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On the cover of this guidebook are the six core beliefs of DCPS. They are:

n  All children, regardless of background or circumstance, can achieve at the
highest levels.

n Achievement is a function of effort, not innate ability.
n We have the power and responsibility to close the achievement gap.
n Our schools must be caring and supportive environments.
n It is critical to engage our students’ families and communities as valued partners.
n Our decisions at all levels must be guided by robust data.

These core beliefs are the foundation of our work as a school system. They speak to the 
incredibly powerful idea that, despite the challenges that many of our students face, 
we have the ability to make a dramatic, positive impact on their lives. Our hope is that 
the professional development opportunities outlined in this guidebook will help us 
increase that impact and, in doing so, broaden the life opportunities of the children of 
the District of Columbia.

Michael DeAngelis Simona Monnatti

© 2010. All rights reserved.



1

TABLE OF CONTENTS

	 3	 Letter from the Chancellor

	 4	 The DCPS Vision for Professional Development

	 6	 Resources for Classroom Teachers 

	16	 Resources for Other School Staff

	24	Concluding Message



2 REAChiNg high ExpECTATiONS: pROFESSiONAL DEvELOpmENT AT DCpS2

Bel Perez Gabilondo



33

Dear DCpS Educators,
I believe profoundly that professional development is one of the keys to our success at DC Public Schools. Our most important 
goal is serving our students with excellence, and the only way we can do that is for all of us to become the best educators that 
we can be. DCPS is committed to supporting you as you seek to improve your service to children and invest in your own career.

We believe that achievement is a function of effort, not innate ability, and that this is also true for the adults who serve our 
students. The more we put into improving our practices, the more our students will benefit. 

This guide highlights the professional development resources available to you and offers advice on getting the best use of them. 
Two themes you’ll see over and over again: the most effective professional development is grounded in your daily practice and 
includes learning and collaboration with your colleagues.

Professional development never seems like the most pressing item on the agenda. But it’s exactly the thing that moves you from 
where you are to where you need to go.

Our students are counting on us.

Sincerely,

Kaya	Henderson
Interim Chancellor, District of Columbia Public Schools
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Professional	development	is	crucial	to	our	collective	success	and	central	to	our	belief	in	continuous	improvement. The best 
schools are focused on the learning of children and adults. This is why we are working to provide educators with outstanding 
support. Our specific focus on job-embedded professional development is reflected in the DCPS Effective Schools Framework, 
which outlines the key areas for district reform.

ThE DCpS viSiON FOR 
pROFESSiONAL DEvELOpmENT 

Over the past four years, we have increased spending on 
professional development by more than 400%. Much of this 
investment is in the full implementation of the instructional 
coach program, which provides job-embedded support for 
teachers. We have also provided a significant amount of job-
specific training outside the coach program.

Our professional development efforts are guided by the 
performance data collected through IMPACT, which enables 
us to appropriately differentiate our support. IMPACT 

assessments also provide regular opportunities for all of our 
school-based employees to receive feedback and suggestions 
for improvement. 

Everyone in our system plays a critical role in improving 
student outcomes. With a great teacher in every classroom 
and terrific staff members throughout our schools, our 
students will graduate prepared for success in college, the 
workforce, and life.



55

Michael DeAngelis



6 REAChiNg high ExpECTATiONS: pROFESSiONAL DEvELOpmENT AT DCpS

coach promotes reflective practice and continuous learning. 
Instructional coaches have no evaluative duties and play no 
role in a teacher’s evaluation.

“Our coach led a six-week intervention session during 
which the K–2 teachers met twice weekly during 
the morning block. We each identified a group of 
students whose progress was not sufficient in reading. 
We looked at DIBELS and TRC data to identify areas 
of weakness, and then we planned interventions for 
those students. Our coach helped us find resources 
and facilitated discussions on methods for teaching 
fluency and other skills. We all saw reading growth in 
our students.” 

— ALAInA FELDER, TEAChER, WALkER-JOnES EC

Resources for All Teachers

RESOuRCE 1: iNSTRuCTiONAL COAChES

“My instructional coach has helped me collaboratively 
plan with my colleague. He also helps me enhance 
my lessons by making them more rigorous with higher 
order thinking questions.” 

— DIOnnE hAMMIEL, TEAChER, BuRROuGhS EC

School-based instructional coaches support and enhance 
teacher practice through differentiated, job-embedded 
professional development. The instructional coach analyzes 
data and student work, plans with teachers, observes 
lessons and debriefs with teachers, co-teaches, and models 
effective lessons. The instructional coach is a valuable 
resource within the school community and can offer teachers 
a range of proven instructional strategies. The instructional 

	 1.	 Discuss	your	concerns	openly.

	 2.	 Ask	the	coach	to	model	a	lesson	for	you.

	 3.	 Establish	a	common	meeting	time	and	stick	to	it.

	 4.	 Don’t	be	afraid	to	ask	for	help.

	 5.	 Be	accepting	of	constructive	feedback.

	 6.	 Collaborate	on	lesson	and	unit	plans.	

	 7.	 Ask	the	coach	to	visit	your	classroom	and	provide	
evidence-based	feedback.

	 8.	 Ask	the	coach	to	sit	in	on	parent	conferences.

	 9.	 Ask	the	coach	to	videotape	your	lesson;	then	view	the	
video	together.	Discuss	strengths	and	areas	for	growth.

	10.	 Communicate	with	each	other	frequently.

	11.	 Seek	the	coach’s	advice	on	other	professional	
development	opportunities.

	12.	 No	matter	how	small	you	may	think	they	are,	all	questions	
and	concerns	are	important.	So	please	ask!

An InstructIonAl coAch’s AdvIce to teAchers 
by roderick taylor, Burroughs ec

6

RESOuRCES FOR  
CLASSROOm TEAChERS 
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RESOuRCE 2: mASTER EDuCATORS

“It’s great when teachers come to the post observation 
conference with a series of questions or concerns 
they’d like to address with me. I see myself as a 
support to teachers, and I always want to address the 
specific needs of the person I’m meeting with.” 

– ALICIA hERVEy, DIRECTOR OF ThE MASTER EDuCATOR PROGRAM

Master educators provide professional development to 
teachers in multiple ways. The primary structure through 
which they do this is the “post observation conference” 
(POC). The POC is designed to provide master educators and 
teachers the opportunity to discuss the teacher’s Teaching and 
Learning Framework (TLF) ratings following an observation. 
During POCs, master educators and teachers discuss areas 
of strength and areas for growth. The POC also serves as 
an opportunity for master educators to provide teachers 
with content-specific guidance. In addition to POCs, master 
educators support teachers through individual appointments, 
workshops, and presentations to school staff. For more 
information about professional development provided by 
master educators, please e-mail impactdcps@dc.gov.

“I am currently taking the master educators’ Teach 
1: Elementary Mathematics course. Starting the 
first week, I gained a greater understanding of the 
ideas within Teach 1, and I was able to immediately 
begin to refine my objectives to be more specific 
and measurable. The course also taught me how to 
better align each part of a lesson with the objective. 
My increased understanding of Teach 1 has led to 
sharper lesson planning, clearer instruction, and 
improved scores on my IMPACT assessments by both 
my principal and master educator. I am definitely 
pleased with the outcomes of this professional 
development experience!” 

– EILEEn hASSETT MORRELL, TEAChER, WALkER-JOnES EC

“I just got my ImPAct Assessment.  
WhAt should I do noW?”

•	 Make	sure	you	understand	all	of	your	scores	and	
comments.	Ask	your	observer	for	further	clarification	if	
necessary.

•	 Work	with	your	instructional	coach.	It’s	useful	to	show	
the	coach	your	scores	and	comments	so	that	she	or	he	
can	have	the	information	necessary	to	help	you.	With	the	
coach,	consider	selecting	a	particular	Teach	standard	to	
focus	on	at	first.

•	 Ask	your	principal	for	advice.	Supporting	teachers	
on	instruction	is	one	of	the	most	important	parts	of	a	
principal’s	job.

•	 Attend	one	of	the	Teach	sessions	offered	by	the	Office	
of	Professional	Development	at	the	Logan	Professional	
Development	Center.	Session	facilitators	give	out	their	
contact	information	so	that	you	can	follow	up	and	
continue	your	learning.

•	 Observe	a	teacher	who’s	strong	in	an	area	you’d	
like	to	improve.	Ask	your	coach	or	principal	for	a	
recommendation.

•	 Access	relevant	resources	from	the	online	Educator	
Portal.



REAChiNg high ExpECTATiONS: pROFESSiONAL DEvELOpmENT AT DCpS

sAmPle dcPs ProfessIonAl develoPment sessIons

RESOuRCE 3: OFFiCE OF pROFESSiONAL 
DEvELOpmENT

The Office of Professional Development facilitates daily 
workshops and training modules at the Logan Professional 
Development Center, as well as in school buildings as 
requested. Sample DCPS professional development sessions 
are shown below. For an up-to-date catalogue, log in to PD 
Planner.

RESOuRCE 4: pD pLANNER

We are all self-directed learners, and we need and deserve 
to individualize our own professional learning. PD Planner 
is an online catalogue of activities for DCPS educators that 
enables you to target your professional development where you 
need it most. Once you log in, you can browse offerings and 
register for workshops presented by DCPS, the Washington 
Teachers’ union, and other organizations. When the workshop 
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Applying	Principles	of	the	Teaching	and	
Learning	Framework	in	ESL	Classrooms
This	workshop	focuses	on	how	to	
design	lessons	and	activities	for	
English	Language	Learners	using	on	
the	principles	of	the	Teaching	and	
Learning	Framework.	Teachers	create	
SMART	objectives	based	on	WIDA	
language	proficiency	standards;	design	
scaffolded	activities	for	ELLs	to	promote	
higher-order	thinking;	develop	practice	
and	application	activities	that	provide	
multiple	ways	for	ELLs	to	engage	with	
content;	practice	writing	effective	
comprehension	checks	for	ELLs	at	levels	
1	through	4;	and	design	scaffolded	oral	
and	written	assignments	for	ELLs	at	
different	proficiency	levels.

Digital	Media	in	the	Classroom
Digital	media	provides	new	ways	to	
communicate	and	create	knowledge.	By	
the	end	of	the	workshop,	participants	
create	a	student-centered	activity	that	
uses	at	least	one	of	the	digital	tools	
from	the	workshop	and	that	advances	
understanding	of	key	content	standards.

Everyday	Math	Games
Participants	develop	effective	strategies	
for	implementing	games	as	a	tool	for	
skill	building	and	assessment	in	math	
classrooms.

Phonemic	Awareness
This	workshop	provides	K-6	teachers	
the	skills	they	need	to	explicitly	teach	
phonemic	awareness.	Participants	
will	study	the	five	elements	of	
scientifically-based	reading	research;	
define	phonological	awareness	and	its	
components;	identify	the	progression	
of	phonemic	awareness	skills	and	how	
each	connects	with	DIBELS;	and	learn	
how	to	effectively	teach	each	skill.

SMART	Board:	The	Basics
This	workshop	is	designed	to	provide	
a	general	introduction	to	the	basic	
functionality	of	a	SMART©	interactive	
whiteboard.	The	course	includes	
guidance	on	how	to	use	the	hardware	
and	software,	access	SMART©	software	
and	Smarttech.com	resources,	and	
create	a	lesson	using	the	SMART	
Board©.

Specially	Designed	Academic	Instruction	
in	English
This	interactive	workshop	focuses	
on	strategies	for	teaching	academic	
content	to	English	Language	Learners	
in	the	general	education	classroom.	
The	strategies	build	on	key	elements	of	
the	Teaching	and	Learning	Framework	
and	include	connecting	lessons	to	prior	
knowledge;	differentiating	instruction;	
targeting	multiple	learning	styles;	and	
making	cultural	connections.

Teach	1:	Lead	well-organized,	objective	
driven	lessons
Participants	improve	their	lesson	
objective	writing	skills,	develop	strategies	
for	explaining	the	importance	and	
relevance	of	objectives	to	students,	
and	review	methods	for	ensuring	that	
the	lesson	connects	to	students’	prior	
knowledge.

Teach	2:	Explain	content	clearly
Participants	explore	the	effective	use	of	
developmentally	appropriate	language	
and	practice	strategies	for	explaining	
content	clearly	to	increase	student	
understanding	of	content.
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Teach	3:	Engage	students	at	all	learning	
levels	in	rigorous	work
Participants	analyze	data	to	determine	
student	learning	levels;	learn	
differentiation	strategies,	such	as	flexible	
grouping,	tiered	instruction,	and	leveled	
text;	and	create	challenging	lesson	
plans.

Teach	4:	Provide	students	with	multiple	
ways	to	engage	with	the	content	
Participants	build	their	skills	to	help	
students	of	all	levels	engage	with	lesson	
content	through	a	variety	of	approaches.

Teach	5:	Check	for	student	understanding
Participants	evaluate	and	apply	various	
strategies	for	effectively	monitoring	
student	understanding	of	lesson	content.

Teach	6:	Respond	to	student	
misunderstandings
Participants	learn	scaffolding	
techniques	for	responding	to	student	
misunderstandings	and	develop	
strategies	for	anticipating	them.

Teach	7:	Develop	higher-level	
understanding	through	effective	
questioning
Participants	categorize	questions	by	
type	and	level	of	rigor;	create	probes	
that	promote	higher-level	understanding;	
apply	and	evaluate	multiple	questioning	
strategies;	and	explore	the	relationship	
between	effective	questioning	and	
student-centered	learning.

Teach	8:	Maximize	instructional	time
Participants	learn	strategies	for	
maximizing	instructional	time	and	
improving	classroom	management	skills.

Teach	9:	Build	a	supporting,	learning-
focused	classroom	community
Participants	develop	strategies	for	
investing	students	in	their	work	and	
explore	ways	to	build	supportive	
relationships	with	students.

Using	Palms	to	Administer	DIBELS	and	
TRC	Assessments
In	this	hands-on	workshop,	K-5	teachers	
learn	how	to	administer	DIBELS	and	

TRC	assessments	using	handheld	
devices	and	study	how	these	various	
assessments	diagnose	early	literacy	
skills.

Using	Technology	to	Enhance	Early	
Literacy
Teachers	learn	to	integrate	technology	
with	scientifically-based	reading	
strategies	focused	on	PK-5	students.	
Participants	use	data	to	plan	and	create	
standards-based	reading	lessons	using	
technology	resources	available	within	
DCPS.

What’s	Different	About	Teaching	Reading	
to	Students	Learning	English?
This	training	provides	teachers	with	an	
understanding	of	the	basic	research	
on	learning	to	read.	Reflecting	on	
this	research,	teachers	develop	an	
understanding	of	how	learning	to	read	
in	English	differs	for	native	English	
speakers	and	English	Language	
Learners.

is complete, you can print out a certificate of completion and, 
when applicable, submit those documents for recertification 
credit with the Office of the State Superintendent of  
Education (OSSE). you can access PD Planner at 
http://dcps.schoolnet.com. your instructional coach or 
principal can provide login information.

Bel Perez Gabilondo



REAChiNg high ExpECTATiONS: pROFESSiONAL DEvELOpmENT AT DCpS

RESOuRCE 5: ThE EDuCATOR pORTAL

The DCPS Educator Portal is a website where educators can 
access information about DCPS programs and policies, read 
internal and external announcements, and take advantage of 
a variety of resources to support their daily work.

new announcements are posted on the Portal every week, 
featuring an array of upcoming professional development 
opportunities offered by both DPCS and external organizations. 
Recent highlights have included a behind-the-scenes 
workshop at the Corcoran Gallery of Art and a nutrition 
education symposium offered by the Food and Drug 
Administration. Additionally, many departments in the 
DCPS Central Office, such as Early Childhood Education, 
maintain subpages on the Educator Portal to provide targeted 
information, resources, and professional development 
opportunities. The Educator Portal also houses teacher-
developed instructional resources as well as information and 
guidance around the TLF and IMPACT. In addition, educators 
can find human resources information on the Portal.

you can access the Portal at http://dcps.dc.gov/educators 
from home or school. you log in using your DCPS e-mail 
address (first.last@dc.gov) and e-mail password. If you have 
trouble logging in, please e-mail citywidemessaging@dc.gov.

Bel Perez Gabilondo

leArnIng from your colleAgues
The	people	you	work	with	every	day	are	some	of	the	greatest	
resources	at	DCPS.	Professional	learning	happens	anytime	
you	help	each	other	improve.

Professional	development	is	…

•	 You	spending	a	planning	period	observing	a	colleague	
who	has	exceptional	classroom	management	skills.

•	 You	and	your	grade-level	teammates	examining	student	
essays	and	identifying	common	trends	to	plan	follow-up	
lessons	for	students	on	all	levels.

•	 You	joining	your	colleagues	in	a	professional	book	group	
once	a	month.

•	 You	and	your	co-teacher	studying	DC	BAS	data	to	identify	
your	students’	strengths	and	areas	for	growth.

A	professional	learning	community	is	…

•	 An	environment	fostering	collaboration	and	personal	
growth.

•	 A	group	of	colleagues	united	in	their	commitment	to	
student	learning.

•	 Teachers	who	share	a	vision,	work	and	learn	
collaboratively,	visit	each	other’s	classrooms,	and	make	
decisions	together	—	all	with	the	goal	of	improved	student	
achievement.

10
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RESOuRCE 6: ThE wAShiNgTON TEAChER’S 
uNiON (wTu)

“I took the WTU class called 
Managing Antisocial Behavior. 
My students last year taught me 
that I needed to refresh my bag 
of tricks for dealing with a variety 
of behaviors. Despite having 

taught for 20+ years, I can honestly say that I learned 
many new things about behavioral psychology and 
how to deal with students who disrupt the learning 
environment. The result: I had new skills and a team 
of colleagues with whom I could problem solve.” 

– PAMELA ROSS, TEAChER, OySTER-ADAMS BILInGuAL SChOOL

Educational Research and Dissemination (ER&D) was 
developed by the American Federation of Teachers (AFT), 
the parent organization of the WTu, as a union-sponsored, 
research-based professional development program.

The WTu can offer ER&D content, along with other 
professional development, after school, on weekends, and 
during district professional development time. ER&D content 
can be delivered as full courses, mini-courses, workshops, 
and institutes. In Spring 2011, courses may include: Advanced 
Computer Technology; Beginning Reading Instruction; Making 
Data and Classroom Assessments Work for you; Managing 
Antisocial Behavior; Organizing the Classroom for Teaching 
and Learning; Psychology and Education of the Exceptional 

Child; Reading Comprehension Institute; Response to 
Intervention; School, Family Community: Supporting Student 
Learning; and Thinking Mathematics. 

In addition, the WTu professional development office can 
coordinate free, site-based professional learning opportunities 
designed to support local school improvement initiatives.

For more information, please call 202-293-8615 or visit 
http://www.wtulocal6.org.

11
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Specialized Resources
This section highlights specialized professional development offerings for particular groups of teachers.

FOR NEw TEAChERS

“I’ve appreciated the ongoing support I’ve received 
from my DCPS mentor, not only because she comes 
each week and provides feedback, but also because, 
as a veteran teacher, she can help me navigate the 
ins and outs of the school system. She’s a great 
resource.” 

— JOnGWOOk kIM, TEAChER, ROOSEVELT ShS

All teachers new to DCPS are invited to new Teacher 
Orientation, a three-day training at the beginning of the year 
to familiarize newcomers with the TLF and district policies. 
In addition, beginning teachers receive mentoring support to 
meet the unique needs and challenges of serving as a new 
teacher. Mentors meet with beginning teachers as part of a 
confidential coaching relationship that includes observations, 
debriefs, data analysis, lesson planning, and unit planning. 
Mentors also provide social and emotional support. The 
program is structured to build new teachers’ capacity to help 
themselves by learning to identify what’s working, what’s 
not, and how to improve. Mentors can work with teachers 
individually or in a school, a subject area, or grade level cohorts. 
Please contact deonne.medley@dc.gov for more information.

FOR SpECiAL EDuCATiON TEAChERS 

PD Planner frequently lists workshops that are particularly 
relevant for special education teachers, on topics such as 
writing effective transition goals and engaging students at all 
learning levels in rigorous work. For more information, see p. 
8. In addition, the Washington Teachers’ union offers a variety 
of relevant courses including Psychology and Education of the 
Exceptional Child (see p. 11).

The DCPS special education teacher portal has information 
regarding upcoming trainings, important special education 
policy documents, and DCPS and external professional 
development resources. Visit the website at https://sites.
google.com/a/dc.gov/educators/groups/special-education-
teachers. 

Special Education Data System (SEDS) training is regularly 
offered by the Office of Data and Accountability so that 
teachers can use the EasyIEP program. Attending an initial 
SEDS training or a refresher is critical to a special education 
teacher’s success. SEDS training assists teachers in 
navigating the data system, accessing Individual Education 
Plans (IEPs), analyzing and entering data, and ordering 
assessments. To sign up for training, visit https://octo.
quickbase.com/db/berthuw6f. 

“WhAt I tell BegInnIng teAchers”
by Akil Kennedy, mentor teacher

Think	carefully	about	what	you’re	doing	in	your	classroom,	
try	to	reflect	on	it	as	best	as	possible,	and	tell	your	mentor	
where	you	need	help.	All	teachers	have	their	own	unique	
challenges.	Admit	your	weaknesses	—	don’t	go	in	and	be	
protective	and	try	to	show	that	you’re	the	best	teacher	in	
the	world.	Show	your	mentor	the	teacher	that	you	really	
are	so	that	he	or	she	can	truly	support	you.

12



The Office of the State Superintendent of Education (OSSE) 
provides professional development, training, and technical 
assistance on topics related to special education. Workshops 
focus on a range of topics including assessment, data-
driven instruction, behavior interventions, secondary 
transitions, and more. To find the full calendar of professional 
development opportunities, visit http://osse.dc.gov/seo/cwp/
view,a,1222,Q,563881,PM,1.asp. 

The Council for Exceptional Children (CEC) is the largest 
international professional organization dedicated to improving 
the educational success of individuals with disabilities and/
or gifts and talents. CEC offers professional development 
including webinars, conventions, and other trainings. The CEC 
website’s Teaching and Learning Center includes articles and 
resources on evidence-based practice and other topics. For 
more information, visit http://www.cec.sped.org.

Autism teachers receive regular coaching on Applied Behavior 
Analysis (ABA), along with trainings during district-wide 
professional development days. These sessions focus 
on using ABA to teach social skills, communication, and 
behavior. Past presentations can be accessed on the special 
education teacher portal (see p.12). In addition, the autism 
lecture series features guest speakers from the community 
who have conducted research or have experience working 
with autism spectrum disorders. These lectures provide 
DCPS professionals with current information and community 
resources related to autism. Announcements are posted on the 
special education teacher portal, and registration is available 
through PD Planner (see p. 8).

Bel Perez Gabilondo
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FOR ENgLiSh LANguAgE LEARNER (ELL) 
TEAChERS

The Office of Bilingual Education (OBE) provides professional 
development designed for educators working with English 
Language Learners (ELLs). Topics include teaching reading to 
ELLs, best practices for ESL and Dual Language classrooms, 
integration of technology, ELL assessment, and more. 
Additionally, at the request of school principals, OBE can 
provide school-based professional development on strategies 
related to working with ELLs. Trainings include: Active 
ESL Co-Teaching, Quality Teaching for English Learners 
(QTEL), Sheltered Instruction Observation Protocol (SIOP), 
Specially Designed Academic Instruction in English (SDAIE), 
Introduction to Dual Language Education, using the English 
Language Proficiency Standards, and Assessing ELL Writing. 
For schedules of current course offerings, or to host a 
workshop at your school, please contact deborah.maatta@
dc.gov. Teachers should also regularly check the ESL/Bilingual 
page on the Educator Portal (https://sites.google.com/a/
dc.gov/educators/groups/ell-bilingual), which includes 
announcements, policies, and online resources.

FOR EARLy ChiLDhOOD TEAChERS 

The Early Childhood Education team, made up of instructional 
specialists and inclusion specialists, is working with all Title 
I schools on two focus areas for the 2010–2011 academic 
year: 1) the GOLD comprehensive child assessment system; 
and 2) the creation of high-quality classroom environments 
for three- and four-year-old children. The instruction and 
inclusion specialists provide individualized, school-specific 
technical assistance. Specialists support teachers and aides 
as well as principals, school-based coaches, and special 
education coordinators. Specialists are available to attend 
grade level meetings, participate in collaborative instructional 
planning, and set classroom goals with teachers, aides, and 
administrators in order to improve teaching and learning. 
Specialists also support schools in differentiating professional 

development offerings for early childhood teachers and aides. 
Please contact ecedcps@dc.gov for further information. 
Teachers should also regularly check the Early Childhood 
page on the Educator Portal (https://sites.google.com/a/
dc.gov/educators/groups/early-childhood), which includes 
announcements, policies, and online resources. The national 
Association for the Education of young Children (nAEyC) 
offers further professional development opportunities at 
http://www.naeyc.org. 

FOR hEALTh/pE TEAChERS

The health and Physical Education department provides 
all-day professional development during the system-wide 
professional development days. The aim is to give teachers 
the knowledge and tools they need to excel. The department 
also offers frequent workshops and trainings at other times on 
topics ranging from physical education for pre-kindergarten 
students to teaching about human sexuality. Sessions are 
listed on PD Planner (see pg. 8). Please contact heather.
holaday@dc.gov for more information. Teachers should 
also regularly check the health/PE page on the Educator 
Portal (https://sites.google.com/a/dc.gov/educators/groups/
physical-education-and-health-educators), which includes 
announcements, policies, and online resources.

FOR CTE TEAChERS

Professional development for Career and Technical Education 
(CTE) teachers focuses on standards and curriculum 
frameworks. The CTE department also provides a series of 
workshops on integrating mathematics education into CTE 
courses. Please contact chiaying.chang@dc.gov for more 
information. Teachers can also find more information on the 
CTE page of the Educator Portal at https://sites.google.com/a/
dc.gov/educators/groups/career-and-technical-educators. 
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FOR TEAChERS AT SpECiAL SChOOLS

At Full Service Schools, additional professional development 
is provided in Strategic Design for Student Achievement, an 
approach to unit and instructional design in classrooms. In 
addition, contractors provide ongoing support for Positive 
Behavior Interventions and Supports (PBIS) and other 
elements of the Full Service Schools model. Please contact 
steven.lafemina@dc.gov for more information.

At schools participating in the Schoolwide Applications Model 
(SAM) program, SAM coaches are available to work with 
teachers and all other staff. SAM coaches focus on Positive 
Behavior Interventions and Supports (PBIS), Response 
To Intervention (RTI) for both behavior and academics, 
developing intervention plans to support students with special 
needs, classroom management strategies, and data collection 
strategies. In addition, the DCPS SAM team and national 

consultants are available to do on-site trainings. Visit the 
SAM page on the Educator Portal at https://sites.google.
com/a/dc.gov/educators/groups/sam-schools. Please contact 
linda.rohrbaugh@dc.gov for more information. 

At Catalyst Schools, professional developers from local and 
national partner organizations regularly present workshops 
and training series. These sessions are targeted to the 
school’s theme and stage of implementation. Please contact 
jon.rybka@dc.gov for more information.

At International Baccalaureate (IB) Schools and schools 
seeking IB status, ongoing training focuses on IB expectations 
and methods, using both DCPS and external resources. Please 
contact jesse.nickelson@dc.gov for more information. The 
International Baccalaureate Organization offers workshops 
and online training for teachers. More information is available 
at http://www.ibo.org/events. 

Michael DeAngelis
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FOR iNSTRuCTiONAL COAChES

Instructional coaches lead a great deal of the professional development for teachers at their schools, but they also need their 
own training and support. Coaches’ continuous improvement is facilitated by professional development specialists from the 
DCPS Office of Professional Development.

“As Instructional Coaches, it is critical we understand the change process. One of the most helpful trainings that 
I have attended was on the Concerns Based Adoption Model (CBAM), which identifies and suggests ways to 
assess seven stages of concern when adopting an innovation. This information has been invaluable to me in my 
work to support teachers as they enhance their professional practice.”

— JAnICE CARTER-BOWDEn, InSTRuCTIOnAL COACh, LASALLE-BACkuS EC

RESOuRCES FOR  
OThER SChOOL STAFF 

PD specialists assist instructional coaches by providing 
ongoing feedback on coaching practices. PD specialists 
also help coaches track student and teacher progress. 
Through coach cohort meetings, site visits, and regular 
communication, PD specialists listen to concerns, offer 
feedback and suggestions, and support coaches’ critical 
thinking about their work. ultimately, PD specialists provide 
individualized support to instructional coaches to ensure 
strong instructional practices that promote high levels of 
student achievement.

Coach institutes are daylong opportunities for coaches to 
come together to share practices, learn from expert educators, 
and study research-based strategies for effective instruction. 
In addition, each month, coaches come together for 
professional development designed to enhance their practice. 
Topics include understanding the elements of the coaching 
cycle, developing productive relationships with teachers and 
administration, and using data to drive instruction.

Additionally, before each district-wide professional 
development day, PD specialists train coaches on the 
district-wide modules that they will deliver in their schools. 
Specialists work with coaches to support their knowledge of 
the information to be presented, and strategize ways to embed 
new practices at their schools. Specialists are also available 
to provide on-site support for coaches during district-wide 
professional development days.

Coaches are invited to take advantage of Teach modules and 
other sessions available through PD Planner (see p. 8), as 
well as professional development offerings of the Washington 
Teachers’ union (see p. 11). These and other opportunities 
are linked through the Instructional Coach page on the 
Educator Portal (https://sites.google.com/a/dc.gov/educators/
groups/instructional-coaches), which provides TLF resources, 
professional development modules, and information about 
PD Planner. Please contact alice.bartley@dc.gov for more 
information.
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FOR mENTOR TEAChERS

Like coaches, mentor teachers must both support the 
development of others and ensure their own continuous 
improvement. The primary avenues for mentor professional 
development are coaching from the mentor supervisor, 
monthly mentor forums, and monthly cohort meetings. At 
mentor forums, individual mentors present a professional 
development topic or case study to the rest of the group. At 
grade-level cohort meetings, mentors problem-solve common 
challenges. In addition, cohorts conduct “focus walks,” 
in which mentors come together to observe classes and 
strategize ways to support teachers. Finally, each new mentor 
is paired with a more experienced mentor who serves as a 
resource and guide. Please contact deonne.medley@dc.gov for 
more information. Mentors are also invited to take advantage 
of Teach modules and other sessions available through PD 
Planner (see p. 8), as well as professional development 
offerings of the Washington Teachers’ union  
(see p. 11).

“The mentor professional development day in October 
was outstanding. Organized around the IMPACT 
Mentor Standards, the activities were engaging 
and required high levels of analysis. For example, 
we watched a video clip of a class, analyzed the 
teaching, prepared the debrief, and designed an 
action plan for helping the teacher. After lunch, 
we shared our action plans with a colleague and 
received feedback and suggestions. At the end of the 
day, I had learned some practical strategies that I 
have since used with my new teachers. The training 
required reflection, provided new knowledge about the 
mentor job, and improved my mentoring skills.” 

— MARIAnnA ESTABROOkE, MEnTOR TEAChER

FOR LiBRARiANS

Library media specialists are offered specialized professional 
development during all DCPS professional development days. 
In addition, they meet in instructional clusters to discuss best 
practices on parent-teacher conference days and in ward 
cohorts to develop instructional strategies on record-keeping 
days. DCPS often partners with the DC Public Library and the 
DC Library Association to offer training. The DC Public Library 
offers additional professional development opportunities. 
For more information, please contact patriciae.brown@
dc.gov, and visit the Librarian page on the Educator Portal at 
https://sites.google.com/a/dc.gov/educators/groups/library. 
In addition, the American Association of School Librarians 
(AASL) offers online resources including professional readings, 
conference listings, and online professional training at http://
www.ala.org/ala/mgrps/divs/aasl/index.cfm. Librarians are 
also invited to take advantage of sessions available through 
PD Planner (see p. 8) and explore the professional development 
offerings of the Washington Teachers’ union (see p. 11). 

 “One of the most helpful workshops I attended was 
on the use of GoogleDocs in our schools. Today’s 
students need to develop information skills using 
technology as a tool for learning.”

— hARRIET FROST, LIBRARIAn, RAnDLE hIGhLAnDS ES

Simona Monnatti
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FOR COuNSELORS 

The Office of Secondary School Transformation (OSST) provides 
professional development for all Pk-12 school counselors 
in DCPS. Topics include college and career readiness, 
cyber-bullying, responding to students in crisis, and using 
data to evaluate school counseling programs. OSST also 
provides technical support to counselors, administrators, 
and school staff on counseling activities and academic 
policy. In addition, the Office of Bilingual Education provides 
professional development for bilingual counselors on 
counseling strategies and best practices for linguistically 
and culturally diverse schools. Please contact merita.carter@
dc.gov for more information, and visit the Counselor page 
on the Educator Portal at https://sites.google.com/a/dc.gov/
educators/groups/counselors. Counselors are also invited 
to take advantage of sessions available through PD Planner 
(see p. 8), as well as professional development offerings of 
the Washington Teachers’ union (see p. 11), which include 
workshops on school-family connections and other relevant 
topics.

There are many professional development opportunities 
outside of DCPS for school counselors. The American 
School Counseling Association (ASCA) offers professional 
development opportunities and resources throughout the 
year (http://www.schoolcounselor.org). If you are interested 
in learning more about college counseling, the national 
Association for College Admission Counseling provides many 
professional development workshops and trainings (http://
www.nacacnet.org). The national Training for Counselors 
and Mentors (nT4CM) is a collaboration that provides 
free training and support for counselors and mentors who 
assist students and their families in preparing financially 
for college (http://www.fsa4counselors.ed.gov/clcf/
nT4CMStateTrainingPrograms.html).

FOR SOCiAL wORkERS

The Office of youth Engagement and the Office of Special 
Education partner to provide professional development to all 
social workers. During district-wide professional development 
days, sessions focus on topics ranging from IEP development 
to best practices for supporting students and families. All 
social workers also participate in monthly, small-group 
case conferences. Please contact diana.bruce@dc.gov for 
more information and visit the School Social Worker and 
Psychologist page on the Educator Portal at https://sites.
google.com/a/dc.gov/educators/groups/school-based-social-
workers-and-psychologists, which features the new Mental 
health Reference Guide. Social workers are also invited to 
take advantage of sessions available through PD Planner 
(see p. 8), as well as professional development offerings of 
the Washington Teachers’ union (see p. 11), which include 
workshops on the education of exceptional children, school-
family connections, and other relevant topics.

The School Social Work Association of America (http://www.
sswaa.org) provides professional development resources 
including a technical assistance manual, articles, and 
guides about Response To Intervention (RTI) and other best 
practices. The national Association of Social Workers (http://
www.naswdc.org) features teleconferences, articles, and other 
resources specifically for school social workers.

Bel Perez Gabilondo
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FOR RELATED SERviCE pROviDERS (RSpS)

Discipline-specific trainings are offered during district-wide 
professional development days in multiple formats, including 
group lectures and smaller breakout discussions. Each 
discipline also has guidebooks to support best practices. 
Training materials are posted on the Related Service page 
on the Educator Portal at https://sites.google.com/a/dc.gov/
educators/groups/special-education-related-service-
providers. Visit PD Planner (see p. 8) for training dates and 
topics. 

For speech and language pathologists, the speech-language 
program offers after-school workshops on best practices. 
Training topics range from using specific assessment tools 
to determine student needs, to developing technological 
skill sets. Some trainings are speech-language specific, 
while others are available to all disciplines. upcoming topics 
are e-mailed to related service providers and posted on PD 
Planner (see p. 8).

The psychology program offers monthly case conferences, 
where participants learn about recent developments in 
evidence-based practice and receive updates to DCPS 
guidelines. Program managers facilitate these small group 
sessions, during which psychologists apply new learning 
to current students on their caseloads. Providers receive 
feedback and support from both their program manager and 
peers during the session. 

The Related Service Provider Special Education Data System 
(SEDS) refresher training is a webinar training posted online 
for easy accessibility. The training lasts approximately one 
hour and targets key SEDS functions that RSPs utilize on a 
consistent basis. Areas covered include how to upload an 
assessment and how to document services. To access the 
training at any time, go to https://sites.google.com/a/dc.gov/
related-services-seds-refresher-training-sy10-11/.

FOR SpECiAL EDuCATiON COORDiNATORS 

District-wide training meetings for special education 
coordinators are held regularly and announced through the 
DCPS special education coordinator portal. The portal has 
information regarding strategies for maintaining compliance, 
working with related services providers, using the Special 
Education Data Systems (SEDS), understanding IMPACT, and 
more. Visit the website at https://sites.google.com/a/dc.gov/
educators/groups/special-education-coordinators. 

The Office of Data and Accountability (ODA) offers regular 
trainings on SEDS. Attending an initial SEDS training or 
a refresher is critical to a special education coordinator’s 
success. SEDS training assists coordinators in navigating 
the data system, accessing IEPs, analyzing and entering 
data, and ordering assessments. To sign up for training, visit 
https://octo.quickbase.com/db/berthuw6f.

The Office of the State Superintendent of Education (OSSE) 
provides high-quality professional development, training, 
and technical assistance on topics related to special 
education. Workshops focus on a range of topics including 
assessments, data driven instruction, behavior interventions, 
secondary transitions, and more. To find the full calendar 
of PD opportunities, visit http://osse.dc.gov/seo/cwp/
view,a,1222,Q,563881,PM,1.asp. 

The uS Department of Education’s IDEA website (http://idea.
ed.gov) is a one-stop shop for information related to the 
Individuals with Disabilities Education Act and its successful 
implementation. The site has information on topics such as 
identification of specific learning disabilities, monitoring 
and enforcement, IEPs, and much more. you will also find 
important news items and the most up-to-date information 
regarding IDEA. 
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FOR AFTERSChOOL COORDiNATORS 

Afterschool coordinators are supported through the DCPS 
Office of Out-of-School Time (OST). OST priorities include 
improving program quality through data collection and 
evaluation, partnership building, and ensuring alignment 
between the school day and the afterschool activities. 
In addition to the annual Afterschool Institute, weekly 
coordinator meetings include guest speakers and peer-
led trainings on topics such as special events planning, 
fundraising, and recruiting older students for afterschool 
programs. DCPS partners with the DC Children and youth 
Investment Trust Corporation (http://www.cyitc.org), which 
offers the nationally recognized Advancing youth Development 
certificate course and other resources. Please contact shanita.
burney@dc.gov for more information. you can also find 
resources on the Coordinator page of the Educator Portal, 
at https://sites.google.com/a/dc.gov/educators/groups/
afterschool-coordinators. 

FOR EDuCATiONAL AiDES

All educational aides are encouraged to take advantage 
of sessions offered by the DCPS Office of Professional 
Development and available through PD Planner (see p. 8). These 
include modules on the Teaching and Learning Framework 
(TLF), classroom management, teaching reading, and other 
relevant topics.

The Office of Early Childhood Education offers training for 
aides several times per year, as well as support through 
the early childhood instructional specialists. Please contact 
ecedcps@dc.gov for more information. Additional professional 
development offerings may be found at the national 
Association for the Education of young Children’s website 
(http://www.naeyc.org). 

The national Resource Center for Paraprofessionals (nRCP) 
is an organization dedicated to addressing the needs of 
paraprofessionals, providing technical assistance, and 
facilitating the sharing of information. The nRCP website 
(http://www.nrcpara.org) includes general resources, training 
opportunities, and relevant news and information. 

Best PrActIces for educAtIonAl AIdes
•	 Make	sure	you	know	the	daily	schedule	for	your	classes,	

including	your	role	and	responsibilities	for	each	lesson	or	
activity.

•	 Take	initiative!	When	you	see	something	large	or	small	that	
needs	to	be	addressed,	take	the	initiative	to	address	it	or	to	
bring	it	to	the	attention	of	your	lead	teacher.

•	 Ask	your	lead	teacher	if	you	can	be	a	part	of	the	planning	
process	for	activities	or	lessons	where	you	will	play	a					
larger	role.	

•	 If	you	are	unclear	about	a	direction	from	your	lead	teacher	
or	how	to	complete	a	specific	task,	ask	your	lead	teacher	to	
model	what	he	or	she	expects	or	would	like	to	see	from	you.

•	 Establish	regular	modes	of	communication	with	your	lead	
teacher.	It	might	be	a	good	idea	to	touch	base	for	five	
minutes	every	morning	to	review	the	agenda,	or	it	might	be	
better	to	have	a	standing	meeting	every	Friday.	Discuss	how	
you	and	your	lead	teacher	can	establish	regular	and	clear	
lines	of	communication.	

•	 Observe,	observe,	observe!	Your	lead	teacher	is	modeling	
teaching	strategies	that	you	can	use	every	moment	of	the	
day.	If	you	want	more	information	on	a	strategy	or	want	to	
know	why	your	lead	teacher	chose	a	specific	strategy,	ask	for	
more	information.
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Bel Perez Gabilondo

FOR OFFiCE STAFF

DCPS offers extensive training for office staff members on 
contracting and procurement.

• General procurement training outlines the entire 
procurement process from requisition to payment. Training 
is administered by the Office of the Chief Operating Officer.

• Each major contract needs to have a Contracting Officer’s 
Technical Representative (COTR). DCPS employees can 
become COTRs by taking a training that is run through the 
District’s Office of Contracting and Procurement (OCP).

• Procurement Automated Support System (PASS) is the 
procurement software system through which users within 
DC government agencies generate requisitions and create 
purchase orders (POs). To have access to the system, an 
employee mush have completed PASS training.

• The D.C. government’s American Express program is 
designed to improve efficiency in processing low-dollar 
purchases from selected vendors. This program cuts 
average delivery time from 15 days to three days. All new 
users of the program must attend the training session 
provided by the Office of Contracts and Acquisitions (OCA).

Other trainings include the use of the Destiny system for 
property and textbook management; donations training that 
explains how donations are processed and recorded; and 
a three-day training to allow access to SOAR, the financial 
system used by DC government to manage program budgets. 

Registrars regularly attend district-wide collaborative 
trainings on data accuracy, special education, enrollment, 
and other issues. Workshop sessions are led by various DCPS 
offices as well as by senior registrars.

Office staff members can also participate in OCOO Sync 
Meetings, which are weekly phone and internet conferences 
that connect the central office to schools. The OCOO Sync 
Meetings are run by the Chief Operating Officer and provide 
operations, budget, and other relevant central office updates 
to school and central office administrators. Please e-mail 
officeofthecoo.inquiries@dc.gov for more information on any 
of these trainings.

the ImPortAnce of teAmWorK
by roaenetta mayes Browne, teacher, sharpe 
health school

The	number	one	rule	in	a	working	environment	is	to	
respect	each	other.	In	a	special	education	setting,	the	
relationship	between	the	paraprofessional	and	teacher	
is	essential.	The	teacher’s	role	is	to	know	her	students’	
IEP	goals	and	the	content	being	taught,	and	to	train	
paraprofessionals	to	help	students	meet	those	goals	
and	learn	that	content.	Teachers	should	bring	out	the	
great	qualities	of	their	assistants	and	encourage	them	
to	accomplish	their	life	goals.	Paraprofessionals	should	
have	open	minds,	listen	to	constructive	criticism,	and	
learn	what	techniques	we	can	use	as	a	team	to	reach	
student	goals.	Teamwork	is	the	pulse	of	the	classroom.	
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FOR CuSTODiANS

head custodians should attend all custodial foreman quarterly 
meetings, covering topics such as safety, security, food 
service, major cleanings, scheduling, management, and 
weather preparation. Trainings also will be available on the 
facilities management (FACMAn) computer system and other 
computer topics. 

“You have to have a good rapport with your employees. 
As a supervisor, it’s your responsibility to try to bring 
out the best in each employee, to try to find each 
individual’s strength and build on that. A lot of times 
we focus on what people can’t do. If you get them 
to focus on what they can do, then you motivate 
them. Build their strengths and work with their 
weaknesses.” 

— JOSEPh huGhES, hEAD CuSTODIAn, ELIOT-hInE MS

Building Service Supervisors from the Office of Public 
Education Facilities Management (OPEFM) do regular 
housekeeping inspections with the head custodians. The DCPS 
Office of School Operations follows up to create plans of action 
based on these inspections and offers personalized advice 
and support on any custodial issue. Please contact  
kit.read@dc.gov for more information.

“The kids let you know when you’re doing a good job. 
They’re happy when they come in and see a clean 
environment. First thing in the morning, they tell 
me, ‘Your floors look nice, Mr. Pointer. Thank you for 
keeping the bathrooms clean.’ We always hear little 
comments about things like that.” 

— ROnALD POInTER, hEAD CuSTODIAn, kIMBALL ES

FOR OThER STAFF mEmBERS

Attendance counselors and attendance designees receive 
training through the Office of youth Engagement. Please 
contact amoretta.morris@dc.gov for more information.

Coordinators and coaches at special school types such as 
Schoolwide Applications Model Schools, Full Service Schools, 
Catalyst Schools, and International Baccalaureate Schools 
receive support through the Office of School Innovation. Please 
contact hayley.stineman@dc.gov for more information.

Deans of students and other staff members can participate 
in professional development on the Student Support Team 
(SST) process and 504 plans. upcoming trainings will 
focus on alternatives to suspension and best practices for 
supporting students with challenging behaviors. Assistance 
is also available from the targeted student support program 
specialists. Please contact jane.golding@dc.gov for more 
information.

All DCPS employees can attend training modules offered 
by the Office of Professional Development, on topics from 
technology use to student behavior. Whether you are a 
computer lab coordinator, behavior technician, dean of 
students, or work in any other role, these trainings can help 
you grow. Sign up through PD Planner (see p. 8).



Michael DeAngelis
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Michael DeAngelis

Educators have so many priorities pressing for our time, at school and at home.

Often, we think we’re too busy for professional development. Sometimes, we think we’re too advanced for it. 

The truth is, as adult learners, we have a lot of choices and a lot of control. We can take advantage of professional development 
opportunities to find what we need. But we have to choose to make time, even when we’re busy, knowing just how important 
growth is. Our students deserve it, and, as education professionals, we do, too.

— kaya henderson, Interim Chancellor
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CONCLuDiNg mESSAgE



In accordance with Title VI of the Civil Rights Act of 1964, Title IX of the Education 
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, the Age Discrimination 
Act of 1975, Title II of the Americans with Disabilities Act of 1990 and the D.C. Human 
Rights Act of 1977, as amended, District of Columbia Official Code Section 2-1401.01 et 
seq. (Act), the District of Columbia Public Schools (DCPS) does not discriminate (including 
employment therein and admission thereto) on the basis of actual or perceived race, color, 
religion, national origin, sex, age, marital status, personal appearance, sexual orientation, 
gender identity or expression, family status, family responsibilities, matriculation, political 
affiliation, genetic information, disability, source of income, status as a victim of an 
interfamily offense, or place of residence or business. Sexual harassment is a form of sex 
discrimination, which is prohibited by the Act. In addition, harassment based on any of the 
above-protected categories is prohibited. Discrimination in violation of the aforementioned 
laws will not be tolerated. Violators will be subject to disciplinary action. 

Michael DeAngelis Bel Perez GabilondoBel Perez Gabilondo
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