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 Priority Levels 
Foundation-Level 1 1st flr.-Level 2 Roof-Level 3 
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Consistency 

Stated consequences/rewards 
are followed and consistent 
among some girls throughout 
the day. 

Stated consequences/rewards 
are followed and consistent 
among most girls throughout 
the day. 

Stated consequences/rewards 
are followed and consistent 
among all girls throughout the 
day. 

Transitions 

Girls transition from one 
activity to the next w/ minimal 
time wasted 

Students ALWAYS transition 
from one lesson/activity to the 
next with one or two 
exceptions. 

Students ALWAYS transition 
from one lesson/activity to the 
next with no time wasted. 

Time-on-task 

 Educational time in the 
classroom is generally 
maximized; most time spent on 
instruction. 

Educational time in the 
classroom is well-maximized 
with; almost all time is spent on 
instruction. 

Tone & Language 
Students are consistently 
addressed respectfully, firmly, 
and evenly by all adults. 

Students are always addressed 
respectfully, firmly, and evenly 
by all adults on campus. 

 

Cleanliness 

Most of the classroom space is 
clean and well organized 
including lockers, hallways, 
bathroom, floor, and 
student/teacher desks. 

All classroom space is clean and 
well organized including 
lockers, hallways, bathroom, 
floor, and student/teacher 
desks. 

 



Use of Space 

Some instructional and student 
activities occur in areas 
appropriate for their use, and 
all space in the school is 
maximized to support learning.  

Most instructional and student 
activities occur in areas 
appropriate for their use, and 
all space in the school is 
maximized to support learning.  

All instructional and student 
activities occur in areas 
appropriate for their use, and 
all space in the school is 
maximized to support learning 

Tight Routines 

There are expected routines 

and systems for  6 of the 

following: 
a) Hallway travel 
b) Entering rm. 
c) Exiting rm. 
d) Material distribution 
e) In-class movement 

transitions 
f) Collecting/returning 

assignments 
g) Bathroom use 
h) Pencil sharpening 
i) Tissue use 

Changing subject materials 

There are expected routines 

and systems for 8 of the 

following: 
a) Hallway travel 
b) Entering rm. 
c) Exiting rm. 
d) Material distribution 
e) In-class movement 

transitions 
f) Collecting/returning 

assignments 
g) Bathroom use 
h) Pencil sharpening 
i) Tissue use 

Changing subject materials 

There are expected routines 

and systems for  10 of the 

following: 
a) Hallway travel 
b) Entering rm. 
c) Exiting rm. 
d) Material distribution 
e) In-class movement 

transitions 
f) Collecting/returning 

assignments 
g) Bathroom use 
h) Pencil sharpening 
i) Tissue use 
j) Changing subject materials 

Behavioral 
feedback to girls 

Students are consistently 
addressed specifically, 
respectfully, firmly, and evenly 
when given positive and 
negative behavioral feedback. 

Students are consistently 
addressed specifically, 
respectfully, firmly, and evenly 
when given all behavioral 
feedback.   Positive and 
negative feedback are evenly 
distributed. 

Students are consistently 
addressed specifically, 
respectfully, firmly, and evenly 
when given all behavioral 
feedback.   Positive feedback is 
utilized more often than 
negative feedback. 

Emotional 
Intelligence 

 E. I. is integrated into existing 
academic curricula weekly in 
order to develop intellectual, 

E. I. is integrated into existing 
academic curricula daily in 
order to develop intellectual, 



emotional, and social skills of 
students. 

emotional, and social skills of 
students. 

High behavioral 
expectations 

The behavioral expectations are 
clearly outlined in a set of 
published non-negotiables that 
all staff use and support; and all 
families understand. 

A published set of non-
negotiables is common 
knowledge to all families, staff, 
and students and is consistently 
utilized school-wide to make 
disciplinary decisions. 

Students have assimilated non-
negotiables to such an extent 
that they self-correct and/or 
correct one another.   
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Academic rigor 

Some lessons and materials are 
academically rigorous and 
developmentally appropriate as 
defined by school leadership. 

Most lessons and materials are 
academically rigorous and 
developmentally appropriate as 
defined by school leadership 

All lessons and materials are 
academically rigorous and 
developmentally appropriate as 
defined by school leadership 

Threshold 
Teachers will consistently greet 
all students upon entering the 
classroom. 

Teachers will always greet all 
students upon entering the 
classroom. 

 

Transitional time 

Teachers transition from one 
activity to the next w/minimal 
time wasted. 

Teachers transition from one 
activity to the next w/very little 
time wasted. 

Teachers transition from one 
activity to the next w/no time 
wasted 

Student 
participation and 
tracking 

Teachers and students regularly 
review work together. 

Teachers and students often 
review work together. 

Teachers and students always 
review work together. 

Objectives 

Learning objectives are clearly 
viewable to students and 
observers, standards-based, 
purposeful, evident, and 
returned to. 

Learning objectives are almost 
always clearly viewable to 
students and observers, 
standards-based, purposeful, 
evident, and returned to. 

Learning objectives are always 
clearly viewable to students 
and observers, standards-
based, purposeful, evident, and 
returned to 

Subject area 
mastery 

Teacher consistently 
demonstrates knowledge of 
curriculum.  Few mistakes are 

Teacher always demonstrates 
knowledge of curriculum.  No 
mistakes are made either in 

 



made either in presentation or 
in written materials 

presentation or in written 
materials. 

 

Start of lesson 

There is a consistent 
ritual/routine that starts 
lessons in the class (e.g., a “Do 
Now”) 

There is a consistent 
ritual/routine that starts most 
lessons in the class (e.g., a “Do 
Now”) 

There is a consistent 
ritual/routine that starts all 
lessons in the class (e.g., a “Do 
Now”) 

End of lesson 

There is a consistent 
ritual/routine that ends lessons 
in the class. (e.g., an exit ticket) 

There is a consistent 
ritual/routine that ends most 
lessons in the class (e.g., an exit 
ticket) 

There is a consistent 
ritual/routine that ends all 
lessons in the class (e.g., an exit 
ticket) 

Pacing 
Teachers are using some 
instructional time to maintain 
student attention spans. 

Teachers are using most 
instructional time to maintain 
student attention spans. 

Teachers are using all 
instructional time to maintain 
student attention spans. 

Reflective 
practitioner 

?? ?? ?? 

Collaboration 

Teachers have 1 planning 
period each week of structured 
and supported time in which  
they collaborate on planning, 
discuss practice, conduct 
observations, provide feedback  
to each other, and co-evaluate 
student work.  Almost all 
teachers participate 
consistently. 

Teachers have more than 1 
planning period each week of 
structured and supported time 
in which they collaborate on 
planning, discuss practice, 
conduct observations, provide 
feedback to each other, and co-
evaluate student work.  Almost 
all teachers participate 
consistently. 

Teachers have daily planning 
periods each week of structured 
and supported time in which  
they collaborate on planning, 
discuss practice, conduct 
observations, provide feedback 
to each other, and co-evaluate 
student work.  All teachers 
participate consistently and 
planning notes are handed in. 

Integration of 
arts and sciences 

Teacher effectively and 
successfully integrates art and 
science into the classroom 
environment and their lesson 

Teacher effectively and 
successfully integrates art and 
science into the classroom 
environment and their lesson 

Teacher effectively and 
successfully integrates art and 
science into the classroom 
environment and their lesson 



plans some of the time. plans most of the time. plans all of the time. 

Check for 
understanding 

Teachers regularly assess 
student understanding before 
and after each transition. 
(“Do Now” & “Exit Tickets”) 

Teachers almost always assess 
student understanding before 
and after each transition. 
(“Do Now” & “Exit Tickets”) 

Teachers always assess student 
understanding before and after 
each transition. 
(“Do Now” & “Exit Tickets”) 

Use of HW 

HW assignments support high 
standards AND are 
reviewed/analyzed with 
students sometimes. 

HW assignments support high 
standards AND are 
reviewed/analyzed with 
students often. 

HW assignments support high 
standards AND are 
reviewed/analyzed with 
students always. 

Differentiated 
instruction 

At least ¼ of the lessons taught 
are differentiated and mapped 
to student mastery levels.  This 
may include (among others): 

 Leveled Do Nows 

 Leveled Guided reading 

 Leveled writing workshops 

 Leveled HW 

 Leveled math workshop 

 Leveled independent 
practice 

At least ½ of the lessons taught 
are differentiated and mapped 
to student mastery levels.  This 
may include (among others): 

 Leveled Do Nows 

 Leveled Guided reading 

 Leveled writing workshops 

 Leveled HW 

 Leveled math workshop 

Leveled independent practice 

At least ¾ of the lessons taught 
are differentiated and mapped 
to student mastery levels.  This 
may include (among others): 

 Leveled Do Nows 

 Leveled Guided reading 

 Leveled writing workshops 

 Leveled HW 

 Leveled math workshop 

 Leveled independent 
practice 

Analytical 
feedback 

Teachers generally offer 
praise/rejection with no 
explanation and/or offer false 
praise.  

In isolated instances, teachers 
pair praise with a reason OR 
rejection with a correction AND 
provide opportunity for 
extension.   

Teachers customarily pair 
praise with a reason OR 
rejection with a correction AND 
provide opportunity for 
extension. 

Student academic 
expectations-
Work Habits 

More than ½ of lessons, 
teacher has set and 
consistently enforced 
expectations for at least 

More than ¾ of lessons, teacher 
has set and consistently 
enforced expectations for at 
least three of the following: 

All of lessons, teacher has set 
and consistently enforced 
expectations for at least four of 
the following: voice, work 



two of the following: 
voice, work quality, 
interaction with 
classmates, and 
requesting teacher 
assistance 

voice, work quality, interaction 
with classmates, and requesting 
teacher assistance. 

quality, interaction with 
classmates, and requesting 
teacher assistance 

Student academic 
expectations-
Questioning 

Some of the time, 
teacher consistently 
does not allow students 
to give up when they do 
not know something. 

Most of the time, teacher 
consistently does not allow 
students to opt out of 
questions, and uses wait-time, 
re-wording, or modeling to 
support students in 
demonstrating their 
understanding 

Almost all of the time, teacher 
sets and enforce expectations 
for student responses to 
questions-- not allowing for opt 
outs, and providing appropriate 
supports. 

Inclusive 
Instruction 

 Instructional approaches help 
most students, including high 
achievers, low achievers, 
students with special needs 
(including language barriers), 
and students with lesson 
common learning modalities. 

Instructional approaches help 
all students, including high 
achievers, low achievers, 
students with special needs 
(including language barriers), 
and students with lesson 
common learning modalities. 

Critical thinking 

At least ¼ of lessons include 
questioning or problem-solving 
activities that push students to 
apply, analyze, synthesize, and 
evaluate. 

At least ½ of lessons include 
questioning or problem-solving 
activities that push students to 
apply, analyze, synthesize, and 
evaluate. 

At least ¾ of lessons include 
questioning or problem-solving 
activities that push students to 
apply, analyze, synthesize, and 
evaluate. 

I/We/You 
The I, We, You of the lesson was 
used clearly and effectively 
most of the time. 

The I, We, You of the lesson was 
used clearly and effectively 
almost all of the time. 

The I, We, You of the lesson was 
used clearly and effectively all 
of the time. 



Right is right    

No Opt Out 
Some students were given the 
opportunity to Opt Out. 

Few students were given the 
opportunity to Opt Out. 

No students were given the 
opportunity to Opt Out. 
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Data driven 
instructional 
decisions 

Teachers sometimes use data 
to lesson plan for remediation 
and extension in order to meet 
the needs of all learners. 

Teachers often use data to 
lesson plan for remediation and 
extension in order to meet the 
needs of all learners. 

Teachers always use data to 
lesson plan for remediation and 
extension in order to meet the 
needs of all learners. 

Data-driven 
intervention 

 3 of the following are true: 
*data influences re-teaching 
*grouping strategies are 
influenced by data analysis 
*tutoring and/or other support 
opportunities are created as a 
result of data review 
*clusters of teachers review 
data to create interventions 
that cross grade-level & 
classrooms 
 

4 or 5 of the following are true: 
*data influences re-teaching 
*grouping strategies are 
influenced by data analysis 
*tutoring and/or other support 
opportunities are created as a 
result of data review 
*clusters of teachers review 
data to create interventions 
that cross grade-level & 
classrooms 
 

Differentiation in 
assessment 

 Instruction includes a variety of 
measures to evaluate learning. 

 

 

Assessment 
cycles 

Schoolwide standards-based 
data is analyzed, adjusted, and 
utilized monthly.   

Schoolwide standards-based 
data is analyzed, adjusted, and 
utilized very often. 

Schoolwide standards-based 
data is analyzed, adjusted, and 
utilized weekly. 

Instructional 
grouping 

Teachers sometimes utilize data 
and results to make informed 
instructional groups. 

Teachers often utilize data and 
results to make informed 
instructional groups 

Teachers always utilize data and 
results to make informed 
instructional groups 

Determining 
student mastery 

Some lessons include a 
formative assessment of 

Many of lessons include a 
formative assessment of 

The majority of lessons include 
a formative assessment of 



student understanding before 
each transition, half of which 
are documented and recorded. 

student understanding before 
each transition, most of which 
are documented and recorded. 

student understanding before 
each transition, most all of 
which are documented and 
recorded 
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Engagement 

On average, at least 2 out of 4 
students are engaged in 
lessons, as defined by school 
leadership. 

On average, at least 3 out of 4 
students are engaged in 
lessons, as defined by school 
leadership. 

All students are engaged in 
lessons, as defined by school 
leadership. 

Work habits    

Focused and on-
task 

On average, 90% of students 
were focused and on task 
throughout lessons. 

On average, 95% of students 
were focused and on task 
throughout lessons. 

On average, 100% of students 
were focused and on task 
throughout lessons. 

Group work 

Group work generally includes 
role-defined expectations with 
no accountability or lacks role 
defined expectations.   

Group work generally includes 
role-defined expectations with 
group accountability.   

Group work generally includes 
role-defined expectations with 
individual accountability.   

Student self-
monitoring 

 One of the following are true: 

 90% of students were 
able to monitor their 
own work 

 100% of those that 
needed reminders got 
them 

Both of the following are true: 

 90% of students were 
able to monitor their 
own work 

 100% of those that 
needed reminders got 

       them 

Participation    

Following 
Directions in a 
timely manner 

 Avg. time students take 
to follow directives is 
less than 15 sec. 

 Avg. time classes take to 
follow directives is less 

 Avg. time students take 
to follow directives is 
less than 10 sec. 

 Avg. time classes take to 
follow directives is less 

 Avg. time students take 
to follow directives is 
less than 5 sec. 

 Avg. time classes take to 
follow directives is less 



than 35 sec. than 25 sec. than 15 sec. 

Classroom 
entrance ready to 
work 

There were some students that 
did not start work immediately 
upon entering room. 

There were few students that 
did not start work immediately 
upon entering room. 

There were no students that 
did not start work immediately 
upon entering room. 

Respectful 
greetings to all 
adults  

There were some poor 
greetings that were accepted 
by all teachers. 

There were few poor greetings 
that were accepted by all 
teachers. 

There were no poor greetings 
that were accepted by all 
teachers. 

Prepared for 
learning with all 
materials 

There were some students that 
were observed w/out the 
necessary materials. 

There were a few students that 
were observed w/out the 
necessary materials. 

There were no students that 
were observed w/out the 
necessary materials 

Student 
responses 

One of the following is true: 
 

 Audible tone 

 Complete sentences 

 100% 

Two of the following are true: 
 

 Audible tone 

 Complete sentences 

 100% 

All of the following are true: 
 

 Audible tone 

 Complete sentences 

 100% 

 


