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At Friendship Public Charter School, we focus on the future. We prepare stu-
dents today to succeed tomorrow—in college, in a career, and in the world. 
 
How do we do this? 
 
First and foremost, it starts with you. It starts with your passion about educa-
tion, your commitment to seeking new and creative ways to teach, your dedi-
cation to enabling our students to leap over barriers and achieve.  Through 
your work, each year, more than 90 percent of our students receive their high 
school degrees and the majority go on to some of the nation’s most prestigious 
colleges and universities. Many were the first in their families to do so. How-
ever, we will not be satisfied until 100 percent of Friendship students are 
equipped with the knowledge and skills they need to thrive.  
 
The success of our students depends on you. 

 
At Friendship, we constantly strive to improve our practice by reflecting on 
our students’ needs, our results and our methods. We are launching ENGAGE! 
to institutionalize and deepen our impact. ENGAGE is about what we know 
drives our success: Excellent Teaching and Learning • Outstanding Leadership • 
Environment Conducive to Learning • Organizational Strength & Viability.   
 
Through ENGAGE! we will ensure that every Friendship employee knows the 
expectations for excellence… 
 
 

Donald L. Hense 
Chairman of the Board 
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The Friendship mission requires the emergence of a new 
vision of school leadership.  As we continue to prepare 
students for life in the 21st Century, our staff must be able to push beyond 
the status quo.   
 
As we ENGAGE all of our stakeholders in creating high standards across 
the organization, we will continue to build systems of support and evalua-
tion that Ensure the Necessary Growth of the organization through the 
Achievement of its Goals and Expectations.  ENGAGE will help FPCS to create 
methodical and predictable ways to improve results and achieve its strate-
gic targets.   
 
This document outlines critical components of ENGAGE 2010-11.  As we 
roll out the next phase of performance management, we have expanded to 
include staff members at all levels while remaining focused on our primary 
indicator of Friendship’s success — student achievement..  Throughout the 
process described in this guide, it is our goal to be objective, data-driven, 
consistent and transparent across Friendship sites.   
 
Moreover, through this process helps us gather consistent data that will in-
form our efforts to support the growth of teachers, instructional aides, ad-
ministrators & staff, and to collect information that will enhance Friend-
ship’s efforts to create a thriving professional community that achieves at 
the highest levels.  This phase of performance management directly helps 
us to better understand, prepare and facilitate what is happening in our 
schools and how those things impact our most important stakeholders: 
Friendship students. 
 
This guide and its components were developed through the collection of 
data and feedback from Friendship teachers and other staff members who 
envisioned that ENGAGE would have a profound impact on our way of 
work.  Thank you for your participation in our commitment to better serve 
children throughout FPCS! 
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 Pieces of the performance management puzzle 

 Overview of ENGAGE components 

 Step-by-step sequencing 

 Goal-setting & portfolio examples 

 Templates and forms to document your progress 

 Communication tips 

 Definitions of key terms 

 Answers to common questions 
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Documents needed include: 
 Performance Behavior Rubric 
 Annual Performance Plan 

(includes Self-Assessment of 
Past Performance) 

 Action Planning Form 

 

Timeframe:  

September-

October 

Sources of Support: 
 

This guide will further explain 
the process & any unfamiliar 
terms 

Your coaches will determine 
how to target professional de-
velopment and better support 
your classroom 

Your administrators will dis-
cuss your objectives, help you 
finalize individual targets, and 
align staff around school-wide 
targets 

Your colleagues will share this 

process with you as part of the 

FPCS team 
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Documents needed include: 
 Self-Rating Form 
     (Fill out mid-year self-ratings) 
 Portfolio Reflection Sheet 
     (Fill out mid-year comments) 
 Evidence/Artifacts Continu-

ously Compiled in Portfolio 
 Rubric – for reference 
 Action Plan—to make any mid-

year updates & assess current 
progress 

Timeframe:  

November-May 

(Mid-Year Conferences in 

January/February) 

Sources of Support: 
 

This guide will further explain 
the process & any unfamiliar 
terms 
Your coaches will conduct pro-
fessional development and meet 
with you regularly 
Your administrators will ob-
serve your classroom both infor-
mally and formally throughout 
the year, and conduct a mid-year 
conference to discuss your pro-
gress 
Your colleagues will share this 

process with you as part of the 

FPCS team 
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Timeframe: 

Summative End-of-Year 

Evaluation in June 

Sources of Support: 
 

This guide will further explain the 
process & any unfamiliar terms 

Your coaches will determine how to 
target professional development 
and better support your classroom 
Your administrators will discuss 
your objectives, help you finalize 
individual targets, and align staff 
around school-wide targets 
Your colleagues will share this 

process with you as part of the 

FPCS team 

Documents needed include: 
 Self-Rating Form 

(Fill out end-of-year self-
ratings) 

 Portfolio Reflection Sheet 
(Fill out end-of-year com-
ments) 

 Evidence/Artifacts complied 
in Final Portfolio 

 Action Plan—for reference 
 



 
Friendship Schools are united by a common mission – to provide a 
world-class education that motivates students to achieve high academic standards, enjoy 
learning, and develop as ethical, literate, well-rounded, and self-sufficient citizens that 
contribute actively to their communities.  The performance plan helps all staff members 
become better aligned with FPCS values and focus on our shared passion for improving 
students’ lives. 
 
From start to finish, ENGAGE is the framework in which our professional community will 
have ongoing discussions, report and give feedback on progress towards individual and 
organizational targets.  This guide will provide an overview of the process in which you 
will participate.  

 

 
Setting targets, tracking progress, and generating feedback under a unified performance 
management plan are important steps towards better meeting the needs of both staff and 
students.   
 
ENGAGE allows us to create methodical and predictable ways to improve results and 
performance across the organization in an effort to achieve our strategic targets.   
 
If we provide clear expectations, allow staff to reflect on areas of personal growth, and offer 
on-going support to work towards those accomplishments, we can more effectively 
strengthen FPCS across the board. 

 

 
Instructional coaches, administrators, and supervisors are there as part of your support 
team to assist staff members throughout each step of the plan.  Staff at all levels throughout 
the organization will receive an overview of the performance management process that 
emphasizes how to effectively utilize the provided tools.  In addition, if you have questions 
that your school or this guide cannot answer, please feel free to contact the FPCS 
community office at: 

 
Haroldine Pratt, 202-281-1700, ext. 758, hpratt@friendshipschools.org 
Alicia Adams, 202-281-1700, ext.782 , aadams@friendshipschools.org 
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Assessments: 

Review last year’s results 

Administer baseline assess-

ments to determine the 

starting level of your class 

Trainings: 

Introduction to performance 

management for both staff 

and evaluators 

PD portal/sign ups for spe-

cific sessions; coaching cycle 

aligned to teacher needs 

Performance Management: 

Review pre-set targets 

Set self-selected targets 

Complete action plan with 

help of coaches 

Assessments: 
 

Continuously follow data 

cycle, constantly reflect 

Administer mid-point as-

sessments if applicable 

Trainings: 
 

Review of mid-year confer-

ence procedures & schedule 

Coaches model lessons, 

arrange peer observations, 

& video tape techniques 

Performance Management: 
 

Participate in mid-year con-

ference 

Start building portfolio. 

Discuss areas of growth 

Assessments: 
 

Administer end-of-year as-

sessments to determine stu-

dent proficiency 

Trainings: 
 

Review of end-of-year 

evaluation procedures & 

schedule 

Performance Management: 
 

Participate in end-of-year 

evaluation process 

Complete portfolio 

Discuss with supervisor 
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Supervisors & staff members receive ENGAGE 
training and updates 

By August 27th  

All teachers assigned coach/supervisor for support; 
initial classroom walkthroughs completed 

By September 3rd 

Reflections & self-selected goal setting discussed 
during initial meetings with coach/supervisor 

By September 17th  

Action plans for growth completed & signed by su-
pervisor and staff members; coaching cycle schedule 
developed 

By September 24th   
(Supervisors post approved copies electronically for Commu-
nity Office review) 

Coaches/supervisors conduct multiple observations 
throughout the year 

Ongoing 
(Supervisors post completed classroom observations & 
teacher tracker forms electronically for Community Office 
review) 

Mid-year conference meeting schedule released dur-
ing refresher ENGAGE training 

By December 10th 

Mid-year conferences must be completed 
 

By January 28th 
(Supervisors post completed mid-year ratings electronically 
for Community Office review) 

Staff with unsatisfactory mid-year ratings must 
submit improvement plan 
 

By February 18th 

(Supervisors post approved improvement plans electronically 
for Community Office review) 
 

Community Office will assist staff with compiling 
updated assessment data and providing targeted 
professional development based on mid-year needs 

Ongoing 

End-of-year evaluation meeting schedule released 
during refresher ENGAGE training 

By May 27th 

End-of-year portfolio presentations by grade/subject 
level & self-rating forms completed 

By June 10th 

End-of-year evaluation meetings to review rubric-
based ratings completed 

By June 24th 
(Supervisors post completed end-of-year ratings electroni-
cally for Community Office review) 

Community office analyzes pending end-of-year 
assessment & student achievement data as avail-
able for each grade level 

By July 22nd 
(Staggered by grade level as results are released) 

Community office updates final evaluation ratings 
with pending achievement data  

By August 19th  

Staff members have opportunity to discuss final 
ratings as part of planning for upcoming year 

By August 26th 
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ASSESSMENT CALENDAR LEGEND

District of Columbia Comprehensive Assessment System (DC CAS) | Grades 3-8, 10

*District of Columbia Benchmark Assessment System (DC BAS) | Grades 9-10

Performance Series | Math:Grades 4-10 Reading:Grades 6-10 Language: Grades 6-10 Science: Grades 4-10

Accuplacer | Math: Grades 11-12; Reading: Grades 11-12

Interim Assessments | Math:Grades 2-12; Reading: Grades 2-12; Social Studies: Grades 4 - 12; Science: Grades 4-12

Fountas and Pinnell | Reading: Grades K-5 Creative Curriculum | Pre K Battelle Developmental Inventory | Pre K

Orleans Hanna Algebra Readiness | Grade 6-7

CTB McGraw Hill Terra Nova 3 | Math: Grades K-3

21st Century Skills Assessment | Grades 3-8

California Healthy Kids | Grades 3-12

Preliminary Scholastic Aptitude Test (PSAT) | Various Grade Levels; Grade 11

Scholastic Aptitude Test (SAT) | Grade 12

Advanced Placement Testing (AP) | Grades 9-12

American College Testing Program (ACT) | Various Grade Levels

National Assessment of Educational Progress (NAEP) | Grades 4 and 8 

* Tentative dates have not been determined

ER→Early Release PD→Professional Development →Star Day R→Report Cards Issued

H→Holiday BR→Break m→End of Marking Period

For Additional Information, contact the Office of Assessment and Evaluation at (202)281-1700
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Finalizing the specifics of your annual performance plan and setting 
personal targets is the first step in the ―ENGAGEment‖ process.  The 
ENGAGE performance management system provides you with a framework for using each 
of the components of the plan.  Throughout the ENGAGEment, you will receive ongoing 
feedback as you track your progress towards meeting the standards outlined in the rubric, 

as well as progress towards meeting individual and school-wide targets.   
 
The components of the annual performance 
plan include: 
 
 Performance Behavior Rubric 
 Self-Assessment Tool 
 Individual Performance Targets 
 School-Wide Performance Targets 
 

These components are all outlined within 

your Annual Performance Plan template.  
A sample of a completed performance plan 
is also included for your guidance.   
 

is to review the Performance Behavior Rubric for your role, worth 40% of your 
overall rating.  You will see that the rubric describes professional standards categorized 
according to the following levels: exemplary, proficient, in progress, and unsatisfactory.  
Reading through the rubric will give you an understanding of the expectations for your role 
and the value drivers that form the core of FPCS. 
 

is to complete the Self-Assessment, and reflect on key areas of both personal 
strength and potential growth within each rubric value driver.  You should also note the 

types of artifacts you will need to collect to provide evidence of your progress. These 
priority growth areas will determine the focus of the self-selected goals within your 
Individual Performance Targets. 

is to review the pre-set portion of the Individual Performance Targets and note 
which assessments will be used on your grade level to measure student achievement in the 
coming year.  These assessments will help demonstrate value-added gains in performance 
and student proficiency at the classroom level. You can then transfer identified areas of 
growth to the self-selected goal portion of this section.  This combination of individually 
focused pre-set and self-selected goals will be worth another 40% of your overall rating. 
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is to review the School-Wide Performance Targets around achievement, 
attendance, and overall Friendship objectives.  These targets are standard across FPCS, and 
worth 20% of your overall rating. 
 
Once you have completed all four steps, please submit the Annual Performance Plan to 
your supervisor for approval.  Once your plan is approved and signed, please move on to 
the Action Planning phase to more carefully outline the steps you will take to reach each 
goal and the types of support you will need along the way.  Your coach will help you define 
the concrete best practices linked to rubric standards that can be implemented and 
measured to track your growth throughout the year, using the DICE handbook as a 
resource. 
 

Each of these components will contribute to your overall rating within the Performance 
Management Plan.  At your mid-year and end-of-year conferences, you will have a chance 
to discuss your progress to date and reference your Action Plan.  You will also be able to 
collect artifacts to demonstrate proficiency within each standard and compile them in a 
professional Portfolio to help your evaluators gain a more in-depth look at your classroom 
practice.  Throughout this process, you will have multiple opportunities to demonstrate 
your abilities during observations, portfolio review, and ongoing discussions.  These factors 
will be added to measures like student assessments and achievement data.   
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The rubric is the backbone of the performance management system, 
accounting for 40% of your rating, and also contributing to your 
individual targets.  It is meant to guide staff & their evaluators as they set targets, reflect on 
observations, and discuss feedback together.  FPCS has separate assessment rubrics for each 
type of role – from teachers and coaches to administrators and other staff members.  They 
cover all aspects of performance and organize criteria around the key drivers of 
Friendship's success, which stem from our mission: 
 

Value Driver 1: Excellent Teaching and Learning 
Value Driver 2: Outstanding Leadership 
Value Driver 3: Environment Conducive to Learning 
Value Driver 4: Organizational Strength and Viability 
 

Each area of the rubric is assessed and rated according to a four-level rating scale: 
 

Exemplary (4): Reserved only for truly outstanding performance that meets very 
demanding criteria.  Please note that a exemplary rating will be rare, and it would be 
difficult for even the most exceptional teachers to receive 4’s on every measure. 

 

Proficient (3): Describes solid, consistent professional performance. Very strong 
teachers will receive mostly 3’s on their ratings. 

 

In Progress (2): Indicates that performance has some room for growth to achieve 
greater consistency.  Teachers at all levels will commonly receive this rating to 

indicate areas of ongoing development. 
\ 

Unsatisfactory (1): Indication of performance that is clearly unacceptable and must be 
improved or quickly corrected with the help of support staff and supervisors to meet 
baseline expectations 

 
The overarching value drivers that define the rubric are further broken down into different 
components, or performance standards.  For each standard, there is a more detailed 
description of what performance at each rating level might look like.  These descriptions 
will give staff a clearer understanding of specific expectations and create consistency in 
evaluation.  
  

 
The rubric is designed to create a common set of expectations for performance and provide 
critical information on where staff members stand in all performance areas. 
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In order for evaluators to knowledgeably 
use the rubric for mid-year and end of year 
evaluations, they need to be in classrooms 
frequently throughout each semester.  

The rubric is not meant to be used as the 
sole, all-encompassing checklist for 
classroom visits or other types of 
observations.  However, it is to be used as 
a guide for measuring performance and 
setting expectations, aligned with 
feedback, and discussed as part of a 

comprehensive coaching, review and 
observation effort.  
 
Rubric ratings should not be completed 
based on one observation. Instead, a 
combination of regular informal/mini 
observations, classroom visits, face-to-face 
conversations, and portfolio reviews are 
the best way to develop an accurate view 
of staff members’ performance, provide 
formative praise and suggestions and have 
ongoing, two-way conversations about 
their progress. 
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Evaluators: Assigning Performance Levels 

 

To identify a performance level for each of 

the criteria within a rubric, you should read 

across the four levels (Exemplary, Profi-

cient, In Progress, and Unsatisfactory), find 

the level that best describes the staff mem-

ber’s performance and circle or highlight 

that cell. This creates a clear graphic dis-

play of overall performance, strengths 

(areas for praise), and areas that need im-

provement. 

 

You may find that you utilize the rubric 

throughout the year to guide a series of ob-

servations. You can then use that accumu-

lated information to give staff a formal rat-

ing and more specific feedback before the 

mid-year conference and end-of-year 

evaluation. 

 

You will also notice that tools like the class-

room observation sheet align with the ru-

bric criteria for that role. 

1 Common Ru-
bric for Perform-

ance Behaviors 

 

4 Value-Drivers 
 

21 Rubric Stan-
dards within 

those Drivers 
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The rubric drives many other components of the performance 
management plan.  A rating based on the rubric makes up the 
bulk of each staff member’s review.  For that reason, it drives 
target-setting at the beginning of the year, guides observations 
& feedback, and determines what staff members showcase 
within their portfolio.  Staff members are asked to create a 
portfolio full of artifacts that help serve as additional evidence 
that they have met each criterion.  This portfolio should be or-
ganized by the value drivers and performance standard com-
ponents within the rubric for their role.  The rubric is also sup-
ported by the ENGAGED Teaching DICE handbook, where 
you can find specific techniques that are sub-skills of rubric 
standards and use them to improve your ratings. 
 

 
By staff members (with the support of coaches): 

At the beginning of the year, as they select components of the 
rubric to identify as areas of growth during the self-
assessment process (These areas of growth will then drive the 
self-selected goals within Individual  Performance Targets!) 
Throughout the year, as they collect artifacts for their portfo-
lios that demonstrate ability and effort within each compo-
nent of their rubric 
Throughout the year, as they reflect on their progress and 
meet with their support team 
At their mid-year conference, when they receive feedback on 
their levels of proficiency to date and connect areas of the ru-
bric to observations, data, and portfolio materials 
At the end of the year, as they put together their final portfo-
lio presentation and prepare for their end-of-year evaluations 

 
By supervisors (with the support of coaches): 

At the beginning of the year, as they help staff members set their self-selected goals and review the 
components of the performance management plan 
Throughout the year, as they make multiple, ongoing observations of staff members and use the 
aligned rubric criterion as a guide 
Throughout the year, as they identify areas where staff need additional support and engage in con-
structive, two-way conversations driven by rubric expectations  
At mid-year conferences, where they assess all of the data collected to date and give staff members 
an idea of where they stand within the four-level rating scale for each component 
At the end of the year, as they conclude observations, review portfolios, and give final ratings for 
end-of-year evaluations 

Am I judged on every 

component of the rubric, 

or just the pieces that I 

choose to focus on for my 

self-selected goals? 

You are responsible for every 

component of your rubric.  

After reviewing your portfolio 

& observation data, ratings for 

each component will be aver-

aged to create an overall ru-

bric rating that makes up 40% 

of your performance manage-

ment plan.   

In addition, the self-selected 

goals within your Individual 

Performance Targets are 

driven by rubric guidelines.  

This means that the rubric 

also affects that portion of 

your final rating, and those 

particular performance stan-

dards get double-counted, 

given extra weight because of 

your personal interest in fo-

cusing on these areas of 

growth. 



 
Individual targets are quantifiable measures of individual staff 
member performance that focus on factors like specific student 
achievement, classroom attendance, and personally identified goals.  Because of this, they 
are a combination of pre-selected and self-selected measures of performance.  In total, 
individual targets account for 40% of your rating for the year. 
 

Individual targets provide a consistent, objective means of measuring staff performance as 
it related to key measures of overall organizational success.  They are based on results 
evidenced through student performance and other related data. 

   

For pre-set targets, quarterly and annual benchmarks have already been chosen.  This unity 
of purpose creates cohesion around expectations for each staff member and drives FCPS 
student success.  During the target-setting process (detailed on page 34), staff members will 
also have the opportunity to reflect on previous data and complete a self-assessment of their 
personal strengths and areas of growth, as compared to rubric expectations.  Their areas of 
growth will drive self-selected goals and inform benchmark-setting for those targets during 
the year ahead. 
   

 
For teachers, pre-selected targets are focused on three areas: 
 

Target 1: At least 80% of students should move at least one grade level from fall to spring per 
grade level summative assessments  

   (80%+ meets, 50-79% partially meets, and below 50% does not meet this target). 
 
Target 2: 25% or more of students should move more than one grade level from fall to spring per 
grade level summative assessments  

    (25%+ meets, 20-24% partially meets, and below 20% does not meet this target) 
 
Target 3: Classroom attendance should be 95% or higher for elementary grade levels & 92% or 
higher for secondary grade levels 

 
How are the pre-selected targets assessed and rated? 
 
The FPCS community office will help generate the data that summarizes those measures.  In 
addition, information that supports those numbers can be found within each teacher and 
school’s Data Dashboards. 
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What assessments will be used for each grade? 

Please see the chart listing assessments by 
grade level for specific information about 
your data drivers on page 26.  However, you 
will note that reading & math levels are 
always measured from beginning of year to 
end – and sometimes, science is included.  In 
most cases, growth within each subject area 
will be averaged together to create an overall 
picture of grade level equivalency 
performance (GLE) or student proficiency, 
depending on the type of measure. 
   
What if I am not a regular classroom teacher? 
Specials instructors will still be assessed on student achievement and attendance in their 
courses; however, the summative assessment that best relates to their subject matter may 
vary.  For example, a library teacher or someone focused on the humanities would choose a 
literacy-related measure.  In many situations, all instructors will be responsible for 

integrating literacy into their curriculum—even those in roles like physical education 
instruction.  In certain cases, however, you may want to discuss alternative assessment tools 
that can be used to measure student progress in addition to school-wide requirements with 
your supervisor during goal-setting. 
   
What if I am not a teacher at all? 
Performance targets will look different for each type of non-instructional staff, and focus 
more heavily on core professional expectations such as dependability, communication 
skills, and teamwork.  However, all staff will be responsible for achievement and 
attendance on a school-wide level. 
 

These targets are based on personal areas of growth identified at the beginning of the year 
as part of a self-assessment process.  They should be clear, measureable performance 

objectives that will contribute to overall success.  The rubric for each role will guide 
decisions about which areas to focus on. For example, a teacher might work on a specific 

rubric standard that will ultimately help improve performance by 3 letters on Fountas & 

Pinnell for 100% of the students in their class. 

 
Teachers will be asked to identify two self-selected targets related to the two different value
-drivers of their choosing (Excellent Teaching & Learning, Environment Conducive to Learning, 
Outstanding Leadership and/or Organizational Strength & Viability).  Other staff members may 
have different self-selected target categories based on the rubric and the value-drivers that 
define their particular role. 
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ENGAGE assessments are used as indicators to measure student 
achievement, as well as a teacher’s impact (value-added) on his/her 
students’ learning. To measure student achievement and the value 
that a teacher adds to the student learning process, we examine assessment data from high-
quality assessments, such as the District of Columbia Comprehensive Assessment System 
(DC CAS), Scantron Performance Series, Creative Curriculum Developmental Continuum 
Assessment, Terra Nova, Accuplacer, and the Fountas & Pinnell Benchmark System. 

 

Student achievement data from each of the assessments is used to determine student 
growth and proficiency levels at the end of each academic year. Each assessment measure, 
as well as the relevant ENGAGE metrics, is described in detail below.   

 

tests are administered 
in April of each academic year to all students in grades 3-8 and 10. The assessment 
system is used by schools to measure students’ knowledge and skills in Mathematics, 

Reading, Science and Writing. The scores help schools and teachers identify areas in 
which students need more help or practice, as well as areas where they excel and need 
additional challenges. At the beginning of each academic year, the previous year’s DC-
CAS results are used by teachers to set performance targets for their students. At the end 
of each academic year, the DC-CAS results are used to determine the AYP status for 
each campus, and thus, are used to determine if School-Wide Performance Targets have 
been met. 

 

is a computer-based assessment used to measure student 
achievement in Reading, Mathematics, Language, and Science. In 4th & 5th grade it is 
used to assess Math & Science proficiency; in 6th-10th grade it is also used to collect data 
on Reading levels.  Performance Series assessments are given to students at the 
beginning of each academic year, or as students enter school, as a diagnostic assessment 
to accurately measure learning levels. Performance Series assessments are administered 
again at the end of the year to accurately measure year-long gains and overall student 
achievement growth. ENGAGE uses the Performance Series Grade Level Equivalency 
and Scale Score data points as one of several components used to determine if upper 
elementary, middle & high school teachers have met Individual Teacher Performance 
Targets for the academic year. 
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is a benchmark assessment system that is used to identify student 
reading levels and reading achievement growth over time.  Fountas & Pinnell is 
administered to students in grades Kindergarten through 5 three times each year during 
the Fall, Winter, and Spring. Data from the initial assessment is used to identify student 
reading levels.  At the end of each academic year, ENGAGE compares the reading levels 
from the fall and spring administration of the assessment to determine student growth, 
and if elementary level teachers have met Individual Performance Targets for the 
academic year. 

 

is administered to students 
in pre-Kindergarten a minimum of three times throughout the academic year. At the end 
of each academic year, ENGAGE compares the Creative Curriculum performance levels 
from the first and last administration of the assessment to determine student growth. 
The resulting data is one of several components used to determine if pre-K teachers have 
met Individual Performance Targets for the academic year. 

 

is administered to students in K, 1st, 2nd, and 3rd grades to assess their 
math performance in the fall and the spring.  It is designed to align with state-level tests 
and No Child Left Behind expectations and measures both depth of knowledge & higher
-order thinking skills.  The resulting data is another component used on the elementary 
level to determine if teachers have met their Individual Performance Targets for the 
academic year. 

is administered to students in 11th and 12th grade and designed by the 
College Board.  ACCUPLACER Diagnostic Tests provide a detailed analysis of a 
student's strengths and weaknesses to enhance college preparedness and academic 
performance. Untimed and available in four subjects, the suite of ACCUPLACER 
Diagnostic Tests enables you to:

Assess student preparedness with detailed information.  

Apply academic interventions with greater precision.  

Better address student remediation. Diagnostic tests are particularly helpful for students 
preparing to take or retake an ACCUPLACER placement test. The results help students identify 
which areas to focus on for improvement.  

        (From http://professionals.collegeboard.com/higher-ed/placement/accuplacer/diagnostics)  

The resulting data is another component used on the high school level to determine if 
teachers have met their Individual Performance Targets for the academic year.  It is a 
new measure utilized by FPCS to compensate for the limitations of Performance Series. 
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Additional assessment measures are ongoing and used throughout the academic year to 
measure student achievement growth, but do not directly contribute to the overall ENGAGE 
rating. However, these assessment measures may be used as evidence of student 
achievement growth throughout the year and during the Mid-Year Conferences. Below is a 
sample of such measures: 
 

FPCS Interim Assessments 

Achievement Network Assessments 

FPCS Pre- and Post- Interim or Mid-Unit Assessments aligned to content standards 

Teacher created assessments aligned to content standards 
 

Keep in mind that the Data Dashboard for each classroom can help you track assessment 
and attendance data; it’s always a good idea to print your latest Data Dashboard before 
meeting with your supervisor.  It will neatly summarize progress to date that can be tracked 
over time. 
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Grade 
Level 

ELA, Social Studies, 
& Specials 

Math Science 

Pre-S 3 & 
Pre-K 4 

Creative Curriculum Creative Curriculum NR (Not relevant) 

K, 1, 2 & 3 Fountas & Pinnell Terra Nova 3 NR 

4 & 5 Fountas & Pinnell Performance Series Math 
Performance Series  

Science 

6, 7, 8,  
9 & 10 

Performance Series  
Reading 

Performance Series Math 
Performance Series  

Science 

11 & 12 Accuplacer Accuplacer NR 

SPED 
Same as above, for  

subjects taught 
Same as above, for  

subjects taught 
Same as above, for  

subjects taught 



Data Dashboards are used to access academic and non-academic 
data directly related to the ENGAGE Performance Targets. Below is 
a sample of the data measures included with the Dashboard 
generated for each class, as assigned to each teacher: 
 

Student Attendance 

Student Enrollment 

Student Grade Distribution 

Performance Series Grade Level Equivalency 

Percent of Students Proficient or Advanced on Interim Assessments 

Fountas & Pinnell Reading Level 

Creative Curriculum Data 

DC-CAS Performance Levels 

Terra Nova Math Levels 

Accuplacer Data 
 

It is highly recommend that teachers regularly access the ENGAGE Data Dashboards to stay 
abreast of their status related to Individual and School-wide Performance Targets. The 
ENGAGE Data Dashboards are real-time, and allow teachers to examine data at various 
levels to efficiently and effectively identify and resolve barriers to meeting various 
performance targets.  

 

1. Open Internet Explorer 

 *Note: Mozilla Firefox will access Dashboards, but will not print as properly 

2. Go to https://powerschool.friendshipschools.org/teachers/pw.html 

3. Enter your Username and Password 

 Username: Same as email 

 Password: The default password is―123‖ 

4.  Select the Dashboard icon  for the appropriate class  

 *Note: For more in depth information about a given data point, click on the relevant area of 
 the dashboard to access more detailed information... 
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Friendship Teacher 



School-wide performance targets are quantifiable measures of 
achievement, attendance, and other key success factors across a 
school campus that can be measured throughout the year.  All staff members, regardless of 
their role, will be responsible for these outcomes as part of the Friendship team.  School-
wide targets will contribute to 20% of your overall performance rating. 

There are four different factors that will be measured.  Individual staff members do not 
have to worry about compiling this data – progress towards school-wide targets will be 
collected and shared by the FPCS community office and your support team.  School-wide 
targets include: 
 
 AYP met (Yes or No) 
 School-wide attendance (95% or better in elementary; 92% or better in secondary) 
 Overall charter rating (Tier II or better) 
 Graduation/promotion rate (90% or better) 

 

Your support team will keep you in the loop when it comes to school-wide progress.   You 
may find it valuable to look at data with your colleagues to solve problems, try 
interventions, and plan together, especially within your grade level or within your 
particular role. 
 

If each individual performs on a 
high level, that will result in strong 
school-wide achievement.  Having 
targets for our entire school 
community allows us to recognize 
the bigger picture, and work to 
make every classroom an exemplary 
one.  Each staff member can 
contribute to the type of school 
culture that moves FPCS students 
forward, and do their part to impact 
the greater whole.  
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Across all FPCS campuses, we are working towards a common big picture, which includes 
the following major outcomes focused on student success.  They are the basis for the school-
wide targets and measures included within the ENGAGE performance management plan: 

Every Friendship campus will make AYP. 

95% Daily Attendance Target  
 for All Elementary Schools 
 

92% Daily Attendance Target 
for All Secondary Schools 
 

Reduce truancy by 20% 

Every student will grow at least one level from Fall 
to Spring. 

 
10% increase in number of students scoring 
advanced 

 
5% decrease in number of students scoring below 
basic 

 
Being ranked in the top 10 DC schools for DC-CAS 
proficiency 

All students will successfully complete top-tier  
colleges and universities and be able to compete both  
nationally and internationally with their peers. 
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Review the table below to learn how assessment measures are used 
in calculating your overall ENGAGE rating: 
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ENGAGE Rating Component Measure Target Description 

Performance Behavior Rubric 
(40% of Overall ENGAGE rat-
ing) 

Performance Behavior Rubric For teachers, ETL (15%); OL (5%); ECL 
(15%); OSV (5%) = Value is 40% total 

Individual Performance Tar-

get (40% of Overall ENGAGE 
Rating) 

Performance Series 
Creative Curriculum 
Fountas & Pinnell 
Accuplacer 
Terra Nova 
  

T1. 80% to 100% of students moving at 
least one grade level from fall to spring 
per grade level summative assessments 
Value: 10% 
  

Performance Series 
Creative Curriculum 
Fountas & Pinnell 
Accuplacer 
Terra Nova 
  

T2. At least 25% of students moving more 
than one grade level from fall to spring 
per grade level summative assessments 
Value: 10% 

Classroom Attendance 95% Attendance Rate (Elementary) 
92% Attendance Rate (Secondary) 
Value: 10 % 

Self-Selected Goal 1: (Indicate 
specific criterion from one of the 
value drivers within the Rubric) 

Value: 5% 

Self-Selected Goal 2: (Indicate 
specific criterion from one of the 
other value drivers within the 
Rubric) 

Value: 5% 

DC -CAS School successfully meets AYP require-
ments 
Value: 5% 

School-Wide Target 
(20% of Overall ENGAGE Rat-
ing)  

Charter Board Score School receives greater or equal to Tier II 
Value: 5% 

School-Wide Attendance 95% Attendance Rate (Elementary) 
92% Attendance Rate (Secondary) 
Value: 5% 

Graduation/Promotion Rate 90% Graduation/Promotion Rate 
Value: 5% 



The ratings that you receive for each rubric standard (on a scale of 1-4) will be weighted 
and then averaged together to create an overall rubric score, also between 1-4.   

Excellent Teaching & Learning (ETL) and Environment Conducive to Learning (ECL) 
value drivers will be weighted more heavily than Outstanding Leadership (OL) or 
Organizational Strength & Viability (OSV)  

The rubric is worth 40% of your overall rating for the year. 
 

The ratings that you receive for each individual target component (on a scale of full (1), 
partial (0.5) or no (0) credit) will be added together to create an overall individual target 
score between 0 and 4. 

Individual Targets are worth 40% of your overall rating for the year. 
 

The ratings that you receive for each school-wide target component (on a scale of full (1) 
or no (0) credit) will be added together to create an overall school-wide target score between 
0 and 4. 

School-Wide Targets are worth 20% of your overall rating for the year. 
 

Your final score is calculated by adding:  

(overall rubric score x 0.4) + (overall individual score x 0.4) + overall school-wide score x 0.2) = 
FINAL RATING 
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RUBRIC WEIGHTINGS 

  
% of Ru-
bric Rating 

% of 
Overall 
Rating 

ETL 37.50% 15% 

OL 12.50% 5% 

ECL 37.50% 15% 

OSV 12.50% 5% 

 100.00% 40% 

   

Scored on a 1-4 scale; overall ru-
bric rating should also be a num-
ber between 1-4. 

INDIVIDUAL WEIGHTINGS 

  

% of Indi-
vidual Tar-
gets 

% of 
Overall 
Rating 

Target 1 25% 10% 

Target 2 25% 10% 

Target 3 25% 10% 

Target 4 & 5 
(averaged) 25% 10% 

 100% 40% 

   

Scored on a 0, 0.5 or 1 scale; add 
together score on each compo-
nent to get a number between 0-
4.   

SCHOOL-WIDE WEIGHTINGS 

  

% of School-
Wide Tar-
gets 

% of 
Overall 
Rating 

Target 1 25% 5% 

Target 2 25% 5% 

Target 3 25% 5% 

Target 4 25% 5% 

 100% 20% 

   

Scored on a 0 or 1 scale, add to-
gether score on each component to 
get a number between 0-4. 



All of these different components—how do you fit in?  How do you 
get started setting performance management goals for the year?  
The chart below outlines the roles that you and your supervisor/
coach will play during the first month of school to kick-start the 
cycle of targeted support directly related to your classroom’s objectives and needs: 
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Timeline You Your Supervisor Your Coach 

By September 3rd Have coach/
administrator assigned to 
you as key support for the 
year 
 

Makes sure that every 
teacher has a support per-
son in place 

Introduces him/herself and 
starts to explain ways in 
which s/he can help 

By September 3rd Begin to reflect on your 
areas of strength & 
growth as the year begins 

Conducts initial walk-
throughs in all classrooms 
during first two weeks of 
year to gain a baseline un-
derstanding of your cur-
rent practice 

Goes with supervisor on 
walkthroughs of your 
classroom to gain a shared 
understanding of your cur-
rent practice and the re-
sources needed to help you 
develop 
 

By September 17th Complete self-assessment 
of your practice as you 
continue to reflect on 
your teaching and make 
comparisons to rubric 
criteria in order to set spe-
cific goals 

Approves your progress 
towards establishing self-
selected goals based on 
your reflection process and 
their knowledge of your 
classroom practice to-date 

Helps you turn the reflec-
tion from your self-
assessment into concrete 
SMART goals, also consid-
ering baseline info gath-
ered with administrator 
during walkthroughs 
 

By September 24th Work with your coach to 
flesh out a more detailed 
action plan that outlines 
the practices necessary to 
achieve success within 
each individual SMART 
goal or preset target 

Signs off on completed ac-
tion plan along with you 
and coach, as you all com-
mit to taking those next 
steps towards growth 

Works with you to fill out 
your action plan, which 
focuses on specific steps 
necessary to adjust your 
practice and work towards 
SMART goals; also starts to 
align support needed to 
those objectives 
 

By September 24th Begin participating in cy-
cle of support from coach 
and other staff; start to 
collect initial assessment 
data about your students’ 
achievement levels 

Oversees support process, 
continues to observe within 
your classroom, starts to 
review initial assessment 
data that profiles each 
classroom 
 

Drives support process by 
setting up schedule for 
coaching cycle 
  



 

Clearly written and agreed upon employee targets and goals 
become an integral part of individual employee growth and 
development.  This process is designed to improve job understanding, promote more 
effective job performance, and establish future goals for career growth.  At FPCS, we aim to 
align targets with our overall mission, making them part of self-assessment and ongoing 
discussion, linking them to professional support and growth, and making sure that 
meaningful feedback occurs throughout the year.   
 
In addition, it is important to note that while quantifiable targets like assessment 
outcomes are part of the Annual Performance Plan, instructional staff will also be 
able to compile portfolios that highlight more personalized aspects of their practice 

and provide a broader view of their classroom, as outlined within the 
accompanying rubric.  We are interested in developing the whole teacher or staff 
member and recognizing the entire scope of his/her efforts, just as we are interested 
in developing the whole child. 

 

Organizations that exhibit ―best practice‖ 
growth strategies have as one of their most 
important annual tasks the setting of 
effective, realistic, challenging goals that will 
positively impact the achievement of the 
organization’s mission.  The most effective 
goal structures ―cascade‖ from the 
organization’s mission and vision.  
Articulated strategic outcomes are driven by 
their mission, and those desired outcomes in 
turn drive department objectives, which form 
the basis for individual employee goals.   
 
At Friendship Public Charter Schools (FPCS), our overarching mission to ―develop ethical, 
literate, well-rounded and self-sufficient citizens‖ influences each of our day-to-day 
decisions.  The drivers moving us towards that goal include: 
 
 Excellent teaching and learning opportunities 
 Outstanding leadership teams 
 Environments conducive to learning 
 Organizational strengths and long-term viability 
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These drivers are the basis of the Performance Behavior Rubric, which will guide coaches, 
school leaders, and teachers as they support professional growth, make observations, and 
align personal targets with FPCS values.  The value map provides a visual example of how 
these components are organized: 

 

Target-setting is the first step towards making the Annual Performance Plan a success.  Staff 
will be able to discuss their current strengths and weaknesses and align areas of growth 
with school-wide targets.  The tools and templates that accompany the plan are designed to 
help all staff members organize the process and stay on track.  In the end, these benefits for 
staff members trickle down to FPCS students by enhancing their learning experience and 
the quality of instruction. 
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 Expectations and goals are set at the beginning of the year and aligned with 
Friendship’s mission 

 
 Individuals are able to identify self-selected areas of growth as one piece of the 

process 
 
 Coaches and evaluators can provide more focused, targeted support and 

professional development 
 
 Scheduled touch points at beginning, middle, and end-of-year hold evaluators and 

coaches responsible for providing detailed, evolving feedback 
 
 Data is better connected to instructional decisions & examination of intervention 

effectiveness 
 
 Easy access to individual data through teacher ―dashboards‖ creates on-going 

transparency 
 
 The performance plan is put in place across all campuses, reducing variability in the 

process 
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Target-Setting at a Glance 

 

Purpose:  The purpose of establishing a target-setting process is to have each 

staff member set measurable, individual goals and to review school-wide objec-

tives for the year. 

 

Process:  Staff should review past performance data to identify strengths and 

growth areas and use this information to develop new benchmarks.  While some 

targets will be preset across Friendship, staff will have the opportunity to incor-

porate self-selected goals into their plan to drive student achievement. 

 

Outcomes:  Staff will submit all required targets at the end of the target-setting 

process for review and approval by their supervisor.  Progress will be evalu-

ated during mid-year conferences.  Summative reviews will focus on teachers’ 

ability to reach their end goals.  Supervisors will notify each staff person of ap-

proval or need to revise targets.  Once basic targets are approved, staff will 

then complete a more detailed action plan, and discuss next steps with their 

support team. 



 
You want to be sure that your goals are clear, measurable, and realistic, which means 

carefully writing them as SMART goals.  For more guidance, look at the Sample Annual 

Performance Plan on page 47, which provides you with some examples of how you should 
fill out the self-assessment and formulate the self-selected pieces of your individual targets: 
 

 

 
Specific goals are concrete and use action verbs.   
 

A non-specific goal might be: There will be continuing education for instructional librarians.   
 

Rewriting the goal to make it more specific, it might read: The task force will create a website to post content from 
conference break-out sessions to enhance instructional librarians’ continuing education. 
 
Similarly, if you have goals around a broad area like increasing student achievement, that objective should be 
broken down into more specific pieces, like using data to inform decisions, or using differentiation to meet the 
needs of all students.  The rubric already helps you break down over-arching value drivers into smaller 
components, making this process easier. 
 

 

Measurable goals are numeric or descriptive, and can include quantity, quality, cost, or some other 

quantifiable measure. 

 
A less-measurable goal is: The Conference Program planning committee will have good attendance at its program.   
 

Rewriting the goal to be more measurable might result in the wording: The Conference Program planning 
committee will increase attendance at its 2010 Annual Conference program by at least 10% over the previous year’s 
attendance of 300 people. 
 
For example, if you wanted to show the effect of increased differentiation during reading instruction and how 
it contributed to grade level progress, you could use pre and post assessment data to demonstrate 
achievement, or showcase examples of tools like reading group charts, descriptions of small group literacy 
stations, or lesson plans.  This evidence would then clearly relate to a goal like 100% of students moving at 
least one grade level forward over the course of the year, or a goal like trying out at least one new  
instructional practice to meet the needs of all children. 
 
You want to avoid setting goals that are too vague, as you will need to produce evidence that you met your 
targets, and you will need your supervisor to focus on specific, measurable components of your practice 
during observations.  Always keep the desired end result in mind.  The results should point towards 
something tangible, like increased attendance, or demonstrating leadership of a school committee, or 
maintaining organized and accurate student records. 
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Attainable goals are feasible, appropriately limited in scope, and within the individual’s control and 
influence.   
 

A non-attainable goal might be written as: The Education Committee will make sure that practitioners and graduate 
school faculty working in the area of science instruction positively communicate all the time. 
 
A more attainable goal would state: The Education Committee will organize a discussion forum to be held at the 
2010 Midwinter Conference, and invite both practitioners and graduate school faculty working in the area of science 
instruction to come and discuss how graduate schools can better prepare students for careers in science instruction. 
 
Similarly, instead of expecting that all their 4th grade students will be on 5th grade level or better by the end of 
the year, you can measure progress starting at each student’s current achievement level.  If a 4th grader starts 
on a 1st grade reading level, and ends up reaching 3rd grade standards, that’s still great work that should be 
captured and celebrated. 

 

 
Results-oriented goals measure output or results, not activities, and include products or accomplishments. 
 

A goal that is not results-oriented might read: The Emerging Technologies in Instruction Committee will promote 
and facilitate the use of emerging technologies in science instruction.   
 

A more results-focused goal would state: The Emerging Technologies in Instruction Committee will develop 
documents that define, explain, and provide examples of uses of emerging technologies in order to assist educators who 
are considering or have already started integrating them in their courses. 
 
Goals should have clear deliverables that will demonstrate progress within a certain timeline.  For example, a 
teacher that wants their students to move at least one grade level forward by the end of the year might want 
to have a sub-goal of moving them 0.2 levels ahead by the end of the first quarter. You should also note 
exactly how he/she plans to gauge this progress. 
 

 
 
Timely goals identify target dates and include interim steps and a plan to monitor progress. 
 

A non-timely goal might be: The Communications Committee will update the "IS Publications Policies and 
Procedures Manual," clarifying the various section categories and the processes for creating, approving, and 
disseminating those publications.   
 

A timelier goal would state: The Communications Committee will update the "IS Publications Policies and 
Procedures Manual" by Annual Conference 2010, clarifying the various section categories and the processes for 
creating, approving, and disseminating those publications. 
 
You should connect your goals to school calendars and system-wide cycles of assessment. 
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At the beginning of the year, 
staff will meet with their 
evaluators and work on filling 
out the first part of their 
Annual Performance Plan, the 
Self-Assessment of Past 
Performance.   
 
You will be asked to reflect on 
their experience from the 
previous school year.  
Returning teachers can compare their own personal growth goals with the objectives listed 
within the Performance Behavior Rubric.  They can also consider corresponding examples 
of evidence, and how those artifacts will connect to this year’s individual and school-wide 
goals.  New teachers should use the first few weeks of school as their starting point for this 
process.   
 
This will prompt staff to identify one or more areas of strength for each of the key value 
drivers that form the basis of the Performance Behaviors Rubric and the Friendship mission.   
You should list evidence of these strengths to help support subsequent discussion of your 
capabilities.   
 
Similarly, you should also list one more areas of growth for each of those key value drivers 
and identify the evidence/artifacts you will use to monitor their progress and document 
their accomplishments during the upcoming school year.    
 
The priorities within these self-selected areas of growth will become part of your individual 
targets for the year.  In this way, staff will help build their goals and help decide how to 
make them measurable.  Your assigned coach/supervisor will refer to the SMART 
guidelines as they add their input to this process and link your reflective process to the best 
practices within the DICE handbook. 
 
Once goals are set, they will need to be supported.  The Action Planning Form is an 
additional tool for tracking progress made towards individual targets throughout the year.  
In addition to helping you list the practices that can help move you towards success, it has 
room to note ―support needed‖, which you can also discuss with your coach/supervisor. 
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Returning staff should refer to goals they have set in the past as 
a starting point, either through last year’s performance plan, 
through skills they have demonstrated in previous portfolios, 
or through discussion with their supervisors.  Consider some of 
the following questions and reflect on them as a good starting 
point: 
 

What does last year’s data tell you about your effort towards 
attaining your goals and where you want to head in the future? 
What changes did you observe in your performance last year? 
How will your goals continue to impact your students, parents, and 
colleagues? 
How will your new goals compare to last year’s targets? 
How will you positively impact student performance? 
How will your individual goals align with your school’s priorities? 
What skills do you need to develop? 
What kinds of support will you need? 
What practices will you need to implement to grow & improve? 

 

 

 
Since you are being asked to set goals within a few weeks of being on the job, it’s natural 
for this process to feel slightly intimidating.  You may find it particularly helpful to set 
goals that align with your desire to get to know the school culture better.  If there is a piece 
of the rubric that you know your school is focused on, you may want to start there.  If your 
school is big on integrating literacy across the curriculum, for example, you could aim to 
collaborate on at least one interdisciplinary project with a colleague.  Or, you might want 
to seek a role on a school team, planning committee, or other ―out-of-classroom‖ activity 
that will allow you to take active steps to get to know others. 
 
In addition, you should reflect on why you entered the field or became attracted to the 
FPCS mission, and how you feel about FPCS now that they have a small taste of what’s to 
come.  Even within the first few weeks, you have probably identified areas where you feel 
more confident than others.  You should also use the Rubric as a tool for understanding 
what exemplary performance looks like, and where you should be headed. 

 
Seek out your coaches, administrators, and returning colleagues to help explain many of 
the preset targets, discuss the rubric, and make the link between these tools and the 
mission of your school.   Hopefully, you will find that using the Performance Management 
Plan helps you focus on key expectations, gain support in areas of growth, and better serve 
students. 
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Use to set specific SMART goals after completing self-assessment and 
reflecting on your strengths and areas of growth; your administrator/coach 
should support you through this process. 
 
Returning teachers 
 
As you formulate each individual target, please consider the following questions: 
 

Have I considered last year’s results when filling out my self-assessment and deciding what to 
improve? 
Have I listed at least one area of growth under each rubric value-driver? 
Which areas of growth are the most important factors when trying to boost student achievement? 
Have I discussed my reflections and priorities with my supervisor/coach? 
Have I studied literature on which strategies or techniques will lead to the greatest 

improvement in student performance on state assessments and push critical thinking? 
 
New teachers 
 
See the questions above – however, if you are not able to reflect on previous teaching 
experience, the additional questions below can help you get started: 
 

What do I feel that I will need the most help with as I begin teaching? 
Is there a rubric standard that I feel like I will need particular support to reach? 
What are the main priorities for my grade level or school? 
What is the focus of the assessments my students will be taking? 
Does my coach/administrator have any feedback about what my goals might be after walking 
through my classroom? 

 
All teachers 
 
Review your self-assessment with your supervisor, and discuss your thoughts with your 
supervisor.  Ask for feedback based on what s/he noticed during initial walkthroughs and/
or previous experience working together.  Choose the two most important areas of growth 
for you out of the several you have discussed.  You may choose these key areas from any 
two value-drivers – just make sure that you pick from two different ones. 
 

Example 
 
Priority Area of Growth: Plan to better differentiate small group reading instruction during literacy block. 
Corresponding Value-Driver & Standard: ETL 7 
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Within your annual performance plan form, you will fill out the following information: 
 

Next, turn your identified areas of growth into goal-statements, using the SMART 
guidelines.  Your goals should be specific, measurable, attainable, results-oriented and 
timely.  Your coach/supervisor can help you take this step within your annual plan. 
 

Example 
 
I will include differentiated small group reading instruction in my literacy block on a daily basis, beginning in 
October after initial literacy level assessments have been completed; the groups will be re-evaluated after each 
data cycle to measure progress. 
 

 
 
These two goals will become the self-selected portion of your individual targets within your 
Annual Performance Plan.  
 
After finalizing your targets, the next step is to use the Action Planning form to outline 
specific practices that you will need to employ in order to reach these goals.  It will also 
detail the ways in which your coach/supervisor can help you move towards success.  You 
will find yourself referring to the Action Plan throughout the year in order to keep track of 
your progress and ensure that your support team is aligned with your needs. 

Final Self-Selected Goal #1: 
 

 
  
  
  
  
  

 
  
  

Final Self-Selected Goal #2: 
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Priority Area of Growth #1: 
  
  
  
  
  
  
  

Priority Area of Growth #2: 
  
  
  
  
  
  
  
  

Corresponding Value-Driver & Standard: 
  
  
  

Corresponding Value-Driver & Standard: 
  



Please see the appendix for a full-size copy of all of the forms and templates used within 
performance management.  However, below, you will see a sample of the form used to 
outline each teacher’s annual performance targets and the steps within each section: 
 

The following expectations are listed under the four main value drivers that make up the 
Performance Behavior Rubric.  You will be held accountable to each of these standards; they 
will be measured during observations and through the creation of a professional portfolio 
that contains related artifacts.  Your supervisor will assess your performance within each 
standard (exemplary=4, proficient=3, in progress=2, unsatisfactory=1) and average those 
ratings together.  Your rubric outcomes count for 40% of your total rating within the 
performance management plan. 
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Rubric Value Driver 1: Excellent Teaching & Learning (ETL, 15%) 

ETL1: Teachers know the content they teach and how to deliver it to students. 

ETL2: Teachers develop learning activities aligned to standards and objectives. 

ETL3: Teachers focus students on lesson objectives and standards. 

ELT4: Teachers use data to inform instruction and decisions. 

ETL5: Teachers use practices & techniques from the DICE handbook to meet the needs of all learners.                                                                                 

ETL6: Teachers use effective literacy strategies across all content areas. 

ETL7: Teachers consistently and appropriately address the needs of all students. 

ETL8: Teachers develop varied assessments to measure student mastery of standards. 

Rubric Value Driver 2: Outstanding Leadership (OL, 5%) 

OL1: Teachers are active and effective participants in the professional learning community. 

OL2: Teachers actively contribute to a positive school culture and climate. 

OL3: Teachers consistently seek and share best practices and work to develop others. 

OL4: Teachers are positive team players who contribute ideas, expertise, and time to the overall Friendship 
mission. 

Rubric Value Driver 3: Environment Conducive to Learning (ECL, 15%) 

ECL1: Teachers engage all stakeholders to support student achievement. 

ECL2: Teachers reinforce high expectations for student behavior in and beyond the classroom. 

ECL3: Teachers develop and encourage positive relationships with and among students. 

ECL4: Teachers maximize instructional time. 

ECL5: Teachers create a welcoming environment that motivates students. 

Rubric Value Driver 4: Organizational Strength & Viability (OSV, 5%) 

OSV1: Teachers are reliable and uphold their professional responsibilities. 

OSV2: Teachers maintain open, honest, and respectful communication with all stakeholders. 

OSV3: Teachers maintain high standards of ethics and use good judgment in and beyond the school. 

OSV4: Teachers maintain accurate records of student progress. 



Reflect on your experience from last school year, use the Performance Behavior Rubric to identify at 
least one strength and one area for growth for each of the Value Drivers that connect to Friendship 
Public Charter School’s mission. For new teachers, please reflect on your first weeks of school to 
identify strengths and areas for growth.   
 
For each strength, list at least one way you have or will have provided evidence from the examples 
of Evidence/Artifacts on the Rubric and the List of Performance Metrics. For each area of growth, 
provide at least one example of potential evidence you might use to monitor your progress over the 
next academic year. 
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KEY 
DRIVER 

STRENGTHS 
(within rubric/performance metrics) 

AREAS FOR GROWTH 
within rubric/performance metrics 
(THESE WILL FEED INTO YOUR  

SELF-SELECTED GOALS) 

1.  Excellent 
Teaching and 
Learning 
  

Strengths: 
       
  
Evidence of Strengths: 
      

Self-Identified Areas for Growth: 
      
 
Potential Evidence of Progress: 
      
  

2. Out-
standing 
Leadership 

Strengths: 
      
  
Evidence of Strengths: 
      

Self-Identified Areas for Growth: 
 
      
Potential Evidence of Progress: 
      
  

3. Environ-
ment Condu-
cive to Learn-
ing 

Strengths: 
      
  

 
Evidence of Strengths: 
      

Self-Identified Areas for Growth: 
 
      
 
Potential Evidence of Progress: 
      
  
  

4. Organiza-
tional 
Strength and 
Long Term 
Viability 

Strengths: 
      
  

 
Evidence of Strengths: 
      

Self-Identified Areas for Growth: 
 
      
 
Potential Evidence of Progress: 
      
  
  



 
Share your self-assessment reflections with your supervisor and discuss their initial 
walkthroughs of your classroom.  Together, decide which growth areas are the most 
important for you to focus on at the start of the year.  You can choose from any two 
different value-driver areas: 

Next, turn your thoughts around your priority areas of growth into SMART goal statements 
(Specific, Measurable, Attainable, Results-Oriented, & Timely) with the help of your 
supervisor: 

Transfer these self-selected goals to the next portion of your assessment plan—your 
individual targets, which you will see in Step 3. 
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Priority Area of Growth #1: 
  
  
  
  
  
  
  

Priority Area of Growth #2: 
  
  
  
  
  
  
  
  

Corresponding Value-Driver & Standard: 
  
  
  

Corresponding Value-Driver & Standard: 
  

Final Self-Selected Goal #1: 
 

 
  
  
  
  
  

 
  
  
  
  

Final Self-Selected Goal #2: 
  
  
  
  
  
  



STEP 3: SET INDIVIDUAL PERFORMANCE TARGETS & REVIEW (40% of overall rating) 
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Metric or Rubric Criterion Assessment 
Used 

Annual 
Targets 

Quarterly Targets 

Individual 
Perform-
ance   
Targets – 
  
Preset for 
All Teach-
ers 
 
30% of 
Your Rat-
ing 

Target 1: % students 
moving at least one 
grade level from fall 
to spring per grade 
level summative 
assessments 

 
Identify Subject/
Grade and As-
sessments 
      80%-100% 

Grade level of growth:  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.0+ growth 

Target 2: % students 
moving more than 
one grade level from 
fall to spring per 
grade level summa-
tive assessments 

 
Same as Target 
1; see above 
  

25% 

Grade level of growth (overall class):  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.1+ growth 

 
Target 3: Classroom 
attendance 

 
Classroom at-
tendance data 
from dashboard 

95% Ele-
mentary 
92% Secon-
dary 

Average daily classroom attendance 
Q1: 95% Elementary; 92% Secondary 
Q2: 95% Elementary; 92% Secondary 
Q3: 95% Elementary; 92% Secondary 
Q4: 95% Elementary; 92% Secondary 

  

Individual 
Perform-
ance   
Targets – 

 
Self-
Selected, 
Based on 
Self-
Assess-
ment After 
Reviewing 
Rubric 
Criteria 
  
10 % of 
Your Rat-
ing 
 

(Indicate self-selected 
goal from one of the 
value-drivers within 
your rubric) 
      

If applicable: 
      

Specify if 
your goal is 
to be Profi-
cient or Ex-
emplary 
      

Measurable targets, if applicable: 
 

 (Indicate self-selected 
goal from another one 
of the value-drivers 
within your Rubric) 
      

N/A Specify if 
your goal is 
to be Profi-
cient or Ex-
emplary 
      

Measurable targets, if applicable: 
 



STEP 4: REVIEW SCHOOL-WIDE PERFORMANCE TARGETS (20% of overall rating) 

You and your supervisor should sign below once the four steps above are completed. 

 

Submitted by Teacher:  _______________________________ Date: ____________________ 
 

Reviewed & Approved by: _____________________________ Date: ____________________ 
 

Once approved, move on to the next step – completing your action plan, which outlines 
more specifics about how you intend to reach your targets, and the type of support you’ll 
need to do so.  But first, make a photocopy of this signed document for your records, and 
give the original to your supervisor. 
 

If not approved, your supervisor will indicate comments below and provide a due date for 
resubmission: 
 

Comments:       
 

 

Resubmission Deadline:       
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Quantifiable Metrics Annual Target 

School-
Wide 
Performance 
Targets  

20% of your 
rating 

AYP Met Yes 

School-wide Attendance 
95% Elementary 

92% Secondary 

Overall charter rating Tier II or better 

Graduation/promotion rate 90% 

 



The examples below are meant to provide a better a idea of how to 
begin navigating Step 2 and Step 3 of the annual performance plan 
process in the goal-setting stage.  Of course, as you set your own 
goals and fill out these sections, your objectives will be unique to 
your skill set and personal aspirations.  Your supervisor and other support staff can also 
help you set goals that are appropriate for your professional development. 
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KEY DRIVER STRENGTHS 

(within rubric/performance metrics) 

AREAS FOR GROWTH 

(within rubric/performance metrics) 

THESE WILL FEED INTO YOUR   

SELF-SELECTED GOALS 

 

1.  Excellent 

Teaching and 

Learning 
  

Strengths: 
 I am good at integrating effective literacy 

strategies across the content areas (ETL 6). 
  
Evidence of Strengths: 
Last year’s portfolio showcases a social 

studies project that integrated math; the 

project produced strong student work ex-

amples that used a piece of historical fiction 

to map the route taken by the main charac-

ters and calculate the distance traveled; this 

year I plan to do similar projects in both the 

fall and spring. 
  
My Fountas & Pinnell literacy scores also 

improved dramatically from beginning of 

year to end in 09-10, with 90% of students 

achieving at least one year of growth on that 

assessment. 
  

Self-Identified Areas for Growth: 
I need to use data to make instructional de-

cisions more frequently (ETL 4). 
 

Potential Evidence of Progress: 
―To integrate assessments within my plans 

for major projects and use data from the 

beginning, middle and end of projects to 

inform my next steps‖ 
  
My major interdisciplinary projects in the 

fall and spring will include a pre-test, a mid

-project review, and a final assessment, and 

I will make adjustments to the projects 

based on that information; I will also in-

clude copies of these assessments in my 

portfolio. 
  
I will grow in this area from ―proficient‖ to 

―exemplary‖. 
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2. Out-

standing 

Leadership 

Strengths: 
I effectively participate in the professional 

learning community (OL1). 
  
Evidence of Strengths: 
In addition to attending all required meet-

ings last year, I organized additional group 

planning time for others on my grade level 

after school hours, so we could more effec-

tively tackle a large unit project.  That unit 

project was displayed in our hallway last 

spring; there is a photo of that in my portfo-

lio. 

Self-Identified Areas for Growth: 
I need to more actively participate in school

-wide activities; most of my contributions 

have been on my grade level (OL2). 
 

Potential Evidence of Progress: 
―To join at least one school-wide committee 

or planning effort and participate actively 

throughout the year‖ 
  
I will keep agendas and notes from the 

meetings, and any final products/

outcomes.  I will grow in this area from 

―proficient‖ to ―exemplary‖. 
  

3. Environ-

ment Condu-

cive to Learn-

ing 

Strengths: 
I develop positive relationships between 

and with students (ECL 3). 
  
Evidence of Strengths: 
I communicate with students through fre-

quent feedback and journaling to give them 

continuous support with major projects; I 

also create many opportunities for collabo-

ration with their peers through group work 

and team activities.  In my formal observa-

tion last year, my supervisor noted how 

well I had integrated these opportunities 

into my social studies unit. 

Self-Identified Areas for Growth: 
I need to set better expectations for behav-

ior during group work so students don’t get 

off task (ETL2). 
 

Potential  Evidence of Progress: 
―To introduce norms for group work into 

my classroom expectations‖ 
  
When I introduce group work, I will ad-

dress these norms and reinforce them 

throughout the year.  These norms will be 

included as part of collaborative assign-

ments and a copy will go in my portfolio; 

they will also be visible during observations 

if my supervisor is able to witness a group 

activity.  I will grow in this area from 

―needs improvement‖ to ―proficient‖ or 

better. 
  



 

 

Metric or Rubric Criterion Assessment 
Used 

Annual 
Targets 

Quarterly Targets 

Individual Per-
formance  Tar-
gets – 
 Preset for All 
Teachers 
30% of Your 
Rating 

Target 1: Students 
moving at least one 
grade level from fall 
to spring per grade 
level summative 
assessments 

Identify Subject/
Grade and As-
sessments 
Grade 4, Fountas 
& Pinnell Read-
ing, Performance 
Series Math 

80% or more 

Grade level of growth:  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.0+ growth 

Target 2: Students 
moving more than 
one grade level from 
fall to spring per 
grade level summa-
tive assessments 

Same as Target 
1; see above 
  

25% or more 

Grade level of growth (overall class):  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.1+ growth 

Target 3: Classroom 
attendance 

 Classroom at-
tendance data 
from Data 
Dashboard 95% Ele-

mentary 
92% Secon-
dary 

Average daily classroom attendance 
Q1: 95% Elementary; 92% Secon-
dary 
Q2: 95% Elementary; 92% Secon-
dary 
Q3: 95% Elementary; 92% Secon-
dary 
Q4: 95% Elementary; 92% Secon-
dary 
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4. Organiza-

tional 

Strength and 

Long Term 

Viability 

Strengths: 

I maintain strong, open communication 

with the parents of my students (OSV2). 

  

Evidence of Strengths: 

I send home regular newsletters and include 

a quick daily progress report in my stu-

dents’ take-home folders each night; I also 

had very high attendance at parent events 

and conferences last year.  Sample copies of 

my communication to parents/families are 

included in my portfolio, along with thank 

you notes from them from the end of the 

year. 

  

Self-Identified Areas for Growth: 

I need to more regularly maintain accurate 

records of student progress using Power-

School (OSV4). 

 

Potential Evidence of Progress: 

―To utilize updated records in PowerSchool 

on a regular basis throughout the year‖ 

  

I will grow in this area from ―needs im-

provement‖ to ―proficient‖ or better by up-

dating records each day. 
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Individual 
Performance  
Targets – 
Self-Selected, 
Based on Self-
Assessment 
After Review-
ing Rubric 
Criteria 
  
10 % of Your 
Rating 

(Indicate self-selected 
goal from one of the 
value-drivers within 
your rubric) 
―To integrate as-
sessments within 
my plans for major 
projects and use 
data from the be-
ginning, middle 
and end of projects 
to inform my next 
steps‖ (ETL 4) 
  

If applicable: 
Using self-
created assess-
ments linked to 
unit projects 

Specify if your 
goal is to be 
Proficient or 
Exemplary 
 
Exemplary 

Measurable targets:  
Q1: Create plans for major fall 
project that integrates ongoing 
assessment 
Q2: Execute major fall project 
that integrated ongoing assess-
ment 
Q3: Create plans for major 
spring project that integrates 
ongoing assessment 
Q4: Execute major spring project 
that integrated ongoing assess-
ment 

(Indicate self-selected 
goal from another one 
of the value-drivers 
within your rubric) 
 
―To introduce 
norms for group 
work into my class-
room expectations 
and reinforce them 
throughout the year 
‖ (ETL2) 
  

N/A Specify if your 
goal is to be 
Proficient or 
Exemplary 
 
Proficient 

Measurable targets:  
Q1: Introduce group norms as 
part of a deliberate lesson/
discussion. 
Q2: Reinforce group norms dur-
ing first major collaborative pro-
ject. 
Q3: Review group norms and 
discuss any class issues execut-
ing them to date. 
Q4: Reinforce group norms dur-
ing second major collaborative 
projects/reflect on progress. 



The Action Planning Form is meant to be utilized at the conclusion 
of the self-assessment and goal-setting process. Staff members and 
their support team should review the individual performance 
targets that flow into the form, which serves as a summary of those decisions and connects 
them to next steps.  Your coach will be an integral part of this process. 

 

At the beginning of the year, you will help define your individual targets by adding self-selected 
goals to the preset targets around achievement and attendance.  The Action Planning Form allows 
you to further detail the steps you plan to take to reach these personalized objectives and the 
support you will need to get there.  It also allows you to break down each goal into manageable 
chunks and best practices, using the DICE handbook and your coach’s expertise as a reference.  
When you and your support team sign this document, you are all committing to taking the action 
necessary to work towards success.  As the school year progresses, you can refer back to this 
document in meetings to ensure that everyone stays on top of your plan. 
 

 

This document outlines the concrete actions you plan to take 
in order to meet your goals in a quick glance.  Your portfolio, 
observations, and other data will provide your evaluator with 
more details about the results of your efforts.  You should 
refer to this document during meetings with coaches and 
supervisors – particularly at key times like the end of each 
quarter or at mid and end-of-year conferences.  It is meant to 
serve as a tool for tracking your progress as you cycle 
through the year, and you may find that you need to update 
your action steps as you gain information about your stud.  
This will help you articulate the steps you plan on taking to 
achieve each goal and anticipate the kind of evidence you’ll 
need to demonstrate growth.  It also gives you an 
opportunity to identify areas where you’ll need support from 
others to be successful.   

 

 

As you gain more information about your students, you may find yourself wanting to tweak or 

update the action steps that you plan to take each quarter.  You will see that because of this, there is 

room for notes.  There is also an opportunity to officially update your action steps at your mid-year 

conference.  After your initial goals are set, the methods you use to achieve them can be more 

flexibly discussed throughout the year. 

Friendship Public Charter School • ENGAGE Performance Management Guide • 52 



Below is a sample of the action planning form for teachers.  A full version of the form can be 
found in the appendix. 
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Target   List 2-3 practices 
that can help you 
achieve this target 

Support Needed Mid-Year Updates/
Notes  

 

Individual Target #1: 
 
80-100% of students mov-
ing at least one grade level 
 
 
 
 
 
 
 
 
 

   

Individual Target #2: 
 
25% of students moving 
more than one grade level 
 
 
 
 
 
 
 
 
 

   

Individual Target #3: 
 
95% (elem.) or 92% (sec.) 
Attendance 
 
 
 
 
 
 
 
 
 

   



 

Additional Discussion Notes: 

_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________ 
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Target   List 2-3 practices 
that can help you 
achieve this target 

Support Needed Mid-Year Updates  
(if applicable) 

Individual Target #4: 
 
Self-Selected: 
 
 
 
 
 
 
 
 
 
 
 

   

Individual Target #5: 
 
Self-Selected: 
 
 
 
 
 
 
 
 

   



 
Please sign below to indicate that you have reviewed this plan with your support team and have 
committed to working towards these goals throughout the year.  Similarly, your coaches and 
administrators are also committing to their role in this process. 
 
Teacher: ____________________________________________________ Date: ______________ 
 
Support Team Review: _______________________________________ Date: ______________ 
 
School Leadership Team Review: ______________________________ Date: ______________ 
 
Please retain a signed photocopy of your Action Plan; your support team will keep the original copy. 
 

 
Please review your action plan at your mid-year conference as you discuss your progress.  Are there 
any tweaks to be made to your action steps? 
 
Teacher: ____________________________________________________ Date: ______________ 
 
Support Team Review: _______________________________________ Date: ______________ 
 
School Leadership Team Review: ______________________________ Date: ______________ 
 
 
Notes about Adjustments Made, If Applicable:  
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Purpose:  Portfolios 
provide data and artifacts 
that verify progress toward or attainment of targets 
set during the goal setting progress. 
 
Process:  Portfolios are maintained and updated by 

teachers and educational paraprofessionals 

throughout the year.  They are reviewed by your 

evaluator in conjunction with quarterly and annual 

performance goals during mid-year conferences 

and summative end-of-year evaluations.   

Before turning in your final portfolio, you will also have the opportunity to share best 

practices with other staff. 

Each target or goal in your annual performance plan should be connected to a measurable 
outcome.  In some cases, the measure will be obvious– like achievement scores 
demonstrating student growth in academic subjects.  In other cases, you will need to locate 
examples of your professional expertise that give a fuller picture of what your classroom 
looks like and who you are as a teacher.  This is an opportunity to showcase the richness of 
your learning environment, lesson plans, and interactions with students, families and other 
staff. 

 
As you work through your self-assessment, you will find yourself using the descriptions of 
the value drivers that make up the performance behaviors rubric as a guide to setting 
goals for the year ahead.  The rubric breaks down each value driver into the components of 
teaching and describes the expectations for effective instruction.   
 
For example, the ―Excellent Teaching & Learning‖ value driver is divided into skills like 

knowing the content you teach, delivering it effectively, aligning activities to standards, 

using data to inform instruction, meeting the needs of all learners, using literacy strategies 

across content areas, and developing varied assessments to track student mastery.  
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A portfolio is an in-

dividual’s collection 

of evidence (either 

electronic or hard 

copy) directly  

related to perform-

ance goals. 



Next to each component, you will see a list of the types of artifacts that could demonstrate 
how well you are meeting those objectives. These artifacts should be collected, labeled and 
organized to form your teaching portfolio.   
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For example … 
 

If you are trying to demonstrate how well you prepare classroom activities and 

convey content, you might collect: 

Lesson plans 

Photos of activities 

Student work samples 

 

If you are trying to show that you use data to inform your teaching, you might com-

pile: 

Assessments 

Student grouping forms 

Student goal sheets & trackers 

 

If you are trying to showcase positive feedback, you might save: 

Observation notes 

Student reflections 

Communication with parents 

Thank you letters & emails 

 

If you are trying to showcase collaboration with others, you might keep: 

School improvement team minutes 

Committee plans and proposals 

Activity flyers 

Email exchanges 

 

If you are trying to highlight your classroom environment, you might hold onto: 

Photos of your classroom 

Organization charts 

Classroom maps/center grouping 

 

If you are trying to highlight a specific instructional skills like utilizing multiple lit-

eracy strategies across the curriculum, you might share: 

Lesson plans from integrative activities 

Examples of literacy centers and strategic grouping 



Putting together a portfolio of 
teaching artifacts is an on-going 
process.  You should bring whatever 
artifacts you have collected to 
meetings with your evaluator and 
your coach.  This evidence of your 
teaching performance will drive 
discussion and help others gain a 
better understanding of both your 
strengths and your areas of growth.  
Linking conversations to concrete 
examples will help you get the most 
targeted advice possible as you build 
your professional skills.   
 
You can also use the rubric and descriptions of the value-drivers to gain a sense of what 
exemplary performance would look like, and work backwards from there to determine the 
types of evidence that you would need to have in place to show that you’ve met each goal 

or standard. 
 
Waiting until the last minute to put together a portfolio is never a good idea.  Develop a 
system now to collect artifacts that you know you will need based on your annual 
performance plan and the rubric.  Each month, make sure that you have included the most 
updated version of your materials. 
 

Finally, you can use the Portfolio Cover Sheet as a checklist to be sure you have covered 
the basics and the Portfolio Reflection Sheet to document why you chose to include each 
item. 
   
Although ―the burden of proof‖ and the compilation of your portfolio do rest on your 
shoulders, this is a chance to share everything that you have accomplished as an educator 
and personalize the evaluation process.  In addition, your coach and school leaders are 
there to help you and support your ongoing development. 
 
Keep in mind that you can add to and refresh your portfolio each year, maintaining core 
elements while still being reflective of your current practice. 
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High-quality  

portfolios are: 

 
Well-organized and clearly 

labeled 

Connected to goals 

Inclusive of many types of 

artifacts 

Reflective 

Constantly under develop-

ment & regularly updated 

Conversation-drivers 



 
Please see the appendix for a copy 
of the Cover Sheet.  This may help 
you organize your materials.  Of 
course, feel free to use your own 
creativity if there are other items 
you would like to include to 
expand upon this model.  You will 
notice that there is also room for 
growth between your mid-year 
conference and summative end-of-
year evaluation.  There is also 
specific advice about what you 
might want to include in each 
section.  

 
For instance, the ―Teacher Introduction & Overview‖ section could include copies of your 
teaching philosophy, daily schedule, self-assessment, up-to-date dashboards, and an end-of
-the-year final evaluation form. Having that information up front will provide an easily 
accessible summary of your progress.  From there, you will show evidence of growth 
related to both individual goals and the value drivers listed in the rubric. 
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Your teaching philosophy is a personal statement about the values that you bring into the 
classroom.  It includes a description of your beliefs about student learning and your ap-
proach to education.  How does your philosophy align with the mission of FPCS?  How 
would you describe your teaching style?  How do your beliefs affect the ways that you 
meet the varied needs of your students?  You may want to think about the best experi-
ences that you’ve ever had with school, and the teachers you consider to be role models 
and hope to emulate. 
 
After reading your teaching philosophy, your evaluator should gain a deeper sense of 
who you are as a professional and the type of instructor you strive to be.  As a general 
guideline, most philosophies are about one page long.   



 
When your evaluator meets with you throughout the year, s/he will use a combination of 
data to complete your performance plan.  Information from observations and student data 
on achievement and attendance will be supplemented by the artifacts that you present in 
your portfolio.  These artifacts help define the unique aspects that you bring to the 
classroom.  As your evaluator uses the rubric to rate your performance, s/he will use 
evidence that corresponds to each value-driver in the rubric to give you a well-rounded 
review. 
 
In addition, the self-selected portion 

of your individual goals is directly 

formulated from your initial self-

assessment of your areas of growth.  

Those areas of growth should be 

defined in relation to the expectations 

listed within the rubric, as you choose 

the components of the rubric that you 

would like to particularly focus on.  

Your portfolio should put your 

progress towards those goals front 

and center.   

At the end of the year, you will have the opportunity to share your portfolio with 

colleagues within your grade level/subject area before turning it into your supervisor. 
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You should consider the following best practices in portfolio development to build the 
most comprehensive set of artifacts: 
 

Plan ahead so you aren’t scrambling and backtracking to find relevant evidence.  
Collect materials from the beginning, middle and end of the year. 
Save student work from low, medium and high students. 
Use a camera to take pictures of key activities. 
Meet with your coach regularly to discuss your portfolio progress. 
Identify how certain artifacts may meet various criteria throughout the rubric (i.e. 
color coding, labeling, etc.) 



You can always ask your coach and your colleagues for examples of their portfolios.  

However, if you would like to learn more about this process, consider checking out these 

links!  

You should also be sure to ask your supervisor/coach at mid-year if you are on the right 

track in terms of portfolio design and development.   

Friendship Public Charter School • ENGAGE Performance Management Guide • 61 

 
To gain a general overview of the purpose of teaching portfolios: 

 

The Professional Portfolio                                              

(http://www2.scholastic.com/browse/article.jsp?id=4148) 

  

Portfolio Tips                                                                                            

(http://www.vickiblackwell.com/portfolio.html) 

  

Teacher Portfolio Assessment  

(http://www.ipm.edu.mo/update/intranet/dap/tt_hedu_evaluate/teaching/02.pdf) 

  
To see examples of portfolios developed by education students: 

  

McGill Sample Professional Teaching Portfolios                                                       

(http://www.mcgill.ca/edu-e3ftoption/portfolios/)  

 

University of Michigan Sample Teaching Portfolio  

(http://sitemaker.umich.edu/ckeng/teaching_philosophy) 

 

University of Washington Sample Teaching Portfolio  

(http://portfolio.washington.edu/smcarson/portfolio/index.html) 

 
To get advice on developing a teaching philosophy: 

 

A Step-by-Step Approach                  

(http://www1.umn.edu/ohr/teachlearn/tutorials/philosophy/index.html) 

  

Writing Your Teaching Philosophy                

(http://www.annikeris.com/write_a_teaching_philosophy.html)  
 

http://www2.scholastic.com/browse/article.jsp?id=4148
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http://www.vickiblackwell.com/portfolio.html
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http://sitemaker.umich.edu/ckeng/teaching_philosophy
http://sitemaker.umich.edu/ckeng/teaching_philosophy
http://portfolio.washington.edu/smcarson/portfolio/index.html
http://portfolio.washington.edu/smcarson/portfolio/index.html
http://www1.umn.edu/ohr/teachlearn/tutorials/philosophy/index.html
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Your classroom is a physical reflection of your practice and your 

efforts to drive learning.  You may wish to document your 

classroom setup in your portfolio.  Below are a few tips that outline expectations for a 

positive learning environment that may be particularly helpful to new teachers: 

Your meeting area: 

 Designated area in classroom 

 Large enough for entire class to sit 

 Near the Prometheum board 

 All mini lessons will be conducted there 

 Small group instruction can take place there 

 Place to hang anchor charts 

 Easel 

Your library: 

 Specific place in classroom 

 Can double as meeting area 

 Leveled books, genre books, free choice books 

 Rules for the library 

 Pillows, bean bags, lamps etc. 

Your centers: 

 Grades PK-2 

 Carefully thought out placement (quiet areas vs. loud) 

 Clearly labeled  

 Work board with rotating center choices/assignments 
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Basic Elements  

Meeting area 

Library 

Centers 

Desks in clusters 

Data wall 

Focus wall 

On the board 

Standards 

Purpose of learning 

Daily agenda 

Assessment 

Do Now 

Essential questions 

On the walls 

Rules  

Behavior manage-
ment chart 

Student work 

Anchor charts 

Classroom mission 
statement 



Desks in clusters: 

 So that students can work together 

 Don’t need to face the board (since all of your mini lessons happen in the meeting area) 

 Should not be set up in rows 

Data wall: 

 Class data (from interims, F&P, AND 

classroom assessments)  

 List of reading comprehension 

standards and math standards 

 Students track mastery of the standards 

 Student data/accomplishments 

displayed 

Focus Wall: 

 Reading and Math 

 Title of unit  

 List of standards 

 Essential questions 

 Enduring understandings 

 Vocabulary, high frequency words, etc 

 Graphic organizers students will be 

using  

I Can! Statements: 

 Big poster size board, refers to standards 

 Students will track their data and mastery of the standards using I can! statements 
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Purpose of learning: 

 SWBAT (Students will be able to) 

 What specifically is it that students will be able 

to do at the end of the lesson? 

 Must be a skill and not an activity 

 Begin each lesson with ―Today’s purpose of 

learning is…‖ and close out the lesson with 

―today we learned…‖ 

 Think about what assessments you will use to 

measure what students have learned throughout the day 

 Do now or turn & talk activities may kick start your lessons 

Agenda: 

 Specific times for each part of the day 

 Break down each subject (Math = math facts, problem solving etc; Reading = phonemic 

awareness, phonics, word study etc) 

 Begin each day with a reflection on what students will do that day, you can even check 

off things after you have completed them 

 Stick to the agenda (and hold students accountable to it) 

Rules: 

 Develop rules about behavior with the 

entire class 

 Have the rules posted visibly & refer to 

them regularly 

 Assign jobs to students 

 May incorporate a behavior 

management chart or class/school 

mission statement 

Friendship Public Charter School • ENGAGE Performance Management Guide • 64 



Student work: 

 Should reflect reading, writing, math, 

science/social studies 

 Posted with the standard that work 

matches 

 No work sheets – must be authentic 

student work 

 Current (change 1x a month) 

Anchor charts: 

 Charts with reminders for students 

how to do some of the skills and 

strategies you are teaching them 

 Reference for the students 

 Create them with the students (build 

them during your lesson) 

 Do not have to be created on one day;  

information can be added 

In your portfolio: 

 Save examples of key projects or 

classroom elements 

 Photograph your evolving classroom 

setup and wall displays throughout the 

year 

 Reference the rubric expectations connected to an ―environment conducive to learning‖ 

and consider the ways that your classroom setup reflects your practice and promotes 

student achievement 
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Excellent Teaching and Learning:  
The value driver expects proficient teachers to know the content they teach and how to 
deliver it to students. Teachers must demonstrate that they are planning and implementing 
standards-based instruction, aligned to specific learning outcomes. Teachers should show 
that they make data-driven instructional decisions to meet the needs of all learners, 
including effective research-based literacy strategies across all content areas. 
 
Acceptable artifacts include:  
1. UBD’s and Lesson Plans 
2. Student Work Samples 
3. Bridge week plans 

4. Flexible grouping charts 
5. Big Boards 
6. Copies of Student work that reflect literacy strategies 
7. Differentiated Performance Tasks 
8. Videotapes of classes 
9. Copies of teacher-generated worksheets 
10. Observation notes and feedback 
11. Student goal sheets 
12. Teacher-generated Data Night presentations 
13. Teacher Dashboards 
14. Tests, Quizzes, Constructed Responses 
 
   
Outstanding Leadership: 
The value driver expects proficient teachers to be active contributors to our Professional 
Learning Community. Teachers should be able to illustrate that they contribute positively to 
our school culture and climate, that they share best practices and collaborate with their 
peers, that they actively live out the mission of Friendship Public Charter School in their 
professional lives.  
 
Acceptable Artifacts include:  
1. Interdisciplinary lesson plans 
2. Academy Meeting sign-in sheets 
3. Academy committee assignments 
4. Committee meeting Agendas 
5. Pictures that show participation /attendance at Academy Fairs, Celebrations, and Performances 
6. Committee Proposals and Plans 
7. Staff or SLC Awards 
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Environment Conducive to Learning:  
The value driver expects proficient teachers to engage all stakeholders to support student 
achievement, to enforce high expectations for student behavior in and beyond the 
classroom, to provide a warm and inviting learning environment for students, and 
encourage positive relationships. 
  
Acceptable Artifacts Include:  
1. Behavioral tracking, positive rewards and consequences 
2. Detention Logs/Notes from Restoration Conversations 
3. Parent Logs and sign-in sheets 
4. Tutorial logs 
5. Pictures of classroom celebrations 
6. Student self reflections 
7. Student satisfaction 
8. Lesson plans that integrate core values 
9. Advisory lesson plans 
10. Notes from I.E.P meetings 
11. SSST documentation/follow-up 
12. Pictures of learning environment 
 
Organizational Strength and Viability: 
The value driver expects proficient teachers to be reliable professionals, to be open, honest 
communicators with peers and administrators, to maintain accurate records, and 
demonstrate the highest ethical standards inside and outside the school.  
 
Acceptable Artifacts include:  
1. Attendance records 
2. Awards and Certificates 
3. Recommendation from school 
leadership (i.e., department chairs, 
coaches, and Academy deans ) 
4. Grade and attendance books 
5. Achievement data 
6. Meeting/Committee Notes 
7. Recognition for deadlines met 
8. Accommodations for Hallway 
duty 
9. Continuing Education Units 
10. Conference Notes and Materials 
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As you assemble your portfolio throughout the year, you will want 

to organize it so you can easily demonstrate your progress within 

each value driver.  The artifacts and evidence of progress that you include should align 

with the value drivers in the Performance Behaviors Rubric.  This allows your evaluators 

to gain a broader sense of your practice, and combine this evidence with observations and 

other data when rating your performance.  The portfolio cover sheet on the next page 

provides you with a table of contents that can serve as the basis for structuring your 

portfolio. 

Your own creativity may lead you to organize your portfolio slightly differently or include 

additional elements.  Our guidelines are meant to leave room for flexibility as part of this 

personalized process.  However, in the introduction, common elements should include: 

 

Teaching philosophy (1-2 page statement about your values & beliefs as an educator) 
Daily Schedule (demonstrating a typical day in your classroom) 
Self-Assessment & Reflections (from beginning, middle & end of the year) 
Latest Dashboards/Data (pulling assessment, attendance, and other key info about your class) 
End-of-Year Final Evaluation Form (including 
supervisor feedback) 

 

In addition, the evidence that you present should be 

directly related to rubric guidelines.  By compiling 

this information, your classroom practices and the 

feedback you receive can be well-documented, either 

electronically or in hard-copy. 

It is important for your portfolio to become a living 

document that you build and grow each year as you 

evolve as a professional.   

If you aren’t sure how to begin this process, 

remember that your coach/supervisor and other 

colleagues can help you by providing examples of 

the types of portfolios that have been created in the 

past.   

Enjoy this opportunity to give your supervisor a 

more personal and detailed view of your practice! 
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Below is a snapshot of the portfolio cover sheet for teachers; a full-size copy is in the 

appendix: 
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Please review the portfolio cover sheet.  What have you already collected?  
What is missing?  Do you have examples of a range of work and projects from the first half of the 
year? 
 

 

 

What are you particularly proud of?  What are the highlights of your year so far? 
 

 

 

What do you need support with?  Is there a particular part of the rubric or portfolio process that you 
feel unsure about? 
 

 

Please finalize your portfolio table of contents using the portfolio cover sheet.   Ensure that you have 
documented a full picture of your progress from beginning to end.  What pieces of the portfolio 
directly connect to your self-selected goals and are particularly important to you? 
 

 

 

How have you grown over the course of the year?  How does your portfolio demonstrate that 

growth?  
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During the course of the year, you will be observed multiple times 
by your evaluator during a series of opportunities for him/her to 
visit your classroom.  Repeated observation is a key component to providing you with 
ongoing feedback, particularly around mid-year conferences and end-of-year evaluations.  
Your support team should regularly conduct ―mini-observations‖, using tools like the 
Teacher Tracker and other observation guidelines to focus their visits.  Open 
communication based on your personal goals will also help your team better serve your 
needs and the needs of your class.  The most productive observations are followed by 
meaningful conversations.   
 

Keep in mind that observations are meant to capture a glimpse of your teaching practice 
and highlight the rich components of your instruction that lead to your success.  By seeing 
you in action, both suggestions for improvement and recognition of strengths can be tied to 
concrete interactions with students.  The ENGAGE performance management plan is 
purposefully constructed to allow for professional growth and organizational goals to be 
aligned, taking into account as many different types of data as possible. 
 
Observation tools are based off the expectations for each role outlined in the Performance 
Behavior Rubric. 
 

 
Your evaluator is responsible for sitting down with you and discussing your progress to 
date halfway through the year.  This is designed to be an open conversation, driven by the 
current data linked to your classroom.  This data includes observations of rubric-based 
behaviors, portfolio artifacts that reflect your current teaching, and student achievement 
and attendance trends.  Data is only powerful if it is utilized to make instructional 
decisions, and this conversation is designed to point you on the right track so that you can 
make the necessary adjustments to move forward.  Through this process, FPCS staff can 
become increasingly intentional and reflective about their practice, and feel supported in 
ways that match their specific targets.  Your rubric will also help you focus on the 
expectations for your role. 

 Your Self-Rating sheet (fill out mid-year ratings) 
 Your latest Data Dashboard 
 Your Portfolio with artifacts from the first half of the year 
 Your Action Plan & Rubric from the beginning of the year, for reference 
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There are several elements of the Performance Management Plan 
that you will need to review as part of the mid-year conference 
process.  This is intended to be an opportunity to reflect on your progress and the steps 
necessary to move forward towards the end of the year. 
 
As you prepare for this meeting: 
 

 You should complete the mid-year portion of the Self-Rating form and submit to your 
supervisor in advance so s/he can add comments in time for your meeting. 

 Your portfolio should be full of artifacts from the first half of the year.  Please fill out the 
top half of the portfolio reflection sheet, which is targeted towards mid-year reflection.  
Bring that along with your portfolio to your mid-year conference. 

 Your action plan will also be reviewed mid-year, in connection with discussion of your 
self-ratings.  You will have the opportunity to make adjustments to your action steps 
and can note those during your meeting with your supervisor, as you go through your 
plan together. 

 You can always refer back to the Rubric and your original goals as you review the 
details underneath each value-driver that define exemplary performance and consider 
your progress towards these objectives 

 Your latest Dashboard will provide you with some of the quantitative data and evidence 
that your portfolio artifacts may not cover 

 
Your supervisor should bring: 
 

 Notes/observation forms from the first half of the year 
 Thoughts about the type of support you need to continue with your action plan 
 Completed Self-Rating form with his/her ratings and comments added to yours 

 
At the end of the meeting: 
 

 You and your supervisor should finalize any updates or tweaks to your action plan, and 
sign under the mid-year conference section to demonstrate that you have reviewed it 
together, and your next steps are approved. 

 In the rare event that you are asked to submit an improvement plan, please submit it by 
the deadline and work with your support team to execute the necessary next steps 
towards success as soon as possible 

 Please retain a photocopy of your updated mid-year action plan and self-rating form.  If 
no tweaks are necessary to your action plan, you should still make a copy to show that 
you and your supervisor reviewed it again at mid-year, and continuing with your 
original plan has been approved. 

 You should make sure that you have communicated and documented your needs, so 
that you can receive the appropriate support to work towards your goals.  Your coach 
should receive updated mid-year information to help you plan your next steps post-
conference. 
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Purpose:  The purpose of the mandatory mid-
year conference is to provide staff with feed-
back on their performance for the first half of 
the school year and track progress toward at-
tainment of annual goals.  The evaluator will 
determine whether the teacher is making ac-
ceptable progress toward each of the pre-
selected and individual goals. 
   
Items Reviewed:  Performance Behavior Ru-
bric ratings and quarter 1 and 2 performance 
related to individual targets.  Performance is 
substantiated through review of data and arti-
facts provided in portfolios, depending on 
your role. 
 
Preparation:  Performance conferences are 
greatly enhanced if the principal/evaluator 
and teacher complete the rubric in ad-
vance, collect available evidence, then meet 
and compare. Supervisors should record per-
formance level for each area of the rubric, re-
view performance goals and collect data and 
artifacts for inclusion in portfolios.  By the time 
of the mid-year conference, the evaluator 
should have already observed and provided 
feedback to the teacher multiple times on an 
ongoing basis throughout the first half of the 
year 
 
Process:  In December, supervisors will release 
a conference schedule.  At the time of the con-
ference, staff members are expected to provide 
dashboards, evidence, and artifacts to demon-
strate attainment of the first and second quar-
ter targets, if applicable.  For instructional 
staff, this would become the first half of their 
portfolio.   All parties should review and com-
pare performance level assessments, goal pro-
gress and the evidence provided in portfolio 
together. 
   

Outcomes:  The conference should provide 
candid, evidence-based feedback and identify 
commendation areas and key areas for action 
planning and development.  At the end of the 
conference, the teacher will have (1) feedback 
on performance to date, (2) recommendations 
for continued progress, and (3) an indication of 
progress toward attainment of annual goals  
(i.e. ―on track‖ or not).  The mid-year confer-
ence is not evaluative but a time to reflect and 
identify key strategies of change.   In cases of 
performance that does not meet expectations, 
the evaluator and the teacher may revise the 
action plan or an improvement plan may be 
developed collaboratively by the evaluator (or 
designee) and the staff member. 

 

Key Mid-Year Questions for Supervisors/
Coaches to Ask: 

What practices has this person employed to 
move towards their goals? 

What evidence has been presented to demon-
strate their progress to date? 

Does this person need more focused help, up-
dated action steps, or an improvement plan? 

Was our discussion aligned with the rubric 
standards? 

Have I been observing in classrooms on a regu-
lar basis and documenting that feedback? 

Have I made this information accessible to oth-
ers on this teacher’s support team? 

Have my staff reflected on which lessons 

had greatest impact by exit slip analysis 

and then made these connection to data 

talks?  



There are a number of different ways that this plan is designed to 
align with your professional growth.  The chart below outlines 
some of the key places that you can turn as you reflect on your 
classroom.  If you have further questions, feel free to contact the Community Office. 
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Friendship provides a wealth 
of internal and external profes-
sional development to build 
teacher capacity in four key 
areas: 
  
 Curriculum Planning and 

Backward Design 
 High-Leverage Instruc-

tional Practices 
 Data-Driven Decision 

Making 
 Establishing an Environ-

ment Conducive to Learn-
ing 

  
You will participate in team 
professional development and 
in data talks on a regular basis.  
Additionally, professional de-
velopment is offered after-
school and on weekends.  Each 
quarter, teachers participate in 
community-wide data talks to 
analyze interim assessment 
data, share best practices, and 
strategize next steps to ensure 
mastery of standards. 
  
Finally, you will receive infor-
mation about external opportu-
nities for professional develop-
ment.  You are also encouraged 
to make recommendations 
about professional develop-
ment that will help you 
achieve your goals, and check 
out the PD portal for relevant 
opportunities. 

Each Friendship teacher, regard-
less of experience, will be as-
signed an Instructional Perform-
ance Coach to provide instruc-
tional support throughout the 
course of the school year.  The 
Instructional Performance Coach 
is responsible for: 
  
 Helping you develop 

SMART goals and action 
plans to achieve their 
goals; 

 Differentiating coaching 
and professional devel-
opment to meet your in-
dividual needs; 

 Assisting you with the 
development of lesson 
plans and providing you 
with feedback; 

 Observing your class and 
providing focused feed-
back and recommenda-
tions; 

 Supporting you in ana-
lyzing your students’ 
performance data; and 

 Modeling or co-teaching 
with you as you try a 
new strategy 

 Providing opportunities 
for peer observation, 
videotaping of tech-
niques in practice, etc. 

Each Friendship campus has a 
robust support system designed 
to ensure that teachers are sup-
ported in attaining their goals.  
Teachers will be supported by: 
  

School Leadership 
School-Based Instructional 
Support Staff 
Community Office Staff 
Peers in the Professional 
Learning Community 

  
Friendship teachers should ex-
pect to be observed frequently 
and receive regular and focused 
feedback from their school lead-
ers, coaches, peers, and commu-
nity office team members. 
  
Teachers will also receive a mid-
year and end-of-year evaluation 
to ensure that they are making 
adequate progress toward goal 
attainment. 



  
Don't try to hide problems. First, try to solve the problem. If you can't and the problem 
becomes serious, let your supervisor know as soon as possible. Offer solutions and ask for 
additional recommendations. Ask for help or additional training if you need it. Don't let 
your boss find out about the problem from someone else. 
Embrace your strengths. Recognize your own talents and nurture them. Seek out tasks that 
take advantage of your skills. 
Face your shortcomings. You can't be skilled in everything you do. Ask your supervisor for 
advice to help you grow in areas where you're weak. Inquire about training or courses that 
could help you improve your skills. Take his or her advice and make an honest effort to 
improve. 
Be positive. When things go wrong, a positive attitude means a lot to people who work 
with you, including your boss. Communicate with questions or suggestions, rather than 
complaints. 
Give honest feedback. Your supervisor needs you to be honest and direct, even if it's 
unpleasant — and you may have valuable information or questions for your supervisor. Of 
course, temper your honesty with diplomacy. Choose your words wisely and use a gentle 
tone. Both should promote and contribute to an environment of mutual respect. 

 (from Mayo Clinic staff, http://www.mayoclinic.com/health/stress/wl00049) 
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The Friendship design is based on the Professional Learning Community concept.  Our 
schools are intentionally structured to support collaborative planning, systematic review 
of data, and reflective practice.  We believe that achieving the goals that we have for our 
students does not come from several extraordinary individuals working in silos.  Instead, 
the success of our students is dependent upon the work of many skilled and committed 
individuals working collaboratively and effectively toward a common goal. 

http://www.mayoclinic.com/health/stress/wl00049


 
How will my coaches help support me as I work towards these 
targets? 
 

Your coaches will be an integral part of the process from the beginning, helping you move 
from a self-assessment of your areas of growth to establishing specific, SMART goals that 

will drive your focus over the course of the year.  Once you establish those self-selected 
goals, they will also help you fill out a more detailed action plan that outlines the 
classroom practices within those areas that are necessary for success. Their observations of 
your teaching and the resources they provide will be aligned in support of those objectives.   
 
How can I gain a better understanding of the practices that lead to success? 
 

The DICE classroom expectations handbook is a new resource designed to support the 
ENGAGE Performance Behavior Rubric for teachers.  Because some teachers may have a 
developing understanding of how rubric expectations translate to everyday practice, this 
resource aims to provide further explanation.  It breaks down the standards within the 
rubric into more detail and describes the types of strategies and best practices that teachers 
might consider if they are trying to improve their performance in a particular area.  For 
each standard, there is a list of baseline suggestions to get teachers started.  There are also 
expanded ideas for those who are working on going beyond the minimal requirements to 
achieve greater levels of proficiency. 
 
You can gain clarity around a particular value-driver by referencing the DICE handbook and 
looking for information organized according to the rubric criteria: 
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As DICE references each suggested practice, a further explanation of what that would look 
like in the classroom is included in the accompanying handbook. For example, someone 
focusing on improving his ability to give ―Clear Instructions‖ might reference the 
following information: 
 

These strategies make it clear to students exactly what you would like them to do.  Clear instructions are 
communicated and modeled in a way such that students are able to visualize and fully comply with expected 
classroom procedures, whether the procedure is how students should sit properly in their seats, what they should 
have out on their desks, or how their assignments should be headed properly.  Clear instructional strategies ensure 
students will be able to meet expectations… Clear instructions erase ambiguity around what the teacher expects 
students to do and what those expectations look like.  This is important because it allows the teacher to differentiate 
whether a student's non-compliance is due to incompetence or defiance.  In other words, is the student not 
following directions because she doesn't understand the directions as communicated or out of pure defiance?   
Clear Instructions allow the teacher to distinguish when it is appropriate to give clearer instructions and when it 
is appropriate to give a behavioral consequence.  Additionally, clear instructions increase the efficiency of 
procedures allowing for quicker transitions and optimal instructional time. 
 

Then, he might decide to try one of the recommended techniques, ―SLANT‖: 
 
Key Idea: SLANT is an acronym for five key behaviors that ensure all students are actively listening.  By 
reminding students quickly to mind SLANT, you let students know exactly what you expect. 
 
What It Looks Like: 

     Sit up 
     Listen 
     Ask and answer questions 
     Nod your head 
     Track the speaker 

 
The DICE handbook is filled with numerous suggestions for techniques that are directly 
related to instructional strategies and recommended practices for each rubric standard. 
 
What are some key questions for my coach, supervisor and I to be discussing? 
 

Do my goals and action-plan strategies need to be updated?  Are they still aligned with 
rubric expectations and my students’ needs? 

What does my student achievement data tell me about my progress?  How can it 
inform the next steps I take towards success? 

What are the specific practices that I can utilize to improve within a particular 

standard? (From the DICE handbook or other resources) 
What support can my supervisor and coach give me?  Are they discussing my needs 
together and sharing information about my classroom? 

Have I been regularly observed, and does my supervisor/coach have feedback from 
those observations that s/he can discuss with me? 
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You should be compiling your portfolio throughout the year so that in June, you aren’t 
scrambling to find examples of a great project you executed in October.  However, when it 
comes time to turn in your final portfolio to your supervisor: 

Review the Portfolio Cover Sheet and check to see if all necessary items are included 
Fill out the end-of-year portion of your Portfolio Reflection Sheet 
Organize any remaining items into the appropriate categories 
Make sure that the Portfolio is a good representation of who you are as a teacher, providing 
your evaluator with the broadest possible view of student outcomes, instructional activities, 
peer interactions, parent relations and professional growth 
Prepare to share best practices with your colleagues during portfolio presentations 

 
Your End-of-Year Self-Rating is an opportunity for you to review the expectations under 
the Rubric and comment on your performance.  Please rate your performance within each 
rubric standard and then briefly comment on your progress under each component of your 
individual goals.  Inevitably, there will be some areas where you will excel, and other skills 
that you are still developing.   
 
Your supervisor will collect this information along with your final portfolio and any other 
relevant data like observation feedback and achievement results.  This will help your 
supervisor understand your perspective towards your progress and give you more 

individualized feedback.  This self-rating should be completed by June 10th, in advance of 
your formal end-of-year evaluation meeting, where your final ratings will be discussed. 

 
During this meeting, you will have the opportunity to discuss your performance over the 
course of the entire year.  Your supervisor will explain your final rating and discuss 
specific elements of the evidence you have presented.  Final student achievement data may 
be added in and reported back to you over the summer if it is not immediately available 
for your grade level.   
 
This information will be filed with human resources within the Community Office.  You 
should consider this final evaluation to be  an official reflection of all of the observations, 
conversations, and hard work you have displayed throughout the year.  It documents your 
effort, identifies area of growth, and allows FPCS to better understand your professional 
development. 
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Purpose:  To evaluate the total performance of staff members in a given school year 
 
Items Reviewed:  Assessment rubric ratings and entire year’s performance related to 
individual pre-set and self-selected targets.  Performance is substantiated through re-
view of data connected to each role, including observation notes, self-rating comments, 
and artifacts provided in teacher portfolios, if applicable. 
 
Preparation:  Performance conferences are greatly enhanced if supervisors and staff re-
flect on the last several months, collect available evidence and complete ratings in ad-
vance, and then meet and compare. Supervisors and teachers should consider perform-
ance level for each area of the rubric, review performance goals and collect data and ar-
tifacts for inclusion in portfolios.   
 
Supervisors should have observed and provided feedback to teachers multiple times 
since the mid-year review on an ongoing basis.  Teachers and educational aides will 
have compiled portfolios containing evidence connected to meeting their goals.  They 
should be shared during grade or subject level meetings before being turned in so that 
other staff members can benefit from sharing best practices. 
 
Process:  Staff will receive a schedule with their meeting time several weeks in advance.  
During the meeting, teachers are expected to discuss a portfolio of evidence and artifacts 
to demonstrate proficiency on the Friendship Teacher Performance Standards and at-
tainment of both pre-selected and individual growth targets.  Supervisors should review 
and compare performance level assessment, goal completion and the evidence provided 
in portfolios.  Non-instructional staff should review data relevant to their role. 
 
Outcomes:  Supervisors are responsible for providing a final overall rating for the year 

based on rubric criteria.  However, discussion with staff should aim to reach shared un-

derstanding of performance levels and consensus based on available evidence for each 

criterion. The conference should provide candid, evidence-based feedback and identify 

commendation areas and key areas for action planning and development.  At the end of 

the evaluation meeting, the teacher will have (1) an evaluation of his/her performance 

for the year, (2) recommendations for continued progress, (3) an indication of whether 

or not s/he met expectations.  End-of-year student achievement data will be added to 

their ratings over the summer as it becomes available if it has not already been calcu-

lated for each grade level. 



For each rubric standard, please give yourself a self-rating of 4 

(exemplary), 3 (proficient), 2 (in progress), or 1 (unsatisfactory).  
Then, address your individual targets in more detail.  Your 
supervisor will do the same, so you can compare notes. 
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Rubric Value Driver 1: Excellent Teaching & Learning 
(ETL, 15%) 

Your Self-
Rating Mid-
Year 

Supervi-
sor Rating 
Mid-Year 

Your Self-
Rating 
EOY 

Supervisor 
Rating 
EOY 

ETL1: Teachers know the content they teach and how to de-
liver it to students. 

    

ETL2: Teachers develop learning activities aligned to stan-
dards and objectives. 

    

ETL3: Teachers focus students on lesson objectives and stan-
dards. 

    

ELT4: Teachers use data to inform instruction and decisions.     

ETL5: Teachers use practices & techniques from the DICE 
handbook to meet the needs of all learners.                                                                                 

    

ETL6: Teachers use effective literacy strategies across all con-
tent areas. 

    

ETL7: Teachers consistently and appropriately address the 
needs of all students. 

    

ETL8: Teachers develop varied assessments to measure stu-
dent mastery of standards. 

    

Rubric Value Driver 2: Outstanding Leadership (OL, 5%) Your Self-
Rating Mid-

Year 

Supervi-
sor Rating 

Mid-Year 

Your Self-
Rating 

EOY 

Supervisor 
Rating 

EOY 

OL1: Teachers are active and effective participants in the pro-
fessional learning community. 

    

OL2: Teachers actively contribute to a positive school culture 
and climate. 

    

OL3: Teachers consistently seek and share best practices and 
work to develop others. 

    

OL4: Teachers are positive team players who contribute 
ideas, expertise, and time to the overall Friendship mission. 
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OL3: Teachers consistently seek and share best prac-
tices and work to develop others. 

    

OL4: Teachers are positive team players who con-
tribute ideas, expertise, and time to the overall 
Friendship mission. 

    

Rubric Value Driver 3: Environment Conducive to 
Learning (ECL, 15%) 

Self-Rating 
Mid-Year 

Supervi-
sor Rat-
ing Mid-
Year 

Self-Rating 
EOY 

Supervisor 
Rating EOY 

ECL1: Teachers engage all stakeholders to support 
student achievement. 

    

ECL2: Teachers reinforce high expectations for stu-
dent behavior in and beyond the classroom. 

    

ECL3: Teachers develop and encourage positive re-
lationships with and among students. 

    

ECL4: Teachers maximize instructional time.     

ECL5: Teachers create a welcoming environment 
that motivates students. 

    

Rubric Value Driver 4: Organizational Strength & 
Viability (OSV, 5%) 

Self-Rating 
Mid-Year 

Supervi-
sor Rat-
ing Mid-
Year 

Self-Rating 
EOY 

Supervisor 
Rating EOY 

OSV1: Teachers are reliable and uphold their profes-
sional responsibilities. 

    

OSV2: Teachers maintain open, honest, and respect-
ful communication with all stakeholders. 

    

OSV3: Teachers maintain high standards of ethics 
and use good judgment in and beyond the school. 

    

OSV4: Teachers maintain accurate records of stu-
dent progress. 

    



Please provide more detail about your progress towards your 
specific individual goals and the self-selected areas of the rubric: 
where you have chosen to focus your growth for the year: 
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Target   Your Comments 
Mid-Year 

Supervisor Com-
ments Mid-Year 

Your Comments 
EOY 

Supervisor Com-
ments EOY 

Individual Target 
#1: 
 
80-100% of students 
moving at least one 
grade level 
 
 
 
 
 
 

Ex: 
 
At this point, 85% of 
my students have 
moved more than 0.6 
grade levels—this 
means that they are on 
track to move at least 
one grade level by the 
end of the year. 

Ex: 
 
After reviewing the 
class  Data Dashboard 
following mid-year 
Fountas & Pinnell 
assessments, it became 
clear that the majority 
of students were on 
track to progress. 
Terra Nova looks to be 
at about 75%. Over-
all, good work!  

Ex:  
 
As predicted, about 
85% of my students 
have moved at least 
one grade level this 
year in reading.  
However, I am still 
waiting for Terra 
Nova math scores. 

Ex: 
 
Strong showing in 
reading—on target 
throughout the year.  
Math is pending—
update later. 

Individual Target 
#2: 
 
25% of students mov-
ing more than one 
grade level 
 
 
 
 
 
 
 
 
 

    

Individual Target 
#3: 
 
95% (elem.) or 92% 
(sec.) 
Attendance 
 
 
 
 
 
 
 
 
 

    



 

Additional Notes from Discussion: 

________________________________________________________________________________________________
________________________________________________________________________________________________
________________________________________________________________________________________________
________________________________________________________________________________________________
________________________________________________________________________________________________
________________________________________________________________________________________________
________________________________________________________________________________________________ 

 

Your Signature Mid-Year: ____________________________________________________  Date: _______________ 

Supervisor Signature Mid-Year: _______________________________________________  Date: _______________ 

Your Signature EOY: ________________________________________________________  Date: _______________ 

Supervisor Signature EOY: ___________________________________________________  Date: _______________ 
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Target   Your Comments 
Mid-Year 

Supervisor Com-
ments Mid-Year 

Your Comments 
EOY 

Supervisor Com-
ments EOY 

Individual Target 
#4: 
 
Self-Selected: 
 
 
 
 
 
 

    

Individual Target 
#5: 
 
Self-Selected: 
 
 
 
 
 
 
 
 

    



 

At the beginning of the school year, staff will collaborate one-on-
one with an instructional coach or another member of their support team to develop their 
self-selected goals for the year.  The goals will be shared your supervisor for his/her 
approval.  These goals will be based off the Performance Behavior Rubric for your role.  
The rubric spells out FCPS expectations and priorities in great detail.  In addition, preset 
portions of individual and school-wide targets will be rolled out at the beginning of the 
year across Friendship campuses, as part of the goal-setting process. 
 

It is true that student achievement is a huge part of any staff member’s responsibilities.  
After all, we’re here to help kids learn.  However, there are many different ways that your 
efforts to improve student achievement will be measured.  One way is through 
standardized tests.  Other measures include your Performance Behavior Rubric, self-
selected goals, observations, and portfolio.  This comprehensive system is designed to give 
supervisors the best picture of your practice, so you can receive meaningful feedback about 

how to develop as a professional and constantly improve your service to students.  Besides 
functioning as a tool for growth, it also provides us with a way to document exceptional 
accomplishments and recognize your contributions to the Friendship community. 
 

Although several steps are required to comprehensively document your performance, they 
are well-spaced over the course of the year.  In the beginning, you will need to complete 
your Self-Assessment and help set your goals.  The steps necessary to reach your finalized 
goals will be spelled out in your action plan.  Mid-year, you will reflect on your progress to 
date and assemble relevant artifacts and data to showcase your accomplishments.  At the 
end of the year, you will go through a similar process to display data collected throughout 

both semesters.   
 
Your support team is responsible for helping you organize this information and 

documenting these benchmarks with the community office.  If you constantly reflect on 

your goals and use data to drive your day-to-day choices, you will find it less difficult than 

having to pull together a year’s worth of information all in one shot.  Start building your 

portfolio in September.  Use the tools and templates provided within the performance 

management plan to stay focused. 
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There’s a reason why each performance plan includes 
individualized targets.  Even though all staff are held to 
high standards and school-wide expectations, the plan is 
designed to give you targeted feedback that meets you at 
your level.  That’s why it’s important to set measurable, 
realistic goals at the beginning of the year that match 
your level of experience.  In addition, the details within 
your rubric will help you define what positive 
performance looks like, and allow you to focus on a 
handful of key components under each value-driver.   
As a new teacher, you may not be exemplary at 
everything – but even veteran teachers have room to 
grow!  FPCS expects that you will make your best effort 
to help students learn and make progress over the course 
of the year.  From there, your support team is there to 
contribute to your ongoing professional development as 

part of the Friendship family. 
 

 

Every teacher will be observed by their supervisor multiple times over the course of each 
semester, through frequent visits to each classroom.  In addition, both a mid-year 
conference and end-of-year evaluation will be conducted with each teacher by the building 
principal or another appropriate supervisor.  Observation criteria and the organization of 
portfolio-based  evidence will be based on the teaching rubric and discussed during these 
opportunities for feedback.  Other staff members will also have their performance 
measured based on the rubric for their role. 
 

Throughout the year – and especially after mid-year conferences – there may be occasions 
where a supervisor has concerns about a staff member’s performance that need to be 
addressed as quickly as possible to ensure the success of his/her students.  The staff 
member will then be asked to fill out an improvement plan with the help of their 
supervisor/coach and set a timeline for immediately putting it into action.  The goal of the 
plan is to focus and target the school’s efforts to offer whatever resources are needed given 
the particular area in need of improvement.  If you find yourself in this situation, your 
supervisor/coach will guide you through the process and help provide the follow-up 
necessary to keep you on track.  The process is meant to hold all parties accountable for 
taking steps in the right direction as part of a larger commitment to student achievement 
that spans across several roles. 
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There are several members of your school support team that you can approach for 
assistance.  If your immediate supervisor is not available, you can reach out to instructional 
coaches for curriculum-specific advice.  Instructional coaches will provide support for 
teachers on their caseload by offering ongoing professional development, modeling, and 

feedback.  
 
In addition, the Community Office is committed to monitoring this process and seeking 
continuous feedback about how the plan is working for you.  Although the plan is 
relatively new to FPCS, we are confident that staff members will become increasingly 
familiar with our performance management system. Furthermore, the system is one of 
documentation, and supervisors will be required to submit evidence of key check-in points 
throughout the year.  This will help make gaps in execution more apparent. If you have 
additional concerns, you can always contact the Community Office at 202-281-1700.  We 
appreciate your efforts as we work to make Friendship a better place for both staff and 
students to learn and grow.  The success of our children depends on you! 
 

 
Review your action plans and identify the support documents.  Please bring those 
documents to your meeting.  In addition, refer to the mid-year conference and end-of-year 
evaluation checklists for more specific information. 
 
Commitment to 
the process 
strengthens our 
performance 
management 

system, builds 
instructional staff 
capacity, and as a 
result, generates 
and maintains 
high levels of 
student 
achievement. 
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Summary form that lists your goals, action steps to reach them, and 
support you’ll need along the way 
 

Areas where a staff member wants to grow professionally 
 
Form the basis of self-selected goals within individual performance targets 
 

Piece of evidence that demonstrates progress towards a goal 
 
Could include lesson plans, photos, student work, etc. – all complied in a portfolio 
 

Report that provides latest assessment, attendance, and classroom data for your students, 
systematically generated by FPCS support staff 
 

Nine-week period that includes reflection, grouping for differentiation, looking at student 
work protocols and standards, and making decisions based on continuous assessment at 
beginning, middle and end points to help plan for the next phase in the school year 
 

Conversations with colleagues and students about specific achievement to date and areas 
to focus on, discussion of possible intervention strategies 
 

Linked to the performance management plan and the performance behavior rubric.   
 

Part of the effort to promote techniques and practices that drive ENGAGED teaching 
 
Resource for informing your action plan and discussions about next steps 
 

The growth shown from beginning of year to end, comparing student proficiency to grade-
level standards.  For example, if a 7th grader initially scored 6.0 on the Performance Series 
measure in reading and then worked herself up to an 8.0, it would mean she was actually 
achieving on an 8th grade level and had gained two levels worth of growth by the end of 
the year. 
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Goals specific to each staff member that include some pre-set targets around attendance 
and achievement, combined with self-selected goals related to the performance rubric and 
self-identified areas of growth 
 
Form the basis of 40% of your performance management plan rating 

A formal opportunity to discuss your progress to date with your supervisor, review and 
update your action plan, and review observations, portfolio artifacts, and other data points 
from the first half of the year 
 
Opportunity for supervisors to offer targeted support to their staff to address concerns, 

solidify next steps, and recognize current effort & achievement 

Outlines specific expectations for performance that stem from FPCS core value drivers 
 
Includes descriptions of exemplary, proficient, in need of improvement, and unsatisfactory 
behavior, along with examples of potential artifacts related to each measure 
 
Forms the basis of 40% of your performance management plan rating; drives observation 
and portfolio data 
 

The FPCS performance management plan is called ENGAGE, because it aims to ensure the 
necessary growth of the organization through the achievement of its goals and expectations. 
  
ENGAGE is designed to systematically help the organization create methodical and 
predictable ways to improve results and achieve its strategic goals.  
  
Includes performance behavior rubric, individual performance targets, and school-wide 
performance targets 
 
Progress within performance management plan measured by observations, creation of a 
portfolio and relevant data points 
 

Collection of artifacts and evidence that showcases staff effort and gives evaluators a fuller 
picture of performance related to rubric goals 
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Easily and tangibly measured; even if goals are not tied to numeric data, they should be 
tied to other types of evidence, like portfolio artifacts 
 

The portion of a goal that a staff member should achieve each quarter; provides a 
benchmark as staff members make progress towards year-end targets 

Goals set across FCPS campuses that include meeting AYP, overall attendance, and 
promotion rates; since all staff members have a role in meeting these targets, they are 
included as a small portion of each person’s overall performance plan 
 
Form the basis of 20% of your performance management plan rating 

Reflective process where a staff member identifies his or her own strengths and areas of 
growth, considering both the previous year and the year ahead 
 

Areas where a staff member has previously demonstrated exemplary performance 
 

Formal opportunity to review performance data based on a final portfolio submission, 

notes from multiple observations, self-reflection, and data related to individual and school-
wide targets 
 

Allow you to measure achievement by comparing a student’s actual level at the beginning 
of the year to their achievement at the end of the year; the growth gained in between those 
two points is the ―value added‖ as a result of being in that classroom 
 

Tied to the mission of FPCS; form the basis of the performance behaviors rubric 
Focus staff around excellent teaching & learning, outstanding leadership, having an 

environment conducive to learning, and creating organizational strength & viability 
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Teacher Annual Performance Plan (includes Self-

Assessment & Target-Setting Guidelines) 

Action Planning Form 

Portfolio Cover Sheet 

Portfolio Reflection Sheet 

Performance Behavior Rubric 

Self-Rating Form 

Classroom Observation Sheet Example 

Teacher Tracker Example 
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The following expectations are listed under the four main value drivers that make up the 
Performance Behavior Rubric.  You will be held accountable to each of these standards; they 
will be measured during observations and through the creation of a professional portfolio 
that contains related artifacts.  Your supervisor will assess your performance within each 
standard (exemplary=4, proficient=3, in progress=2, unsatisfactory=1) and average those 
scores together.  Your rubric outcomes count for 40% of your total rating within the 
performance management plan. 

Teacher:        Campus:        Grade Level/Subject:        

Total Years of Teaching:        #Years with FPCS:        # Years at Current Campus:        

Date:        School Leadership Team:         

Friendship Public Charter School • Teacher Annual Performance Plan  

Rubric Value Driver 1: Excellent Teaching & Learning (ETL, 15%) 

ETL1: Teachers know the content they teach and how to deliver it to students. 

ETL2: Teachers develop learning activities aligned to standards and objectives. 

ETL3: Teachers focus students on lesson objectives and standards. 

ELT4: Teachers use data to inform instruction and decisions. 

ETL5: Teachers use practices & techniques from the DICE handbook to meet the needs of all learners.                                                                                 

ETL6: Teachers use effective literacy strategies across all content areas. 

ETL7: Teachers consistently and appropriately address the needs of all students. 

ETL8: Teachers develop varied assessments to measure student mastery of standards. 

Rubric Value Driver 2: Outstanding Leadership (OL, 5%) 

OL1: Teachers are active and effective participants in the professional learning community. 

OL2: Teachers actively contribute to a positive school culture and climate. 

OL3: Teachers consistently seek and share best practices and work to develop others. 

OL4: Teachers are positive team players who contribute ideas, expertise, and time to the overall Friendship mis-
sion. 

Rubric Value Driver 3: Environment Conducive to Learning (ECL, 15%) 

ECL1: Teachers engage all stakeholders to support student achievement. 

ECL2: Teachers reinforce high expectations for student behavior in and beyond the classroom. 

ECL3: Teachers develop and encourage positive relationships with and among students. 

ECL4: Teachers maximize instructional time. 

ECL5: Teachers create a welcoming environment that motivates students. 



Reflect on your experience from last school year, use the Performance Behavior Rubric to identify at 
least one strength and one area for growth for each of the Value Drivers that connect to Friendship 
Public Charter School’s mission. For new teachers, please reflect on your first weeks of school to 
identify strengths and areas for growth.   
 
For each strength, list at least one way you have or will have provided evidence from the examples of 
Evidence/Artifacts on the Rubric and the List of Performance Metrics. For each area of growth, 
provide at least one example of potential evidence you might use to monitor your progress over the 
next academic year. 
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Rubric Value Driver 4: Organizational Strength & Viability (OSV, 5%) 

OSV1: Teachers are reliable and uphold their professional responsibilities. 

OSV2: Teachers maintain open, honest, and respectful communication with all stakeholders. 

OSV3: Teachers maintain high standards of ethics and use good judgment in and beyond the school. 

OSV4: Teachers maintain accurate records of student progress. 

KEY 
DRIVER 

STRENGTHS  

(within rubric/performance metrics) 

AREAS FOR GROWTH 

(within rubric/performance metrics) 

THESE WILL FEED INTO YOUR SELFTHESE WILL FEED INTO YOUR SELFTHESE WILL FEED INTO YOUR SELF---
SELECTED GOALSSELECTED GOALSSELECTED GOALS   

1.  Excellent 
Teaching & 
Learning 

 

Strengths:  
 
 
 
 
       
Evidence of Strengths: 
 
 
 
 
 
      

Self-Identified Areas for Growth: 
 
 
 
    
   
Potential Evidence of Progress: 
      
 
 
 
 
 

2. Outstanding 
Leadership  

Strengths: 
 
 
 
      
 
Evidence of Strengths: 
      
 
 
 
 

Self-Identified Areas for Growth: 
      
 
 
 
 
Potential Evidence of Progress: 
      
 
 
 



 
 

Additional Notes: 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
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3. Environ-
ment Condu-
cive to Learn-
ing 

Strengths: 
      
  
 
 
 

 
Evidence of Strengths: 
      
 
 
 
 
 

Self-Identified Areas for Growth: 
      
 
 
 
 
 
Potential Evidence of Progress: 
      
  
  
 

4. Organiza-
tional Strength 
and Long 
Term Viability 

Strengths: 
      
 
 
 
 
 
  
Evidence of Strengths: 
      
 
 
 
 
 
 
 

Self-Identified Areas for Growth: 
      
 
 
 
 
 
 
Potential Evidence of Progress: 



 
Share your self-assessment reflections with your supervisor and discuss their initial 
walkthroughs of your classroom.  Together, decide which growth areas are the most important 
for you to focus on at the start of the year.  You can choose from any two different value-driver 
areas: 

Next, turn your thoughts around your priority areas of growth into SMART goal statements 
(Specific, Measurable, Attainable, Results-Oriented, & Timely) with the help of your 
supervisor: 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
Transfer these self-selected goals to the next portion of your assessment plan—your individual 
targets, which you will see in Step 3. 
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Priority Area of Growth #1: 
  
  
  
  
  
  
  
 
 

Priority Area of Growth #2: 
  
  
  
  
  
  
  
  
 
 

Corresponding Value-Driver & Standard: 
  
  
  

Corresponding Value-Driver & Standard: 
  

Final Self-Selected Goal #1: 
 

 
  
  
  
  
  
 

 
 
  
  
  
  

Final Self-Selected Goal #2: 
  
  
  
  
  
  



)  
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Metric or Rubric Criterion Assessment 
Used 

Annual  
Targets 

Quarterly Targets 

Individual 
Perform-
ance   
Targets – 

 
 Preset  
for All  
Teachers 

 
30% of 
Your Rat-
ing 

Target 1: % students 
moving at least one 
grade level from fall 
to spring per grade 
level summative as-
sessments 

Identify Subject/
Grade and Assess-
ments 
 
 

 
      

80%-100% 

Grade level of growth:  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.0+ growth 

Target 2: % students 
moving more than 
one grade level from 
fall to spring per 
grade level summa-
tive assessments 

Same as Target 1 
  

25% 

Grade level of growth (overall class):  
Q1: 0.2+ growth  
Q2: 0.6+ growth 
Q3: 0.9+ growth 
Q4: 1.1+ growth 

Target 3: Classroom 
attendance 

  
Classroom at-
tendance data 
from dashboard 

95% Elemen-
tary 
92% Secondary 

Average daily classroom attendance 
Q1: 95% Elementary; 92% Secondary 
Q2: 95% Elementary; 92% Secondary 
Q3: 95% Elementary; 92% Secondary 
Q4: 95% Elementary; 92% Secondary 

  

Individual 
Perform-
ance   
Targets – 

 
Self-
Selected, 
Based on 
Self-
Assess-
ment After 
Reviewing 
Rubric Cri-
teria 
  
10 % of 
Your Rat-
ing 
 

(Indicate self-selected 
goal from one of the 
value-drivers within 
your rubric) 
 
 
 
 
 
 
 
 

 
      

If applicable: 
 
 
 
 
 
 
 
 

 
      

Specify if your 
goal is to be Pro-
ficient or Exem-
plary 
      

Measurable targets (if applicable): 
 

 (Indicate self-selected 
goal from another one 
of the value-drivers 
within your Rubric) 
 
 
 
 
 
 
 
 
      

N/A Specify if your 
goal is to be Pro-
ficient or Exem-
plary 
      

Measurable targets (if applicable): 
 



You and your supervisor should sign below once the four steps above are completed. 
 

Submitted by Teacher:  _______________________________ Date: ____________________ 
 

Reviewed & Approved by: _____________________________ Date: ____________________ 

 

Once approved, move on to the next step – completing your action plan, which outlines 
more specifics about how you intend to reach your goals, and the type of support you’ll 
need to do so.  But first, make a photocopy of this signed document for your records, and 
give the original to your supervisor. 
 

If not approved, your supervisor will indicate comments below and provide a due date for 
resubmission: 
 

Comments:       
 

 

 

Resubmission Deadline:       
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Quantifiable Metrics Annual Target 

School-
Wide 
Performance 
Targets  

20% of your 
rating 

AYP Met Yes 

School-wide Attendance 
95% Elementary 

92% Secondary 

Overall charter rating Tier II or better 

Graduation/promotion rate 90% 

 



After approval of the big picture goals within your annual performance plan, a more detailed 
individual action plan must be developed in collaboration with your support team, with  
support from your coach. The action plan should include the following elements: 
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Target   List 2-3 practices that 
can help you achieve 

this target 

Support Needed Mid-Year Updates/
Notes  

 

Individual Target #1: 
 
80-100% of students moving 
at least one grade level 
 
 
 
 
 
 
 
 
 

   

Individual Target #2: 
 
25% of students moving 
more than one grade level 
 
 
 
 
 
 
 
 
 

   

Individual Target #3: 
 
95% (elem.) or 92% (sec.) 
Attendance 
 
 
 
 
 
 
 
 
 

   



Additional Discussion Notes: 

___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________ 
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Target   List 2-3 practices that 
can help you achieve 

this target 

Support Needed Mid-Year Updates  
(if applicable) 

Individual Target #4: 
 
Self-Selected: 
 
 
 
 
 
 
 
 
 
 
 

   

Individual Target #5: 
 
Self-Selected: 
 
 
 
 
 
 
 
 

   



 
Please sign below to indicate that you have reviewed this plan with your support team and have 
committed to working towards these goals throughout the year.  Similarly, your coaches and 
administrators are also committing to their role in this process. 
 
Teacher: ____________________________________________________ Date: ______________ 
 
Support Team Review: _______________________________________ Date: ______________ 
 
School Leadership Team Review: ______________________________ Date: ______________ 
 
Please retain a signed photocopy of your Action Plan; your support team will keep the original copy. 
 

 
Please review your action plan at your mid-year conference as you discuss your progress.  Are there 
any tweaks to be made to your action steps? 
 
Teacher: ____________________________________________________ Date: ______________ 
 
Support Team Review: _______________________________________ Date: ______________ 
 
School Leadership Team Review: ______________________________ Date: ______________ 
 
 
Notes about Adjustments Made, If Applicable:  
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Value Driver 1:  Excellent Teaching and Learning 

Friendship Public Charter School • Performance Behavior Rubric  

ETL1:  Teachers know the content they teach and how to deliver it to students Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Is an expert in the 
subject area and 
delivers content 
that is: factually 
correct;  well organ-
ized; clearly com-
municated; and  
tailored to the in-
terests and needs of 
individual students 
at least 90% of the 
time through differ-
ent instructional 
methods such as: 
gradual release or 
the inquiry-based 
model.  Connec-
tions are made 
through real life 
experiences and 
interdisciplinary 
lessons 90% of the 
time (i.e. 9 to 10 out 
of 10 lesson plans 
reviewed). 

Knows the subject 
matter well and 
delivers content 
that is: factually 
correct; well organ-
ized; and clearly 
communicated in 
70-89% of the time 
through different 
instructional meth-
ods such as: grad-
ual release or the 
inquiry-based 
model.  Connec-
tions are made 
through real life 
experiences and/or 
through interdisci-
plinary lessons 70- 
89 % of the time 
(i.e. 7 to 8 out of 10 
lessons reviewed). 

Is somewhat famil-
iar with the subject 
and delivers con-
tent that is:  factu-
ally correct; and 
clearly communi-
cated in 50- 69% of 
the time through 
different instruc-
tional methods 
such as: gradual 
release or the in-
quiry base model 
(i.e. 5 to 6 out of 10 
lessons reviewed). 
  

Has little familiar-
ity with the subject 
matter and few 
ideas on how to 
teach it (i.e. less 
than 5 out of 10 les-
sons reviewed). 

Lesson plans 

Observations 

Student work 
samples 

Professional 
Development Cer-
tificate of training 

  

ETL2:  Teachers develop learning activities aligned to standards and objectives Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Plans and executes 
activities that pro-
vide task choices 
using essential 
questions as a 
guide for student 
learning 90% of the 
time that will meet 
daily objectives and 
move students to-
wards proficient 
and advanced per-
formance levels (i.e. 
9 to 10 out of 10 
lesson plans re-
viewed). 

Plans and executes 
activities that 
clearly engage stu-
dents in tasks 
choices using essen-
tial questions as a 
guide for student 
learning 70-89% of 
the time that will 
meet daily objec-
tives and move stu-
dents towards pro-
ficient and ad-
vanced perform-
ance levels (i.e. 7 to 
8 out of 10 lesson 
plans reviewed). 
  

Plans and executes 
activities 50-69% of 
the time that in-
clude skills or that 
are content related 
to the daily objec-
tives and the stated 
standards (i.e. 5 to 6 
out of 10 lesson 
plans reviewed). 

Plans and executes 
activities below 
50% of the time that 
are marginally re-
lated or unrelated 
to daily objectives 
and stated stan-
dards (i.e. less than 
5 out of 10 lesson 
plans reviewed). 

Lesson plans 

Observations 

Student work 
samples 

Pictures of Data 
board 

Bridge Week 
plans 

Performance 
task examples 



 

Friendship Public Charter School • Performance Behavior Rubric  

ETL3: Teachers focus students on lesson objectives and standards Evidence/Artifacts 

Exemplary (4) Proficient In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Communicates ob-
jectives so that – for 
any given lesson – 

(4 out of 4) stu-
dents can articu-
late: how their 
work relates to ob-
jectives of the les-
son; how the objec-
tives will be as-
sessed; their cur-
rent level of profi-
ciency and personal 
goals.  Checks for 
understanding and 
gives helpful feed-

back to 4 out of 4 
students in a given 
observation. 

Communicates ob-
jectives so that – for 
any given lesson – 

most students (3 
out of 4) can articu-
late:  how their 
work relates to ob-
jectives of the les-
son; how the objec-
tives will be as-
sessed.  Checks for 
understanding and 
gives helpful feed-
back to at least 3 

out of 4 students in 
a given observa-
tion. 

Communicates ob-
jectives so that – for 
any given lesson – 

some students (2 
out of 4) can articu-
late:  how their 
work relates to ob-
jectives of the les-
son; how the objec-
tives will be as-
sessed.  Checks for 
understanding and 
gives helpful feed-

back to at least 2 
out of 4 students in 
a given observa-
tion. 

Does not communi-
cate or ineffectively 
communicates ob-
jectives so that – for 
any given lesson – 

few students (1 out 
of 4) can articulate: 
how their work 
relates to objectives 
of the lesson; how 
the objectives will 
be assessed.  
Checks for under-
standing and gives 
helpful feedback to 

1 or 0 out of stu-
dents in a given 
observation. 

Lesson plans 

Observations 

Student work 
samples 

Performance 
task examples 

Student goal 
sheets (tracker) 

ETL4:  Teachers use data to inform instruction and decisions Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Uses student data 
to modify instruc-
tion using three or 
more modifications  
including, but not 
limited to: 
 - Small group re-
teaching 
 - Differentiated 
materials or prod-
ucts 
 - Independent 
choice 

Uses student data 
to modify instruc-
tion using two best 
modifications but 
not limited to: 
 - Small group re-
teaching 
 - Differentiated 
materials or prod-
ucts 
 - Independent 
choice 

Uses student data 
to modify instruc-
tion using one 
modifications in-
cluding, but not 
limited to: 
 - Small group re-
teaching 
 - Differentiated 
materials or prod-
ucts 
 - Independent 
choice 

Does not modify 
instruction in re-
sponse to student 
data. 

Lesson plans 

Observations 

Student work 
samples 

Big Boards 

Bridge Week 
plans 

Student Group-
ing forms 
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ETL5: Teachers use practices & techniques from the DICE handbook to meet the needs 
of all learners.                                                                                 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples/Artifacts 

Uses  at least one 
technique from 
each of the 44 DICE 
practices  consis-
tently throughout 
the year 

Uses  at least one 
technique from 35-
43 out of 44 DICE 
practices  consis-
tently throughout 
the year 

 Uses  at least one 
technique from 27-
34 out of 44 DICE 
practices  consis-
tently throughout 
the year 

 Uses  at least one 
technique from 26 
or less out of 44 
DICE practices  
consistently 
throughout the year 

Lesson plans 

Observations 

Copies of stu-
dent work using 
note-taking graphic 
organizers or other 
advanced graphic 
organizers 

Performance 
tasks 

Student group-
ing forms 

ETL6  Friendship teachers use effective literacy strategies across all content areas Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Models his/her 
own inference and 
analysis about texts 
and supports stu-
dents in using 
strategies; explicitly 
demonstrates how 
readers can apply 
literacy strategies.  
Students can effec-
tively use 6 out of 
the 6 literacy strate-
gies when engaged 
in text: 
-Questioning 
-Synthesizing 
- Inferring 
-Connecting 
-Visualizing 
-Summarizing 

Demonstrates his/
her own inferential 
thinking and some-
times models the 
thinking process; 
explanations may 
be brief or some-
what unfocused 
and not explicitly 
tied back to how 
readers can use lit-
eracy strategies.  
Students can effec-
tively use 4-5 out of 
the  6 literacy 
strategies when 
engaged in text: 
-Questioning 
-Synthesizing 
- Inferring 
-Connecting 
-Visualizing 
-Summarizing 

Discusses ideas that 
go 
beyond the literal 
understanding of 
the text but does 
not explicitly 
demonstrate his/
her thinking as a 
model for students.  
Students can effec-
tively use 2-3 out of 
the 6 literacy strate-
gies when engaged 
in text: 
-Questioning 
-Synthesizing 
- Inferring 
-Connecting 
-Visualizing 
-Summarizing 

Discusses primarily 
literal or factual 
ideas from texts 
with limited dem-
onstration or mod-
eling of his/her 
own understand-
ing; doesn’t fre-
quently make com-
ments that show 
inference or analy-
sis.  Students can 
effectively use 1 out 
of the 6 literacy 
strategies when 
engaged in text: 
-Questioning 
-Synthesizing 
- Inferring 
-Connecting 
-Visualizing 
-Summarizing 

Lesson plans 

Observations 

Student work 
samples 

Reading logs 
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ETL7:  Teachers consistently and appropriately address the needs of all students Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples/Artifacts 

Uses a repertoire of 
best practices dur-
ing the lesson to 
address the differ-
ent learning styles, 
learning differ-
ences, or skill dif-
ferences of 90% or 
more of the stu-
dents (i.e. 9 to 10 
out of 10 students 
observed). 

Uses a repertoire of 
best practices dur-
ing the lesson to 
address the differ-
ent learning styles, 
learning differ-
ences, or skill dif-
ferences of 70-89% 
of students (i.e. 7 to 
8 out of 10 students 
observed). 

Uses a repertoire of 
best practices dur-
ing the lesson to 
address the differ-
ent learning styles, 
learning differ-
ences, or skill dif-
ferences of 50-69% 
of students (i.e. 5 to 
6 out of 10 students 
observed). 

Does not have a 
repertoire of best 
practices to address 
the different learn-
ing styles, learning 
differences, or skill 
differences of stu-
dents or is only 
meeting the needs 
of less than 50% of 
students (i.e. less 
than 5 out of 10 stu-
dents observed). 

Lesson plans 

Observations 

Performance 
tasks 

Individual 
learning plans 

IEP 

SSST meeting 
notes 

ETL8:  Teachers develop varied assessments to measure student mastery of standards Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples/Artifacts 

Provides evidence 
of 4 or more types 
of standards-
aligned assessment 
are used in the 
classroom includ-
ing, but not limited 
to: 
 - Authentic Per-
formance Tasks 
 - Student Reflec-
tion or Self-
Assessment 
 - Open-response 
prompts 
 - Tests 
 - Quizzes 

Provides evidence 
of 2 to 3 types of 
standards-aligned 
assessment are 
used in the class-
room including, but 
not limited to: 
 - Authentic Per-
formance Tasks 
 - Student Reflec-
tion or Self-
Assessment 
 - Open-response 
prompts 
 - Tests 
 - Quizzes 

Provides evidence 
of on  type of stan-
dards-aligned as-
sessment are used 
in the classroom 
including, but not 
limited to: 
 - Authentic Per-
formance Tasks 
 - Student Reflec-
tion or Self-
Assessment 
 - Open-response 
prompts 
 - Tests 
 - Quizzes 

Provides no evi-
dence that stan-
dards-aligned as-
sessments are used 
in the classroom. 

Lesson plans 

Authentic Per-
formance Tasks 

 Student Reflec-
tion or Self-
Assessment 

Open-response 
prompts 

Tests 

Quizzes 



Value Driver 2:  Outstanding Leadership 
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OL1:  Friendship teachers are active and effective participants in the professional 
learning community 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Freely collaborates 
with colleagues to 
establish collective 
goals, develop 
strategies to meet 
goals, and monitor 
progress toward 
meeting goals.  Of-
ten meets with col-
leagues beyond 
required hours to 
brainstorm and 
problem solve.  
Initiates action to 
address school-
wide challenges. 

Meets at least 
weekly with col-
leagues to plan 
units, share teach-
ing ideas, analyze 
assessment data, 
and look at student 
work. 

Meets occasionally 
with colleagues to 
share ideas about 
teaching and stu-
dents.  May miss 
meetings or is 
chronically late. 

Does not see the 
importance of col-
laboration with col-
leagues.  Meets in-
frequently with 
colleagues, and 
conversations lack 
educational sub-
stance.  Does not 
share best practices 
or withholds infor-
mation.  Is negative 
or inattentive in 
team meetings. 

Team meeting 
agendas 

Team meeting 
sign-in sheets 

Team meeting 
minutes 

Team action 
plans 

Blogs/Web 
Discussions 

Email ex-
changes 

Recommenda-
tions 

Thank you let-
ters and other 
tokens of ap-
preciation 

Satisfaction 
Surveys 

OL2:  Friendship teachers actively contribute to a positive school culture and climate Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples  may in-
clude: 

Is an important 
member of teacher 
teams and commit-
tees and frequently 
attends afterschool 
activities.  Does 
whatever it takes to 
ensure the success 
of the school and 
the students 
therein. 

Shares responsibil-
ity for team, grade-
level, academy, and 
school-wide activi-
ties.  Volunteers to 
serve on commit-
tees.  Is an enthusi-
astic ambassador 
for the school who 
rallies the team to-
ward goals. 

Will serve on a 
committee and at-
tend afterschool 
activities when 
asked to do so.  Is 
generally compliant 
but demeanor may 
be inconsistent; 
may engage in 
―parking lot‖ con-
versations rather 
than communicate 
concerns appropri-
ately and problem 
solve with col-
leagues and school 
leaders. 

Declines invitations 
to serve on commit-
tees and attend af-
terschool activities.  
Is pessimistic and 
cynical and inhibits 
team productivity. 

Committee meet-
ing agendas 

Committee meet-
ing sign-in sheets 

Committee plans 
and proposals 

Meeting minutes 
including report 
from the process 
observer 

Activity Flyers 

Newsletters 

Recommenda-
tions 

Email exchanges 

Thank you letters 
and other tokens 
of appreciation 

Satisfaction Sur-
veys 
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OL3:  Friendship teachers are consistently seek and share best practices and work to 
develop others 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples include: 

Continuously seeks 
effective practices 
from fellow profes-
sionals, workshops, 
reading, study 
groups, the Inter-
net, and other rele-
vant resources.  
Actively seeks out 
feedback and sug-
gestions and uses 
them to improve 
performance.   Re-
quests and/or is 
frequently re-
quested to provide 
professional devel-
opment to col-
leagues, share best 
practices at princi-
pal and Board 
meetings, and/or 
present at external 
conferences.  Sup-
ports the develop-
ment of colleagues 
and transfers best 
practices across the 
grade level, school, 
and/or organiza-
tion.  Regularly 
reflects on practices 
and holds him/
herself individually 
accountable for the 
success of the 
school and the stu-
dents therein. 

Proactively seeks 
out effective teach-
ing ideas from su-
pervisors, col-
leagues, work-
shops, reading, the 
Internet, and other 
relevant resources.  
Listens thought-
fully to other view-
points and re-
sponds construc-
tively to sugges-
tions and criticism.  
Freely shares best 
practices with 
teachers in and be-
yond the team and 
is sought out as a 
resource by col-
leagues.  Regularly 
reflects on practices 
and implements 
strategies to be-
come a better 
teacher. 

Pays attention to 
new ideas for im-
proving teaching 
and learning when 
they are given.  Lis-
tens to feedback but 
is somewhat defen-
sive.  Occasionally 
implements recom-
mendations from 
coaches and school 
leaders but is not 
consistent.  Shares 
successful practices 
with team members 
or other staff when 
asked.  May occa-
sionally reflect on 
practice but is in-
consistent; may 
blame students or 
others for failure. 

Is not open to ideas 
for improving 
teaching and learn-
ing.  Is defensive 
about criticism and 
resistant to chang-
ing classroom prac-
tice.  Is not respon-
sive to coaching 
support or feedback 
from the leadership 
team.  Does not 
seek out best prac-
tices from col-
leagues or other 
resources.  Does not 
share successful 
practices with team 
members or other 
staff.  Does not re-
flect on practices; 
blames students or 
others for failure. 

Professional 
development 
registrations, 
certificates, etc. 

Observation 
feedback 

Professional 
development 
plans, agendas, 
and presenta-
tions 

Blogs/Web 
Discussions 

Email ex-
changes 

Recommenda-
tions 

Thank you let-
ters and other 
tokens of ap-
preciation 

Satisfaction 
Surveys 

Reflections 
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OL4:  Friendship teachers are positive team players who contribute ideas, expertise 
and time to the overall Friendship mission 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples include: 

Understands the 
school’s mission 
and makes ALL 
decisions based on 
the values, mission, 
and vision of the 
school community.  
Is a proactive prob-
lem solver who 
leads with the best 
interest of students 
at heart.  Fre-
quently works be-
yond required 
hours to support 
school and/or or-
ganizational events 
and initiatives.  
Provides exemplars 
that help improve 
the whole commu-
nity. 

Understands the 
school’s mission 
and makes most 
decisions based on 
the values, mission, 
and vision of the 
school community.  
Is a proactive prob-
lem solver who 
leads with the best 
interest of students 
at heart.  Occasion-
ally works beyond 
required hours to 
support school 
and/or organiza-
tional events and 
initiatives.  Pro-
vides exemplars 
that help improve 
the whole commu-
nity. 

Occasionally sug-
gests an idea aimed 
at improving the 
school.  Is reluctant 
to participate in 
activities beyond 
the school day but 
may do so if asked. 

Rarely if ever con-
tributes ideas that 
might help im-
prove.  Rarely sup-
ports activities be-
yond required 
hours. 

Observation 
feedback 

Blogs/Web 
Discussions 

Email ex-
changes 

Recommenda-
tions 

Thank you let-
ters and other 
tokens of ap-
preciation 

Exemplars that 
have been rep-
licated across 
the community 

Satisfaction 
Surveys 

Reflections 



Value Driver 3:  Environment Conducive to Learning 
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ECL1:  Friendship teachers engage all stakeholders to support student achievement. Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Communicates 

with more than 
90% of the parents 
to talk about stu-
dent learning (i.e. 9 
to 10 of 10 parents). 
  
Collaborates with 
all relevant support 
staff, including 
counselors, mental 
health, special edu-
cation teachers, 
parents, the SSST 
process, and other 

colleagues 90% or 
more of the time to 
meet the needs of 
the whole child.  
Can readily pro-
vide artifacts and 
documentation 
demonstrating in-
tervention efforts 
for 9 out of 10 stu-
dents who are aca-
demically or so-
cially at risk. 

Communicates 

with 70-89% of the 
parents to talk 
about student 
learning (i.e. 7 to 8 
of 10 parents). 
  
Collaborates with 
all relevant support 
staff, including 
counselors, mental 
health, special edu-
cation teachers, par-
ents, the SSST proc-
ess, and other col-

leagues 70- 89% of 
the time to meet the 
needs of the whole 
child.   Can readily 
provide artifacts 
and documentation 
demonstrating in-
tervention efforts 
for 7 to 8 out of 10 
students who are 
academically or 
socially at risk. 

Communicates 

with 50-69% of the 
parents to talk 
about student 
learning (i.e. 5 to 6 
of 10 parents). 
  
Collaborates with 
all relevant support 
staff, including 
counselors, mental 
health, special edu-
cation teachers, par-
ents, the SSST proc-
ess, and other col-

leagues 50- 69% of 
the time to meet the 
needs of the whole 
child.   Can provide 
artifacts and docu-
mentation demon-
strating interven-
tion efforts for 5 to 
6 out of 10 students 
who are academi-
cally or socially at 
risk. 

Communicates 

with less than 50% 
of the parents to 
talk about student 
learning (i.e. less 
than 5 of 10 par-
ents). 
  
Collaborates with 
all relevant support 
staff, including 
counselors, mental 
health, special edu-
cation teachers, par-
ents, the SSST proc-
ess, and other col-

leagues less than 
50% of the time to 
meet the needs of 
the whole child.   
Can provide arti-
facts and documen-
tation demonstrat-
ing intervention 
efforts for less than 
5 out of 10 students 
who are academi-
cally or socially at 
risk. 

Parent Log 

SSST Notes 

Parent Sign-in 
Sheets from 
Star Days 

Grade-level 
Meeting Notes 

Special Educa-
tion Meeting 
Notes 

Individual 
Learning Plans 

Referrals 

Other Relevant 
Documentation 
of Student Pro-
gress and/or 
Issues 

  
  

ECL2:  Friendship teachers reinforce high expectations for student behavior in and 
beyond the classroom. 

Evidence/Artifacts 

Exemplary (4) Examples include: In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Students model 
classroom expecta-
tions already set by 

the teacher 90% or 
more of the time 
observed (i.e. 9 out 
of 10 minutes ob-
served). 
  

Students model 
classroom expecta-
tions already set by 

the teacher 70-89% 
of the time ob-
served (i.e. 7 to 8 
out of 10 minutes 
observed). 
  

Students model 
classroom expecta-
tions already set by 

the teacher50-69% 
of the time ob-
served (i.e. 5 to 6 
out of 10 minutes 
observed). 
  

Students model 
classroom expecta-
tions already set by 

the teacher less 
than 50% of the 
time observed (i.e. 
less than 5 out of 10 
minutes observed). 
  

Classroom 
rules, Conse-
quences, and 
Rewards 

Referral List 

Student Con-
tracts / Behav-
ior Sheets 

Student Reflec-
tions 

Suspension List 

Behavior Chart 

Parent Log 
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ECL3:  Friendship teachers develop and encourage positive relationships with and 
among students. 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples  may in-
clude: 

Uses explicit in-
struction, appropri-
ate words and tone, 
narrates and cor-

rects 90% or more 
of the time (i.e. 9 
out of 10 minutes 
observed). 
  
Students and teach-
ers greet and treat 
each other with 

respect 90% or 
more of the time 
(i.e. 9 out of 10 min-
utes observed). 
  

Uses explicit in-
struction, appropri-
ate words and tone, 
narrates and cor-

rects 70-89% of the 
time (i.e. 7 to 8 of 10 
minutes observed). 
  
Students and teach-
ers greet and treat 
each other with 

respect 70-89% of 
the time (7 to 8 of 
10 minutes ob-
served). 
  

Uses explicit in-
struction, appropri-
ate words and tone, 
narrate and correct 

50-69% of the time 
(i.e. 5 to 6 of 10 
minutes observed). 
  
Students and teach-
ers greet and treat 
each other with 

respect only 50-
69% of the time (i.e. 
5 to 6 of 10 minutes 
observed). 
  
  

Fails to use explicit 
instruction, appro-
priate words and 
tone, narrate and 
correct. 
  
  
Students and teach-
ers greet and treat 
each other with 

respect less than 
50% of the time (i.e. 
less than 5 of 10 
minutes observed). 
  

Observations 

Procedures 
Listed 

Referral List 
  

ECL4:  Friendship teachers maximize instructional time. Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may in-
clude: 

Uses clearly de-
fined rules, rou-
tines, procedures, 
and pacing to en-

sure that no more 
than 5% of instruc-
tional time is lost to 
off-task behavior 
(i.e. no more than 1 
minute lost of 20 
minutes observed). 

Uses clearly de-
fined rules, rou-
tines, procedures, 
and pacing to en-
sure that no more 

than 10% of in-
structional time is 
lost to off-task be-
havior (i.e. no more 
than 2 minutes lost 
of 20 minutes ob-
served). 

Attempts to use 
clearly defined 
rules, routines, pro-
cedures, and pacing 
to only ensure that 

no more than 15% 
of instructional 
time is lost to off-
task behavior (i.e. 
no more than 3 
minutes lost of 20 
minutes observed). 

Fails to use clearly 
defined rules, rou-
tines, procedures, 

and pacing. More 
than 15% of in-
struction is lost to 
off-task behavior 
(more than 3 min-
utes lost of 20 min-
utes observed). 

Classroom 
Rules, Conse-
quences, and 
Rewards 

Procedure List 

Observations 

Timer 
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ECL5:  Friendship teachers create a welcoming environment that motivates students. Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples may  in-
clude: 

Fosters positive 
interactions among 
students to ensure 

that 90% or more of 
the students dem-
onstrate the Friend-
ship core values 
(i.e. 9 to 10 out of 10 
students observed). 
  
Ensure that the 
physical environ-
ment is inviting, 
organized and free 
of clutter, encom-
passes college 
themes, and com-
munity building 
and that they have 
been internalized 

by students.  90% 
or more of the de-
sign components 
are on display 

Fosters positive 
interactions among 
students to ensure 

that 70-89% or 
more of the stu-
dents demonstrate 
the Friendship core 
values (i.e. 7 to 8 
out of 10 students 
observed). 
  
Ensure that the 
physical environ-
ment is inviting, 
organized and free 
of clutter, encom-
passes college 
themes, and com-
munity building 
and that they have 
been internalized 

by students.  70-
89% of the design 
components are on 
display 

Attempts to foster 
positive interac-
tions among stu-
dents to only en-

sure that 50-69% or 
more of the stu-
dents demonstrate 
the Friendship core 
values (i.e. 5 to 6 
out of 10 students 
observed). 
  
Attempts to ensure 
that the physical 
environment is in-
viting, organized 
and free of clutter, 
encompasses col-
lege themes, and 
community build-
ing and that they 
have been internal-
ized by students.  

50-69% of the de-
sign components 
are on display. 

Fails to foster posi-
tive interactions 
among students. 

Less than 50% or 
more of the stu-
dents demonstrate 
the Friendship core 
values (i.e. less than 
5 out of 10 students 
observed). 
  
Fails to ensure that 
the physical envi-
ronment is inviting, 
organized and free 
of clutter, encom-
passes college 
themes, and com-
munity building 
and that they have 
been internalized 
by students.  The 
classroom environ-
ment has less than 

50% of the design 
components on dis-
play. 

Learning Envi-
ronment 
Checklist Feed-
back 

Observations 

Core Values 
Listed 

Student Reflec-
tions 

Rubrics for Col-
laborative 
Learning 

Pictures of the 
Classroom 

  



Value Driver 4: Organizational Strength & Viability 

Friendship Public Charter School • Performance Behavior Rubric  

OSV1: Friendship teachers are reliable and uphold their professional responsibilities. Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples include: 

Carries out assign-
ments conscien-
tiously and punctu-
ally, keeps meticu-
lously records and 
is never late.  
Teacher is absent 1-
2 days. 

Is punctual and 
reliable with paper-
work, duties, and 
assignments; keeps 
accurate records.  
Teacher is absent 3-
5 days. 

Occasionally skips 
assignments, is late, 
makes errors in re-
cords, and misses 
paperwork dead-
lines.  Teacher is 
absent 5-8 days. 

Frequently skips 
assignments, is late, 
makes errors in re-
cords, and misses 
paperwork dead-
lines.  Teacher is 
absent 10 or more 
days. 

E-Time atten-
dance record 

Completed as-
signments 

OSV2:  Friendship teachers maintain open, honest, and respectful communication 
with all stakeholders 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples include: 

Teacher proactively 
informs the school 
leadership of any 
concerns and 
reaches out for help 
and suggestions 
when needed.  Will 
try to problem 
solve and mediate 
the situation in 
support of the 
school goals. 

The teacher keeps 
school leadership 
informed about 
concerns and asks 
for help when it’s 
needed. 

Teacher is reluctant 
to share concerns 
with school leader-
ship or ask for help. 

 Teacher bottles up 
concerns or con-
stantly complains 
and is not open to 
help. 

Email ex-
change 

Meeting 
Notes 

OSV3:  Friendship teachers maintain high standards of ethics and use good judgment 
in and beyond the school. 

Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples include: 

Is invariably ethi-
cal, honest, and 
above-board, uses 
impeccable judg-
ment, and respects 
confidentiality 
100% of the time.  
Teacher presents a 
consummate pro-
fessional and al-
ways observes ap-
propriate bounda-
ries. (100%)  
Teacher dresses 
professionally 
every day. 

Is ethical above-
board, uses judg-
ment, and main-
tains confidentiality 
with student re-
cords 95% of the 
time.  Teacher dem-
onstrates profes-
sional demeanor 
and maintains 
boundaries 95% of 
the time.  Teacher 
dresses profession-
ally every day. 

Is ethical above-
board, uses judg-
ment, and main-
tains confidentiality 
90% of the time.  
The teacher some-
times uses bad 
judgment, is less 
than completely 
honest, and dis-
closes student in-
formation.  Teacher 
demonstrates pro-
fessional demeanor 
and maintains 
boundaries 90% of 
the time.  The 
teacher occasionally 
acts and/or dresses 
in an unprofes-
sional manner and 
violates bounda-
ries. 

Is ethical above-
board, uses judg-
ment and maintains 
confidentiality 85% 
or less of the time.  
The teacher acts in 
an ethically ques-
tionable manner, 
user poor judg-
ments and/or stu-
dent information.  
Teacher demon-
strates professional 
demeanor and 
maintains bounda-
ries 85% or less of 
the time.  The 
teacher frequently 
acts and or dresses 
in an unprofes-
sional manner and 
violates bounda-
ries. 

Dresses 
appropri-
ately 

Awards/
Certificates 
from Lead-
ership 

Recom-
mendation 
letters from 
leadership
(i.e.: De-
partment 
Chair, 
Coaches) 

Survey 
data 
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OSV.4  Teachers maintain accurate records of student progress Evidence/Artifacts 

Exemplary (4) Proficient (3) In Progress (2) Unsatisfactory (1) Examples/Artifacts 

Records and up-
dates student atten-
dance and progress 
using PowerSchool, 
analyzes student 
progress using sys-
tems (including Big 
Boards, Data Track-
ers, Behavior 
Trackers and Stu-
dent Data sheets) 
and communicates 
with students and 
parents.  Most stu-
dents (3 out of 4 
students asked) can 
explain systems 
and how they im-
pact student learn-
ing. 

Records and up-
dates student atten-
dance and progress 
using PowerSchool, 
analyzes student 
progress using sys-
tems (including Big 
Boards, Data Track-
ers, Behavior Track-
ers and Student 
Data sheets) and 
communicates with 
students and par-
ents. Some students 
(2 out of 4 students 
asked) can explain 
systems and how 
they impact student 
learning. 

Records and up-
dates student atten-
dance and progress 
using PowerSchool.  
Some students (2 
out of 4 students 
asked) can explain 
systems and how 
they impact student 
learning. 

Does not use sys-
tems to record or 
update student pro-
gress.  Data may 
not be accurate or 
timely. 

Grade books 

Power school 

Report cards 

Progress re-
ports 

Big Boards 

Data tracker 
(pre-, mid-, and 
post-assessments) 

Student data 
sheets 

Bridge week 
plans 



 

Friendship Public Charter School • Portfolio Cover Sheet  

1) INTRODUCTION: 
 Teaching Philosophy 

 Copy of Daily Schedule 

 Self-Assessment 

o Self-Assessment of Past Performance 

(beginning of year) 

o Mid-Year Conference Reflection (middle 

of year) 

o Self-Assessment Rating/Rubric (end of 

year) 

 Latest Dashboard (updated throughout 

year; may want to show progress from 

beginning to end) 

 Feedback Received 

o Observation/Teacher Trackers 

o Mid-Year Evaluation Form 

o End-of-Year Evaluation Form 

2) INDIVIDUAL TARGETS: 
 Grade Level Growth Data 

 Classroom Attendance Data 

 Artifacts for Self-Selected Goals 

o Goal 1 Artifacts/Evidence – based on Ru-

bric Value Driver 

 Beginning of Year 

 Middle of Year 

 End of Year 

o Goal 2 Artifacts/Evidence – based 

on Rubric Value Driver 

 Beginning of Year 

 Middle of Year 

 End of Year 

3) PERFORMANCE BEHAVIORS RU-
BRIC: 
 Artifacts/Evidence for Other Meas-

ures in the Rubric (not already 

measured by individual targets) 

o Organized in Same Order as 

Rubric/By Value Driver 

o Extra Support Items 

 Above & Beyond Activi-

ties/Extra Examples 

 Documentation of School-

Wide or Grade-Level Pro-

gress 



Mid-Year Conference: 
 
Please review the portfolio cover sheet.  What have you already collected?  What is missing?  Do you have examples of a 
range of work and projects from the first half of the year? 
 
 
 
 
 
 
What are you particularly proud of?  What are the highlights of your year so far? 
 
 
 
 
 
 
 
What do you need support with?  Is there a particular part of the rubric or portfolio process that you feel unsure about? 
 
 
 
 
 
 
 

End-of-Year Evaluation: 
 
Please finalize your portfolio table of contents using the portfolio cover sheet.   Ensure that you have documented a full 
picture of your progress from beginning to end.  What pieces of the portfolio directly connect to your self-selected goals and 
are particularly important to you? 
 
 
 
 
 
 
 
 
 
How have you grown over the course of the year?  How does your portfolio demonstrate that growth?  

Friendship Public Charter School • Portfolio Reflection Sheet  



 

Friendship Public Charter School • Self -Rating Form 

For each rubric standard, please give yourself a self-rating of 4 (exemplary), 3 (proficient), 2 
(in progress), or 1 (unsatisfactory) .  Then, address your individual targets in more detail.  
Your supervisor will do the same, so you can compare notes and discuss. 

Rubric Value Driver 1: Excellent Teaching & Learning (ETL, 
15%) 

Your Self-
Rating Mid-
Year 

Supervisor 
Rating Mid
-Year 

Your Self-
Rating 
EOY 

Supervisor 
Rating 
EOY 

ETL1: Teachers know the content they teach and how to de-
liver it to students. 

    

ETL2: Teachers develop learning activities aligned to standards 
and objectives. 

    

ETL3: Teachers focus students on lesson objectives and stan-
dards. 

    

ELT4: Teachers use data to inform instruction and decisions.     

ETL5: Teachers use practices & techniques from the DICE 
handbook to meet the needs of all learners.                                                                                      

    

ETL6: Teachers use effective literacy strategies across all con-
tent areas. 

    

ETL7: Teachers consistently and appropriately address the 
needs of all students. 

    

ETL8: Teachers develop varied assessments to measure student 
mastery of standards. 

    

Rubric Value Driver 2: Outstanding Leadership (OL, 5%) Self-Rating 
Mid-Year 

Supervisor 
Rating Mid
-Year 

Self-
Rating 
EOY 

Supervisor 
Rating 
EOY 

OL1: Teachers are active and effective participants in the pro-
fessional learning community. 

    

OL2: Teachers actively contribute to a positive school culture 
and climate. 

    



 

Friendship Public Charter School • Self -Rating Form 

OL3: Teachers consistently seek and share best prac-
tices and work to develop others. 

    

OL4: Teachers are positive team players who contrib-
ute ideas, expertise, and time to the overall Friend-
ship mission. 

    

Rubric Value Driver 3: Environment Conducive to 
Learning (ECL, 15%) 

Self-Rating 
Mid-Year 

Supervi-
sor Rating 
Mid-Year 

Self-Rating 
EOY 

Supervisor 
Rating EOY 

ECL1: Teachers engage all stakeholders to support 
student achievement. 

    

ECL2: Teachers reinforce high expectations for stu-
dent behavior in and beyond the classroom. 

    

ECL3: Teachers develop and encourage positive rela-
tionships with and among students. 

    

ECL4: Teachers maximize instructional time.     

ECL5: Teachers create a welcoming environment that 
motivates students. 

    

Rubric Value Driver 4: Organizational Strength & 
Viability (OSV, 5%) 

Self-Rating 
Mid-Year 

Supervi-
sor Rating 
Mid-Year 

Self-Rating 
EOY 

Supervisor 
Rating EOY 

OSV1: Teachers are reliable and uphold their profes-
sional responsibilities. 

    

OSV2: Teachers maintain open, honest, and respectful 
communication with all stakeholders. 

    

OSV3: Teachers maintain high standards of ethics and 
use good judgment in and beyond the school. 

    

OSV4: Teachers maintain accurate records of student 
progress. 

    



Please provide more detail about your progress towards your specific individual goals and 
the self-selected areas of the rubric where you have chosen to focus your growth for the year: 

Friendship Public Charter School • Self -Rating Form 

Target   Your Comments Mid
-Year 

Supervisor Com-
ments Mid-Year 

Your Comments 
EOY 

Supervisor Com-
ments EOY 

Individual Target 
#1: 
 
80-100% of students 
moving at least one 
grade level 
 
 
 
 
 
 

Ex: 
 
At this point, 85% of 
my students have 
moved more than 0.6 
grade levels—this 
means that they are on 
track to move at least 
one grade level by the 
end of the year. 

Ex: 
 
After reviewing the 
class  Data Dashboard 
following mid-year 
Fountas & Pinnell 
assessments, it became 
clear that the majority 
of students were on 
track to progress. 
Terra Nova looks to be 
at about 75%. Overall, 
good work!  

Ex:  
 
As predicted, about 
85% of my students 
have moved at least 
one grade level this 
year in reading.  How-
ever, I am still waiting 
for Terra Nova math 
scores. 

Ex: 
 
Strong showing in 
reading—on target 
throughout the year.  
Math is pending—
update later. 

Individual Target 
#2: 
 
25% of students mov-
ing more than one 
grade level 
 
 
 
 
 
 
 
 
 

    

Individual Target 
#3: 
 
95% (elem.) or 92% 
(sec.) 
Attendance 
 
 
 
 
 
 
 
 
 

    



Additional Notes from Discussion: 

___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________ 

 

Your Signature Mid-Year: ____________________________________________________  Date: _______________ 

Supervisor Signature Mid-Year: _______________________________________________  Date: _______________ 

Your Signature EOY: ________________________________________________________  Date: _______________ 

Supervisor Signature EOY: ___________________________________________________  Date: _______________ 

Friendship Public Charter School • Self -Rating Form 

Target   Your Comments Mid
-Year 

Supervisor Com-
ments Mid-Year 

Your Comments 
EOY 

Supervisor Com-
ments EOY 

Individual Target 
#4: 
 
Self-Selected: 
 
 
 
 
 
 

    

Individual Target 
#5: 
 
Self-Selected: 
 
 
 
 
 
 
 
 

    



 

Friendship Public Charter School • Classroom Observation Checklist (Evaluative)  

Friendship Public Charter School: Sample Classroom Observation Report 

Grade Course Teacher   #Students Date   
Overall 

Rating 

    Teacher ID     Time     

Indicators Behaviors 

Full 
Evi-

dence                                 

1.0 

Partial 
Evi-

dence                                 

0.5 

No 
Evi-

dence                                              

0.0 

Non-
Appli-
cable                                                     

N/A 

Average 

Excel-

lent 
Teach-
ing and 

Learn-

ing 

ETL1: Content 

Delivery 

Factually correct?      

 
Well-organized?      

Clearly communicated?     

Tailored to student interests or needs?     

ETL 2:  Objec-
tives and 

Standards 

Learning objective is on display?     

 
Essential questions used as a guide for student learning?     

ETL 3:  Objec-
tives and 

Standards 

Learning objective communicated to the students?     

 

Students able to communicate the learning objective?     

Students can communicate how their work relates to the 

objective? 
    

Students can communicate how the objectives will be as-

sessed? 
    

Students can communicate their personal goals or profi-

ciency? 
    

ETL4: Data 

Driven 

Are students grouped based on mastery of standards?     

 Differentiated materials used to meet student needs?     

Is there evidence of student choice?     

ETL5: Instruc-
tional Prac-

tices 

Is summarizing and note-taking used?     

 

Is collaborative problem solving used?     

Is higher-level questioning used?     

Are graphic organizers and advanced graphic organizers 

used? 
    

Are students analyzing what they read?     

Is turn and talk used?     

Is the teacher providing feedback to students?     

ETL6: Literacy 

Strategies 

Students synthesizing what they read?     

 
Students engaged in questioning about what they read?     

Students making connections?     

Students visualizing what they read?     

ETL7: Learn-

ing Styles 
Instruction differentiated to meet various learning styles?      

ETL8: Assess-

ment 

Authentic performance tasks being used?     

 
Students reflecting on what they've learned?     

Writing prompts being used?     

Quizzes or tests being used?     



 

Friendship Public Charter School • Classroom Observation Checklist (Evaluative)  

Out-
standing 
Leader-

ship 

OL1: PLC 
Are other colleagues or support staff (i.e. para) co-

teaching?  
     

Envi-
ronmen

t Con-
ducive 

to 

Learn-

ing 

ECL1/2/4: Stu-
dent Engage-

ment  
& Behavior 
(Time-on-

Task) 

Total number of students 

in the class =  
  

Fraction of Engaged Students 

 

>3/4 >1/2 >1/4 0 

1.  Reading                                                                      

2.  Writing                                                                        

3.  Conversing about lesson being taught                                                                     

4.  Problem solving / Working with hands-on materials                                       

5.  Modeling the expected behaviors     

Are rules, routines, and procedures clearly defined?     

Is pacing done effectively?     

Is the teacher providing explicit instructions?     

ECL3: Positive 

Relationships 

Is the teacher using the appropriate words and tone?     

 Is the teacher narrating to encourage positive behavior?     

Are students using the appropriate words and tone?     

ECL5: Physi-
cal Environ-

ment 

Essential Questions      

 

Do Now     

Date/Agenda      

Focused Wall      

Word Wall      

Test-taking Strategies (PLORES)     

Grade-level Standards     

Core Values     

Exemplar current student work     

Strategies for Writing with a rubric     

A resource center     

Data Wall     

I Can Statements     

Rules and Procedures     

Neatness     

Centers and Stations     

Purposeful Classroom Arrangement     

Flexible Groups     

Org 
Strengt

h 

OSV4: Student 

Progress 
Student progress displayed & updated?                                                              

(i.e. Big Boards updated) 
     

Comments   

Observer's Name   Signature   



 

Friendship Public Charter School •  Teacher Tracker Sample  

Subject Campus

  Debrief  Pre-Conference

  Model  Improvement Meeting

 Environment Check  Co-teach  Real Time Coaching

  PD  Other

Next Step for Administrator/Coach Next Step for Teacher

ECL4: Friendship teachers maximize instructional learning time. SMART goal:  Teacher and coach 

will work on using 3 steps of behavior management plan.  Particulary focusing on teacher voice, 

clear and explicit instructions and holding students accountable.

Performance Management 

Goal (s)

Observation

Planning

Data Talks

Type of Interaction

Evidence of Work (include positive comment of teacher work)

Teacher Tracker (for Administrators/Coaches)

Time 12:30 p.m. Math Friendship Fantastic Campus

10/6/2010Teacher Name Ms. Wonderful Date

Met with teacher to review PM goals.  Teacher needs to work on ECL4 and behavior management.  Set 
SMART goal that we will work on using 3 steps of behavior management plan and will focus on teacher 
voice and student accountability.  Created action plan for reaching goals.  Will reevaluate in 3 weeks. 
Teacher is very excited and willing to meet with me.  We had a few problems last year getting into the 
classroom and the teacher was not receptive to coaching.  This year, the teacher and I are really getting off 
to a great start and are excited to be working together. 

Teacher will complete lessons for next week, so 
that when we meet to plan we will not have to 
write them from scratch.  Teacher will email me 
the lessons 2 days before we meet (10/10).  We 
will meet on 10/12 in teacher’s room. Also, 
teacher will review look fors that I send for model 
lesson tomorrow.  Teacher will send me any ques-
tions tonight. so that I can answer the questions 
and make sure the teacher fully understands the 
model lesson. 

I will model teacher voice tomorrow for teacher 
and send look fors for model lesson.  Teacher and 
I will co-plan how to give those clear expectations 
to students.  
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Positive Comment
Written Feedback (to be given to teacher )

Admin/Coach Name Signature

Delta/Next Steps 

Positive Comment

Mr. Super Star Coach Mr. Super Star Coach 

 Look over the look fors that I send you for my model lesson tomorrow.  Let me know ASAP if there are 
any questions you have about what I will be doing tomorrow in your classroom.  - Complete your lesson 
plans for next week and send them to be prior to 10/10 so that when we meet on 10/12 we can immedi-
ately begin looking at the lesson for the clear directions and not worry about writing the lesson in our 
meeting.   - I will come to your room tomorrow at 10am to model the lesson.  - I will meet you at 2:45 in 
your classroom on 10/12 to plan with you. 

You were very reflective about your work last year and recognize that there are needs when it comes to 
behavior management.  You also see exactly what we need to do and we have mapped out clear, attain-
able goals so that you will be able reach your performance management goals that you have created.   

Thank you so much for being so open to working with me this year.  I am very excited about our work 
together and I am confident that we will reach our SMART goals! 



 
 

 

 


