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I-1 Facilitates organized, student-centered, objective-driven lessons 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher does not state an 
objective or there may not be a 
clear objective to the lesson. 

• Teacher uses instructional 
strategies that do not 
successfully lead students 
toward mastery of lesson 
objectives. 

• Students have no opportunities 
to practice what they are 
learning during the lesson or 
lesson activities are not aligned 
to the lesson objective. 

• Teacher states an objective that 
does not convey what students 
are learning and doing in a 
lesson. 

• Teacher selects some 
instructional strategies that are 
not aligned to lesson objectives 
and are not cohesively 
sequenced to lead students 
towards mastery of the 
objective. 

• Students have limited 
opportunities to practice what 
they are learning during the 
lesson or few lesson activities 
are aligned to the lesson 
objective. 

• Teacher states the lesson 
objective and its importance, 
although it may be unclear 
whether students understand 
what they are learning and 
what they will be doing in a 
lesson. 

• Teacher selects instructional 
strategies that are mostly 
aligned to lesson objectives, 
but may not be cohesively 
sequenced to lead students 
towards mastery of the 
objective. 

• Teacher provides information 
about assessments, though 
students may be unclear about 
how their understanding will be 
assessed. 

• Teacher explains connection 
between lesson content and 
prior student knowledge, but it 
is unclear if students make the 
connection. 

• Students have opportunities to 
practice and demonstrate the 
skills and knowledge they are 
learning during the lesson 
although those opportunities 
may be brief, unsubstantial, or 
infrequent. 

• Teacher facilitates a cohesive 
lesson in which all lesson 
elements are sequenced and 
organized in order to lead 
students toward mastery of the 
objective.  

• Teacher selects and executes 
instructional strategies that 
effectively support lesson 
objectives.  

• Students connect lesson 
content to prior knowledge in 
order to build new learning.1 

• Students explain the lesson’s 
objective and what they will be 
doing in the lesson in their own 
words.2 

• Students articulate how their 
work will be assessed or what 
assessment the teacher is using 
to measure their learning. 

• Students practice, apply, and 
demonstrate the skills and 
knowledge they are learning 
during the lesson through 
meaningful learning activities. 

• Students demonstrate an 
understanding of lesson 
content and skills through 
correct responses in student 
work or by asking relevant 
clarifying or extension 
questions. 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students explain how the 
lesson connects to previous 
learning and broader unit 
learning goals. 

• Students take a leadership role 
during most of the lesson and 
require little or no guidance 
from the teacher to maintain 
momentum. 

 

                                                           
1 For example, students connect lesson content to personal experiences or interests. 
2 This indicator can be assessed through direct interactions with students or through teacher-created opportunities for students to discuss the lesson objective(s). 



I-2 Checks for student understanding and responds to student misunderstanding 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher never checks for 
student understanding, or the 
checks are ineffective in 
accurately assessing student 
understanding. 

• Teacher does not address 
student misunderstanding. 

• Teacher provides incorrect 
feedback or no feedback 
during the lesson, and students 
are unclear if they correctly 
understand the content. 

• Teacher infrequently checks for 
student understanding, or the 
checks are minimally effective 
in accurately assessing student 
understanding. 

• Teacher attempts to address 
student misunderstanding but 
the attempts to address 
misunderstanding are 
unsuccessful. 

• Teacher provides limited 
feedback to students during 
the lesson and/or feedback is 
unclear and students are not 
aware if they correctly 
understand the content. 

• Teacher accurately checks for 
student understanding during 
the lesson, although may miss 
key opportunities to identify 
misunderstanding and adjust 
instruction accordingly. 

• Teacher addresses student 
misunderstanding in response 
to checks, although response 
may not be immediate, may 
not fully meet student needs, 
and/or the flow of the lesson 
may be interrupted. 

• Teacher provides limited 
feedback to students during 
the lesson but feedback is clear 
and students are aware if they 
correctly understand the 
content. 

• Teacher checks for 
understanding and accurately 
diagnoses student 
misunderstanding at key 
moments during a lesson using 
a variety of methods. 

• Teacher adjusts lesson to 
ensure student understanding 
in response to assessments 
during the lesson and without 
interrupting the flow of the 
lesson. 

• Teacher provides feedback 
throughout the lesson that 
affirms correctly understood 
content, clarifies 
misunderstood content, and 
extends student thinking. 

• Teacher uses clear systems and 
routines for assessing student 
understanding during the 
lesson.3 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Teacher obtains a thorough 
understanding of individual 
students’ progress, academic 
needs with regard to the lesson 
objective, and root causes of 
misunderstanding. 

• Teacher creates opportunities 
for students to self-assess their 
understanding of lesson 
objectives and provide 
feedback to the teacher. 

  

                                                           
3 Examples of systems and routines to check for student understanding include but are not limited to: “fist-of-five,” individual whiteboards, wireless student response tools, or exit slips. 



I-3 Differentiates instruction for student needs by employing a variety of instructional strategies 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Students engage with lesson 
content in only one way 
throughout the lesson that is 
inappropriate to lesson 
objectives. 

• Teacher adapts no elements of 
the lesson to meet different 
student needs. 

• Students are not able to access 
the lesson at an appropriate 
level of challenge. 

• Students engage with lesson 
content in only one way, but 
the strategy employed is 
appropriate to lesson 
objectives. 

• Teacher adapts few elements of 
the lesson’s depth, pace, or 
delivery, although many 
students are still not able to 
access the lesson in an effective 
way and/or at an appropriate 
level of challenge. 

• Teacher works to ensure that 
the needs of a few students are 
met by providing extra support 
as needed. 

• Students engage with lesson 
content in multiple ways that 
are appropriate to lesson 
objectives but not necessarily 
responsive to their learning 
needs. 

• Teacher adapts some elements 
of the lesson’s depth, pace, or 
delivery to meet the needs of 
most learners, although 
individual students may not be 
able to access the lesson in an 
effective way and/or at an 
appropriate level of challenge. 

• Teacher works to ensure that 
the needs of most students are 
met by providing extra support 
as needed. 

• Students engage with lesson 
content in multiple ways that 
are appropriate to lesson 
objectives and responsive to 
their needs.4 

• Teacher adapts the depth, 
pace, and delivery mode of 
what is taught in a lesson to 
allow students to access the 
lesson at multiple levels of 
challenge.5 

• Teacher provides extra support, 
enrichment, or variation of 
work in order to meet the 
needs of each student, where 
necessary.6 

• Teacher strategically utilizes 
flexible instructional groups 
and varied instructional 
arrangements that are 
appropriate to the students 
and to the instructional 
purposes of the lesson. 

• Students engage in learning 
experiences or performance 
tasks that allow for interest- or 
skill-based choice in processes 
or products. 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Teacher offers individualized 
instruction based on 
assessment of student progress 
towards mastery of lesson 
objectives to ensure the lesson 
is challenging and accessible to 
all students. 

• Students collaborate with the 
teacher to design interest-
based learning experiences or 
performance tasks that 
demonstrate mastery of the 
lesson or unit objectives. 

• Students know their academic 
needs and actively seek 
learning experiences or tasks 
that suit their level of mastery 
and their learning profile. 

  

                                                           
4 i.e., multiple learning modalities. 
5 Appraisers should pay particular attention to whether teachers are applying best practices for differentiating depth, pace, delivery mode, and providing additional support and enrichment for special student populations including 
English Language Learners, gifted and talented students, and students with special learning needs. 
6 This includes meeting any required student modifications based on IEP goals or language proficiency levels. Potential strategies for providing extra support include flexible grouping, leveled texts, tiered assignments, extension 
assignments, or enrichment projects. 



I-4 Engages students in work that develops higher-level thinking skills  
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher provides no 
opportunities for students to 
engage in work that requires 
higher-level thinking skills. 

• Students do not employ 
higher-level thinking skills 
during the lesson. 

• Teacher occasionally uses 
instructional tasks that require 
students to use higher-level 
thinking skills. 

• Teacher provides limited 
guidance and support to 
students in employing higher-
level thinking skills. 

• Students employ higher-level 
thinking skills during the lesson 
but may not do so in a way 
substantially connected with 
the mastery of the lesson 
objectives. 

• Teacher uses a variety of 
instructional strategies and 
questioning techniques to 
develop students’ higher-level 
thinking skills, although some 
strategies may not be 
effective.7 

• Teacher provides guidance and 
support for higher-level 
thinking skills but may not 
always scaffold sufficiently to 
ensure understanding. 

• Students employ higher-level 
thinking skills during the 
lesson, but this thinking may 
not always be necessary to 
understanding the objectives. 

• Teacher consistently and 
effectively uses a variety of 
instructional strategies and 
questioning techniques to 
develop students’ higher-level 
thinking skills. 

• Teacher provides students the 
support and guidance (e.g., 
scaffolding) needed to exercise 
higher-level thinking skills. 

• Teacher embeds higher-level 
thinking skills into the lesson 
objective so that mastery of the 
objective requires students to 
meaningfully employ higher-
level thinking skills. 

• Students employ higher-level 
thinking skills to engage with 
lesson concepts, questions, and 
tasks and to demonstrate 
understanding of the lesson’s 
objectives.8 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students synthesize diverse 
perspectives or points of view 
during the lesson. 

• Students communicate their 
thinking and reasoning 
processes, and encourage their 
peers to do the same when 
appropriate. 

  

                                                           
7 Examples of instructional tasks requiring higher-level thinking skills include: solving problems with predictable and non-predictable solutions, noticing patterns and finding relationships, generating hypotheses, planning tasks to 
address problems, generating reasonable arguments and explanations, predicting outcomes, assessing progress toward goals, communicating about learning, engaging in advanced level reading and writing tasks. 
8 Examples of higher-level thinking skills include: reflecting on learning, generating new insights, asking questions, making decisions, analyzing, classifying, comparing, evaluating, explaining, summarizing, synthesizing, and solving 
problems. Teachers are encouraged to refer to Bloom’s Taxonomy and the Rigor/Relevance Framework as reference guides for understanding higher- and lower-order cognitive skills and their application. 



I-5 Maximizes instructional time 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher uses low-impact 
instructional strategies that use 
class time inefficiently and limit 
students’ opportunities to 
master lesson objectives. 

• Teacher does not design or 
reinforce classroom routines 
and procedures. 

• Students are idle while waiting 
for the teacher, or are left with 
nothing meaningful to do for a 
substantial percentage of 
lesson time. 

• Teacher uses a mix of low-
impact and high-impact 
instructional strategies, but 
some class time is used 
inefficiently and students’ 
opportunities to master lesson 
objectives may be limited as a 
result. 

• Teacher designs classroom 
routines and procedures which 
are either inefficient or 
students and teacher execute 
classroom routines and 
procedures in an inefficient 
manner that results in 
significant loss of instructional 
time. 

• Class starts late and/or ends 
early, but during the lesson 
students are idle only for short 
periods of time while waiting 
for the teacher to provide 
directions when finishing 
assigned work early, or during 
transitions. 

• Students execute classroom 
routines and procedures but 
require significant direction 
from the teacher that results in 
the disruption of the learning 
process. 

• Teacher selects efficient 
instructional strategies, but 
may spend too much time on a 
particular part of the lesson.9 

• Teacher designs efficient 
classroom routines and 
procedures, but may not 
consistently implement them or 
model and teach them to 
students. 

• Students generally engage in 
productive learning activities 
from the start of class until the 
end of class, although students 
may be idle for short periods of 
time while waiting for the 
teacher to provide directions 
when finishing assigned work 
early, or during transitions. 

• Students execute routines and 
procedures in an orderly and 
efficient manner without 
disrupting the lesson, but only 
with substantial direction from 
the teacher. 

• Teacher allocates time within a 
lesson by selecting high-impact 
instructional strategies that 
lead students to mastery of 
lesson objectives.10 

• Teacher effectively designs, 
teaches, and implements 
consistent classroom routines 
and procedures that allow 
students to maximize time 
spent on learning activities.11 

• Students engage in productive 
learning activities from the start 
of class until the end of class 
and little time is lost on 
transitions and other non-
instructional activities. 

• Students execute routines and 
procedures in an orderly and 
efficient manner with some 
direction from the teacher. 

• Teacher directs classroom 
aides, paraprofessionals, and 
other classroom support 
personnel in a manner that 
effectively supports lesson 
objectives. 

 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students assume responsibility 
for routines and procedures 
and execute them in an orderly, 
efficient, and self-directed 
manner that requires little or 
no direction from the teacher. 

• Students who finish assigned 
work early engage in 
meaningful learning activities 
or enrichment assignments 
related to unit objectives 
without interrupting other 
students’ learning. 

  

                                                           
9 For example, teacher may select an effective instructional strategy but may spend too much time on a “do now,” or spend too much time on direct instruction relative to the time spent on guided and independent practice. 
10 “High-impact” instructional strategies are those that efficiently result in high levels of student learning given limited class time. 
11 For example, attendance, distributing or organizing materials, lining students up, and dismissal. 



I-6 Communicates content and concepts to students  
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher explains concepts or 
skills with a lack of clarity or 
coherence that impedes 
student understanding of 
content. 

• Teacher uses language or 
explanations that are not 
developmentally appropriate. 

• Teacher may convey inaccurate 
content to students or does not 
communicate the information 
necessary for mastery of unit 
and lesson objectives. 

• Teacher explains most concepts 
and skills clearly but delivery is 
not organized in a way that 
effectively facilitates learning. 

• Teacher occasionally explains 
content at too high or too low 
of a development level for 
students and inadequately 
explains new vocabulary or 
provides adequate background 
information. 

• Teacher conveys accurate 
information to students but 
fails to emphasize key points 
and enduring understandings. 

• Teacher explains all concepts 
and skills clearly but delivery is 
not consistently organized in a 
way that effectively facilitates 
learning. 

• Teacher uses developmentally 
appropriate explanations but 
may occasionally fail to preview 
vocabulary or provide 
adequate background 
information. 

• Teacher conveys accurate 
information to students but 
inconsistently emphasizes key 
points and enduring 
understandings. 

• Teacher explains concepts and 
skills clearly and coherently. 

• Teacher conveys accurate 
content to students. 

• Teacher uses developmentally 
appropriate explanations, 
provides adequate background 
information, and explains new 
terms and vocabulary clearly. 

• Teacher emphasizes key points 
needed to master lesson 
objectives. 

• Teacher communicates content 
and skills using visuals or 
technology in situations where 
such methods facilitate student 
understanding. 

 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Teacher creates opportunities 
for students to take leadership 
roles in communicating lesson 
content to each other when 
appropriate. 

 
  



I-7 Promotes active participation and high academic expectations 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• More than 20% of students are 
disengaged or do not comply 
with teacher directions during 
direct instruction, independent 
practice, or group work. 

• Teacher does not consistently 
convey the belief that students 
will be successful in the class or 
reinforces the expectation that 
students will not meet annual 
learning goals. 

• At least 80% of students 
passively comply with the 
teacher’s directions by 
completing the minimum 
requirements necessary to 
avoid redirection or other 
negative consequences from 
the teacher during 
independent practice or group 
work. 

• Teacher may make occasional 
attempts to convey that all 
students will be successful and 
that students should work hard; 
however, the teacher does not 
tie these comments to 
performance expectations or 
specific goals. 

• At least 90% of students 
passively comply with the 
teacher’s directions by 
completing all requirements 
necessary to avoid redirection 
or other negative 
consequences from the teacher 
during independent practice or 
group work. 

• Teacher consistently conveys 
the belief that all students will 
be successful, although that 
belief may not be explicitly tied 
to performance expectations 
for specific goals. 

• Teacher emphasizes the need 
for students to work hard but 
does not connect student effort 
with lesson objectives. 

• Students demonstrate 
engagement during direct 
instruction by participating in 
and completing instructional 
tasks, volunteering responses 
to questions, following teacher 
directions, and asking 
appropriate questions. 

• Students display active effort in 
learning activities during 
independent and group work. 

• Teacher encourages students 
to work hard towards 
mastering lesson objectives 
and to persist when faced with 
difficult material. 

• Teacher highlights examples of 
recent student work that meet 
high expectations. 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students connect mastery of 
lesson objectives to their long-
term academic and personal 
goals and interests. 

• Teacher reinforces the 
expectation with students that 
they will meet annual learning 
goals and creates a sense of 
possibility by articulating 
specific strategies by which 
individual students will 
overcome academic challenges. 

 
  



E-1 Sets and implements discipline management procedures 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher may inconsistently 
attempt to redirect student 
behaviors that disrupt the 
learning process, but the 
intervention may not be 
appropriate to the level of 
student behavior, or those 
attempts are not successful at 
changing student behaviors, or 
teacher does not address 
misbehavior. 

• Fewer than 80% of students 
consistently adhere to 
behavioral expectations and 
rules. 

• Teacher is making consistent 
attempts to redirect disruptive 
student behavior; however, 
these attempts slow lesson 
momentum and disrupt the 
learning process.  

• Teacher may often ignore off-
task behavior that is not 
disruptive. 

• Teacher may inconsistently 
attempt to assign 
consequences for misbehavior; 
however, the consequences are 
not logical or appropriate to 
the level of student behavior, 
and do not change student 
behaviors. 

• At least 80% of students 
adhere to behavioral 
expectations and rules, while 
the remaining 20% require 
frequent redirection from 
teacher. 

• Teacher sets and 
communicates high behavior 
expectations with students. 

• Teacher redirects student 
behavior in a manner that 
occasionally slows lesson 
momentum and disrupts the 
learning process. 

• Teacher assigns consequences 
for misbehavior that are logical, 
appropriate to the level of 
student behavior, and 
successfully change student 
behaviors, but may not do so 
consistently with all students. 

• At least 90% of students 
adhere to behavioral 
expectations and rules, while 
the remaining 10% may require 
occasional redirection from 
teacher. 

• Teacher consistently 
communicates high behavioral 
expectations with students, 
addresses non-compliance, and 
reinforces appropriate 
behavior, as needed. 

• Teacher maintains lesson 
momentum because there is no 
inappropriate or off-task 
behavior, or because the 
teacher redirects it in a subtle 
and preventative manner. 

• Teacher consistently follows-
through with consequences 
that are logical, appropriate to 
the level of student behavior, 
and effective at changing 
student behavior, when 
necessary. 

• All students demonstrate a 
clear understanding of 
behavioral expectations and 
rules through their actions; 
redirection is required very 
infrequently. 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students demonstrate a clear 
understanding of behavioral 
expectations and rules through 
their actions and require no 
redirection from the teacher. 

• Students demonstrate a sense 
of ownership of behavioral 
expectations by holding each 
other accountable for meeting 
them. 

• Students express the 
understanding that classroom 
behavioral expectations and 
rules facilitate academic 
success. 

 
  



E-2 Builds a positive and respectful classroom environment 
Ineffective (1) Minimally Effective (2) Developing (3) Proficient (4) Skillful (5) 

• Teacher inconsistently 
demonstrates respect for 
students. 

• Teacher does not communicate 
or reinforce expectations for 
student behavior and positive 
interactions between students. 

• Students’ interactions with the 
teacher and their peers are 
frequently disrespectful. 

• Teacher demonstrates respect 
for all students but may 
occasionally use a negative 
tone with students. 

• Teacher inconsistently 
communicates and reinforces 
expectations for student 
behavior and positive 
interactions between students. 

• Students’ interactions with the 
teacher and their peers are 
occasionally disrespectful. 

• Teacher demonstrates caring 
and respect for all students and 
maintains a positive tone in the 
classroom. 

• Teacher communicates 
expectations for positive 
student behavior and 
interactions between students. 

• Students respect the teacher 
but may inconsistently show 
respect for their peers. 

• Teacher demonstrates caring 
and respect for all students and 
creates a positive, energetic, 
and orderly climate and culture 
in the classroom. 

• Teacher communicates and 
reinforces expectations for 
positive student behavior and 
interactions between students, 
including a respect for 
individual, cultural, and 
linguistic differences. 

• Teacher arranges and organizes 
furniture, supplies, reference 
materials, and student work in 
a way that supports learning 
activities. 

• Students demonstrate respect 
by actively listening and 
responding positively to each 
other and to the teacher. 

All indicators for Level 4 are met, 
and some or all of the following 
evidence is demonstrated: 

• Students demonstrate 
ownership of classroom 
environment by encouraging 
their peers to interact positively 
with one another. 

• Students cooperate and 
collaborate without teacher 
direction to support their peers 
and encourage them to achieve 
academic success. 
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