedback that affirms correctly understood content and student progress toward the lesson objective, and clarifies misunderstood content

TNTP Core Classroom Walk-Through Tool — Blended Learning Considerations

The TNTP Core Walk-Through Tool is a companion to the full TNTP Core Teaching Rubric and is aligned to the same vital performance areas. This tool can be used
alone to guide peer-to-peer feedback, personal reflection and non-evaluative coaching. Observers who have experience with the TNTP Core Teaching Rubric may
also use the Walk-Through Tool as a note-taking and feedback resource for all classroom observations.

When you visit a classroom, ask yourself the four Essential Questions and record your notes and/or evidence in the box below. A solid “yes” to an Essential
Question merits a “4" rating.
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1. Are all students engaged in the work of the lesson(s) from start to finish? RATING:

Tips for Observing Engagement during Virtual Instruction: —

Students may demonstrate engagement during online time with an attentive posture, note-
taking, avoiding distractions by other students, asking questions, and maintaining pace.

Students are moving through virtual lessons at an appropriate pace.
Students know that they can ask a teacher in the room a question about their virtual lesson.

Students are actively using scratch paper or online tools that provide space for them to work
through problems during math lessons.

Students engaged in a research or writing assignment demonstrate meaningful progress as
classroom time progresses.

When asked, students can explain to you what they are working on.

When asked, students know how their virtual lesson fits into their larger learning goals for
the day/week/unit. Spend adequate time observing each learning environment to confirm
that the engagement level is consistently strong throughout the class.

Post-Observation Follow-up:

Data shows that students completed lessons and lesson assessments at a pace that is
consistent with high expectations set during planning.

Confirm that the teacher has a plan in place for technology failures and other disruptions to
plans for lesson delivery.

2. Are all students working with content aligned to the appropriate standards for their subject RATING:

and grade?
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What did you see students doing, reading and working with? What work do the grade-level standards call for?

Tips for Observing Alignment in a Blended and/or Personalized Environment:
e If a group of students is working on the same lesson, focus on alignment on that lesson during the
observation. Follow-up on other smaller group and independent work content in a separate observation

or post-observation.

e Remember that a benefit of blended learning is that students are able to work on content that matches
their readiness. However, all content should be in service to progressing along grade-level standards.
Take note of content that seems misaligned to discuss in the post-observation follow-up.

Post-Observation Follow-up:
e Focus in on specific students from your observation to get a good sense of how teachers are making

decisions about content for each student. Ask:
o How did you decide what students would be working on during this time?
o How are you making decisions about which students to pair/group?
o What standard/learning objective does this content align to?

o  What will this student/these students be doing next?

3. Are all students responsible for doing the thinking in this classroom? RATING:
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Tips for Observing Student Ownership in a Blended Environment

When asked, students know how their work is connected to their larger learning goals.

When asked, students understand why they are placed in a particular group or learning environment and
how that grouping is best positioned to support their learning.

Students move quickly and seamlessly between virtual and live instruction, exhibiting a sense of direction
and purpose.

Students actively work to find solutions to problems before asking the teacher(s). When asked, students
can identify a problem they have encountered with a lesson. They can explain how they worked to solve it
and at what point, if necessary, they asked their teacher for help.

When students seek help from their teacher, the teacher consistently directs the inquiry back to them,
primarily in the form of additional questions that facilitate their problem-solving process. This may include
inquiry that encourages them to seek answers through the online tools available to them, in which case
the follow-up effort may be observed.

Teachers are using data generated from online programs to make strategic decisions about lesson
content and delivery to students based on the results.

Post-Observation Follow-up:

Ask to see evidence that students are providing meaningful oral or written evidence to support their
thinking.

Probe to determine whether virtual time reinforces small-group and large-group learning time and vice
versa to help clarify whether students own the content.

4. Do all students demonstrate that they are learning? RATING:
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Tips for Observing Student Learning during in a Blended and/or Personalized Environment:

e Demonstration of student learning can be more difficult when students are working on a variety of
content. Focus your observation on the largest group of students working on the same content.

e Ask to see a students’ individual dashboard if it exists. Follow up with students during and after class time
to ask how their lesson fits in with their larger learning goals.

Post-Observation Follow-up:

e Spend time reviewing formative assessment data with teacher(s) to determine whether students
demonstrated understanding. Comparing that data with baseline data from the beginning of the school
year or the beginning of a unit may help the observer gauge progress made.

5. Are teachers demonstrating collaboration?
Tips for observing Collaboration:
e Teachers in a shared space have a shared set of student rules and expectations.
e Teachers have a clear understanding of what all adults in the room are doing during the lesson time.

e Students have a clear understanding of the role that each teaching is playing in the classroom and know
when and whom to consult to problem solve.

Post-Observation Follow-up:
o Teachers use collaborative language during post-observation conversations. “Teacher B is working with
students on X and so I'm working on Y."
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Follow-up Questions

What, if anything, keeping you from answering ‘yes’ to any of the four Essential Questions above?

What specific skill or technique will you and the teacher practice and develop over the next cycle?
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Sample Survey Questions to Support Teacher Evaluations

October 2014

Collecting data from other teachers and students is an excellent way to capture more information on off-stage
activities. If your school is not yet administering a student survey, it is highly recommended as a way to get more
information about your students’ learning experiences. There are many surveys out there — the most commonly used
comes from the MET Project.! These surveys may be modified to give evaluators a view into the student experience
to understand their feelings toward the blended learning model and the teacher's role. Here are some blended-
learning-specific questions to consider adding. The language of these questions may be adjusted depending on the
age and literacy level of students being questioned.

Sample Student Survey Questions:
e My teacher sets clear expectations and gives me clear instructions when she is not leading the station where
| am working.
e My teacher ensures that students in every learning area are focused on their work.
e | know how to problem solve when technology isn’t working or don’t understand my online program
instructions.
e The work | do online helps me achieve my learning goals.
e The work | do offline helps me achieve my learning goals.
e Content is taught to me in the way that is easiest for me to learn.
e | learn new concepts most easily by (select all that apply)*:
o Listening to my teacher
Reading
Writing
Taking notes
Drawing
Talking about a problem or idea with my teacher and classmates
Watching video
Manipulating objects
o Acting out a problem or idea
e My teacher asks me to demonstrate that | am learning in a variety of ways on and offline, including (select
all that apply):
o Practice problems
Written essays
Text analysis
Oral presentations
Individual projects
Group projects
o  Other (please write any additional methods):
e lunderstand how ____ (Insert online curriculum resource and repeat for each one used) works and what it
does.
e Thework|ldousing ____ (Insert online curriculum resource and repeat for each one used) challenges me
and helps me learn.
e Thework|dousing ____(Insert online curriculum resource and repeat for each one used) is connected with
the offline work we do in the classroom.
e | understand what my performance data says about the progress | am making.

O O O O 0O O O

O O O O O

L Sample MET Project questions may be found beginning on p. 23 of the MET Project Policy and Practice Brief, “Asking Students
about Teaching: Student Perception Surveys and Their Implementation,” which may be accessed here or from the link above.

2 While this question is not directly relevant to evaluation, it can be used to guide instruction and can be matched against teaching
practices to determine whether learning has been appropriately personalized for the student.
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Peer surveys are an important addition to get a true 360° perspective. There are not a lot of examples that are being
used in blended learning environments, but many school leaders have indicated that they have begun to or plan to
create them. Here are some potential questions to include.

Sample Teacher Collaboration Questions:
e X shares accountability for the success of all students.
e Xis willing to collaborate on important work.
e X has strong working relationships with teachers who work in the blended/personalized learning program.
e  Xtries to understand what others are thinking.
e  Xtakes feedback from others into account.
e Xis able to get things accomplished without being controlling.
e Xis comfortable planning as a team.
e | know when X is going to change course from an existing plan.
e Xinvolves others before developing a plan of action.
e Xis comfortable sharing practices with others.
e X models successful behaviors to help other teachers improve their practice.
e X brings classroom problems s/he has encountered to PD sessions and seeks guidance in solving them.
e Xis transparent about sharing data from his/her classroom to help solve problems and overcome challenges.
e X asks probing questions to help teachers solve problems.
e | feel valued by X.
e My contributions to the team are valued by X.
e | feel comfortable giving feedback to X.
e Xasks for feedback.
e  Xlistens to other people’s suggestions.
e Xis ateam player.
e Xis a pleasure to work with.
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Educator Role Diagnostic

October 2014

Any district or school seeking to implement a blended learning program will need to think critically about what role
the teachers and other educators will be asked to play in promoting student learning and development. The following
pages ask a series of questions to help schools define the roles that educators will need to play. The answers may
point clearly toward one type of educator role, or they may indicate that more than one role should be established. In
that case, the roles may be played by one or more people according to the opportunities and constraints noted in the
district context and according to the model or framework for selecting models that the district has identified. TNTP
recommends that districts consider each of these questions, along with any others that it deems relevant, to establish
what roles it will need to fill to give its blended learning program the greatest chance for success. For districts or
schools that have already implemented a blended learning program, it is important to revisit these questions
periodically to determine whether conditions have changed to a degree that a different combination or ratio of roles
may be appropriate.
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CATEGORY 1: Program Management

1. Lifecycle Stage: How far along is the district or school in the lifecycle of its blended learning program? Is it
incubating or piloting a new program, or has that program matured and scaled? Intrinsic Schools, which
recently completed its first year in operation, uses educators who are primarily Researchers & Developers as
well as Guides. Aspire Public Schools is scaling its blended learning model, piloted at Aspire ERES Academy,
across its elementary schools. To date, it has introduced blended learning to 12 of its schools. Aspire uses
educators primarily as Integrators with some Guide characteristics.

Startup Fully mature, scaled

2. Ownership of Model Design: Will primary ownership of blended learning model selection and
implementation structures and processes sit with educators at the classroom level, with leaders at the school
level, or with leaders and managers at the district level? A school that places ownership of model selection
and implementation in the classroom is EImhurst Community Prep, which uses educators as Researcher and
Developers, with some also playing a Guide role and others also playing an Integrator role. Flex Public
Schools, a charter management organization that places model selection and implementation ownership
primarily at the network level, uses educators who are primarily Integrators.

Classroom Level District Level

PROGRAM MANAGEMENT

District [Integrator or Guide

A mix of all three More Integrating
and Guiding
Lifecycle Startup Mature, Scaled
Stage - R&D Integrator or Guide

More Researching
and Developing A mix of all three

Classroom [R&D

Ownership of Model Design 1
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CATEGORY 2: Educator Talent Pool

3. Talent Pool - Supply: How large is the pool of potential candidates (either new hires or existing staff)
available to participate in your blended learning program? Acton Academy uses educators almost exclusively
as Guides. It has been far more successful with more non-traditional educators to establish the classroom
culture it seeks, drawing from a narrow pool of Montessori, Socratic teachers, parents and outdoor programs
like Outward Bound and NOLs. Barrington Public Schools, a district in suburban Rhode Island, is a high-
demand school system with a robust talent supply from more traditional circles. It uses a combination of
educators as Researcher and Developers and educators as Integrators.

Constrained Supply Robust Supply

4. Talent Pool - Skill Match: How well matched are the skillsets of your candidate pool to your blended
learning program needs? Da Vinci Innovation Academy, which uses educators as Integrators who also have
some Research and Developer and Guide components, has encountered a limited skills match in its available
talent pool due to the specialized skillset demanded of its teachers. DVIA primarily relies on word of mouth
in its recruitment efforts. Milpitas Unified School District, which has encountered a much higher skills match,
uses educators as Researcher and Developers, with Integrator and Guide components woven into the role.

Limited Skill Match High Skill Match

TALENT POOL

High |R&D or Integrator

A mix of all three More Researching
and Developing
and Integrating

Supply - Low High
Guide R&D or Integrator
More Guiding A mix of all three
Low |Guide
Skill 1
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CATEGORY 3: Model Structure & Schedule

5. Model Structure: Are the activities in which students are engaged fixed or flexible? At Aspire ERES, students
engage in a station-rotation model that features large-group instruction, individual online learning and a
small-group activity that shifts according to content and student need. Aspire ERES uses educators primarily
as Integrators, with some Guide characteristics. At USC Hybrid High, students engage in more consistently
open-ended academic pursuits, with extensive teacher autonomy to structure classroom activities. All of their
educators function primarily as Research and Developers, while also playing both Integrator and Guide roles
to varying degrees based on their classroom structures.

Fixed, Formalized Structures Flexible Structures

6. Model Schedule: Is the timing of student learning activities fixed or flexible? A program that places students
on a largely fixed schedule is FirstLine Schools, whose classroom teachers primarily serve as Integrators with
some Research and Developer tendencies. Village Green, a school with a flexible schedule, uses educators as
both Research and Developers and Guides.

Fixed, Formalized Schedule Flexible Schedule

Model Structure & Schedule

Flexible [R&D or Integrator

A mix of all three More Researching
and Developing

Structure —  Fixed Flexible
Guide or Integrator R&D or Integrator
More Guiding A mix of all three

and Integrating

Fixed |Guide or Integrator

Schedule 1
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CATEGORY 4: Personalization

7. Content: Is the course content and its delivery completely undifferentiated among students or is it fully
personalized to meet every student’s individual needs and abilities? Leadership Public Schools, whose
educators are Integrators and Research and Developers, features a classroom dynamic that is not yet
significantly more differentiated than the traditional classroom. At Summit Denali, students receive a
personalized playlist of potential learning activities that they guide while working in heterogeneous groups
on projects that emphasize cross-content work. Summit faculty are Research and Developers, Integrators
and Guides in both content knowledge and skills development.

Undifferentiated Fully personalized

8. Pacing/Progression: Is the pace of learning and student progression through course content uniform for
each class or fully individualized? Among the schools observed for this report, Alliance College Ready Public
Schools follows more uniform pacing, and uses educators as Integrators, with some Research and Developer
components. Cornerstone Health High, which has replaced grade levels with mastery-based progression,
uses educators primarily as Research and Developers with some components of Integrators.

Uniform Individualized

Personalization

Individualized [R&D or Integrator

A mix of all three More Researching
and Developing

Content — Scripted Unscripted
Guide or Integrator R&D or Integrator
More Guiding A mix of all three

and Integrating

Uniform |Guide or Integrator

Pacing 1
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CATEGORY 5: Social/Emotional Support

9. Social/Emotional Support - Provider: Are the social/emotional supports students receive primarily
provided by external specialists or by teachers? Cornerstone Health High School provides social/emotional
specialists that work directly with students in the classroom. This frees up their other instructors, whose
primary role is Researcher and Developer with some Integrator features, to concentrate on academics. Big
Picture Learning’s MET Center, which asks its “Advisors” to form deep personal connections to students so
they may serve as mentors and social/emotional supports, uses a hybrid of educators as Integrators and
Guides.

Specialist-driven Teacher-driven

10. Social/Emotional Support — Delivery: Are the social/emotional supports students receive formalized in
classes or meetings, or are they provided informally through relationship-building and daily interactions?
Generation Schools sets aside a fixed time during “lunch advisory groups” each day for social/emotional
support and skills development. GS uses teachers as a hybrid of all three roles. At FirstLine Schools, lab
monitors are academic coaches who also play an informal social/emotional support role, engaging deeply
with students to better understand their personal needs and leveraging the knowledge they gain about
students to inform how they manage their classrooms. They serve primarily as Guides with some Research
and Developer components. This enables educators in their core classrooms to serve as both Integrators and
Research and Developers.

Formalized Informal

Social/Emotional Support

Informal [R&D or Integrator

A mix of all three More Researching
and Developing

Provider — Teacher Specialist
Guide or Integrator R&D or Integrator
More Guiding A mix of all three

and Integrating

Formal |Guide or Integrator

Delivery 1
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CATEGORY 6: Physical Space

11. Learning Center(s): Is all learning taking place in classrooms, or is learning dispersed among home,
classroom and a multiplicity of real-world environments? At Village Green, where all learning is
classroom/lab-based, educators are Guides that also play a Research and Developer role. Building 21, which
opens this fall, will decouple learning from the school, using the school as an anchor site to guide the
process. Teachers there will be Research and Developers and Guides.

Fixed in classroom World as classroom

12. Technology Location: Is online technology used exclusively in the classroom or is it mobile and flexible?
Village Green's technology, which occupies the center of instruction and is supported by flexible educator
instruction determined by student performance on computers, sits in the lab. Da Vinci Innovation Academy,
which uses Teachers as Integrators with some Research and Developer and Guide components, provides a
part-time classroom-based academic and social setting for students who are home-schooled. For these
students and their parents, much of the technology usage occurs at home.

100%fixed/classroom-based 100% mobile

Physical Space

Learning -

Location
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Flexible, mobile

More Integrating

Fixed in school

R&D or Integrator

More Researching
and Developing

Flexible, mobile

Guide or Integrator

More Guiding

Fixed in school

R&D or Integrator

More Integrating

Guide or Integrator

Technology Location 1
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Using the Diagnostic Questions to Identify Your Educator Role(s)

As you ask yourself these questions, you can begin to categorize your answers according to the educator role(s) to
which they are most closely aligned. Although the lines may often be grey, each category follows a rough progression
from Guide to Integrator to Research and Developer (or vice versa) based on the premise that Guides will function
better with more structure and support and more targeted decision-making power, whereas Research and Developers
are most comfortable with the highest ratio of flexibility, uncertainty and ownership over decision-making.

What should also be clear is that most blended learning programs would either benefit from leveraging a
combination of roles or from finding teachers who have the ability to fulfill more than one role. Schools that use a
team-taught model would be best served by introducing a combination of at least two and perhaps all three roles
into the classroom. Schools that rely on a single teacher to guide student learning in a subject (or in all subjects) are
likely to do a better job of meeting student needs and advancing the instructional model used and classroom
practices to support it when teachers are able to assume among at least two of the three roles.
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