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Good to Great Program Snapshot 
The Good to Great learning experience helps teachers and leaders redefine what students can do—and then make 
grade-appropriate assignments and rigorous, engaging instruction a priority in their classrooms and schools. 

The Challenge 

The promise of rigorous college and career-ready standards is educational equity: for all students, equitable access to 
challenging, engaging content that will prepare them for success in school and beyond. But simply setting rigorous 
standards is not enough to achieve that reality. 
 
Rigorous standards raise the bar for everyone, including students, school leaders and, most of all, teachers. It can be 
difficult to ensure high standards translate to high-quality learning experiences for kids. To deliver on the promise of 
academic standards, districts and schools must develop a concrete, shared vision of what high-quality, standards-
aligned instruction looks like and provide the support teachers and leaders need to realize this vision in classrooms 
and schools. Leaders must make this vision the top priority in their schools, and teachers must change their practice 
to make critical shifts in their instruction. While straightforward in theory, achieving this is incredibly challenging.  

The Approach 

Supporting students to master challenging standards requires critical shifts in instruction—shifts that result in 
teachers pushing students to do most of the critical thinking and work in the classroom and supporting students to 
access complex, grade-level content, regardless of their current learning level. Making these shifts requires leaders, 
teachers, and the district staff who support them to work together using a clear vision of standards-aligned teaching. 
Adults have to challenge their own assumptions about what students can do and support each other to try new 
approaches in the classroom. TNTP has been helping partners do this through our Good to Great approach to raising 
rigor and pushing for educational equity in districts, schools and classrooms since 2015. Good to Great helps 
educators see what they can do differently to ensure kids are getting the rigorous classroom experiences they need to 
reach their full potential. 
 
Through this approach:  
 

• Teachers learn rigorous new content (that has been provided to 
them), prepare in teams, test out new strategies, and help each 
other improve through student work analysis and reflection.  
 

• Leaders learn to analyze standards-aligned instruction, give 
effective feedback, develop content skills, and create safe 
environments where teachers can try new approaches and learn 
from mistakes. 
 

• Students make rapid gains in English and math, developing the 
knowledge and confidence to tackle challenging tasks. 

“A lot of times I’ll go to 
professional development and 
get a lot of information over 
two or three days, and then 
have to apply it back in my 
classroom. Here, I work with 
students in the morning and do 
professional development in 
the afternoon. It’s a great time 
to get practice and immediate 
feedback on new techniques.” 
 

- Grant Harris, Teacher, Samuel 
Green Charter School 
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In Action 

In this approach, we work to ensure that participating students and teachers have the experiences they need to be 
successful. We’ve run Good to Great in two forms— as a summer institute and a school-year intensive. In both cases, 
teachers quickly evolve their practice by learning new content, using it with students, and then reflecting on how it 
went. This experience consistently results in teachers seeing what’s possible for students when we give them a chance 
to do the thinking about grade-appropriate assignments, and then adjusting their longer-term classroom practices to 
make that a much more regular experience for students.  
 
Here’s what this approach can look like in each of the two forms: 
 
Summer Institute (three weeks) 

During the first week, participating teachers attend day-long content sessions to provide a common baseline of 
understanding for all participants. Sessions include a re-introduction to the instructional shifts required by the 
standards, understanding key teaching moves (such as text-dependent questions or the introduce-monitor-debrief 
cycle of math tasks), collaborating with team members, and preparing to teach. During this week, teachers build an 
understanding of the curricular components for their subject area. For example: 

LITERACY MATH 
Core content: Close reading of informational text Core content: Conceptual development (e.g. Eureka 

Math lesson) 

Core content: Aligned fiction study Core content: Math task 

Daily routine: Juicy Sentences (focus on syntax) Daily routine: Number Talks (building fluency and 
mental math) 

Daily routine: Fluency (choral reading) Daily routine: Problem of the Day 

Daily routine: Expert Packs (building knowledge)  



 

3 

 

Weeks two and three are the teaching and reflection weeks. During this time, teachers work in teams of two or three 
to teach ELA or math classes to students participating in summer school programs. Classroom teaching takes place in 
the morning, with each teacher having an opportunity to lead the teaching of one curricular component while the 
other team members observe. The afternoon is focused on reflection, analysis, and preparation for the following day. 
Teachers complete the three Good to Great protocols: Analyzing Student Work, Video PLC, and Lesson Preparation. In 
addition, teachers learn new strategies and techniques from Good to Great staff in response to trends observed 
during teaching. 

School-Year Intensive (one week, plus three follow-up days) 

School-year intensives follow the same basic model as the summer institute, but on a smaller scale. We focus on a 
smaller number of core strategies, identified by TNTP and the school as highest priority. During the intensive week, 
teachers participate in one full day of training, followed by four days of teaching in the morning and reflecting and 
preparing in the afternoon.  

During the first full day of training, teachers are re-introduced to the instructional shifts required by the standards and 
the first of the core strategies identified by TNTP and the school. In the morning teaching sessions, teachers work in 
their own classrooms to teach the lesson or portion of a lesson they prepared the day before. In the afternoon, 
teachers participate in two of the three Good to Great protocols, Student Work Analysis and Lesson Preparation, 
alongside additional sessions to deepen their understanding of the core strategies and respond to trends observed in 
the classroom. 

Follow-up days take place three times during the school year following the intensive week, typically every six to eight 
weeks. Follow-up days focus on a single grade level and include observation of teaching in the morning and new 
learning in the afternoon. The content of new learning is based on input from teachers and school staff. A sequence 
of new learning might be: 

INTENSIVE WEEK 
Core Strategies: 

• Daily focus questions 
• Text-dependent question sequences 

FOLLOW-UP 1 What to do when students can’t answer questions? Supporting productive struggle. 

FOLLOW-UP 2 Supporting students in reading independently and reading more. 

FOLLOW-UP 3 Planning ahead: establishing academic routines for the coming year 
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